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FOREWORD

As part of its continuing efforts to improve and upgrade the effectiveness

of the natio 1 highway safety program, the U. S. Department of Transportation,

National Highway Traffic Safety Administration, recently supported the devel-

opment of training program' entitled "Emergency medical services: Crash

injury ma agement for traffic law enforcement office ." The detailed

Instructo Lesson Plans, Course Guide and Student Study Guide, prepared

by DunlaT6 and Associates, Inc., were developed to provide a standardized

means f r training first responders to traffic accidents in emergency care

techniq es. Such individuals are expected to be law enforcement officers

patrolli g the nation's highways and roads.

order to assist states in making the program-operational, NI-ITSA

suppo ted the conduct of five Crash Injury Management Instructor 'Training

Insti yes. The purpose of these institutes was to'explain the crash injury

ma a ement curriculum package in detail to potential instructors and to teach

how to teach. The institutes were conducted in'the spring of 1974 by

lap and Associates, Inc., in collaboration with educators from Central

pnecticut State College, New Britain, Connecticut.

Dr. Aaron Adams of the National Highway Traffic Safety Administration
,

served as Contract Technical Manager. Mr. Joseph T. Fucigna, Executive

Vice President of Dunlap and Associates,. Inc., served both as Responsible

Corporate Officer and as the curriculum expert and teacher at each of the five

institutes. Educators from Central Connecticut State College who taught at

the various institutes were Dr. Joseph Duffy, Dr. Andrew Baron, Mr. George

Barnhardt, Mr. Sahford Rich and Mr. Pester Rodrigues. Ms. Arlene Cleven

of Dunlap and Associates, Inc., served as Prolject Director of the contract
1

and author of the final report on the institute series.
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SUMMARY AND RECOMMENDATIONS

Under this contract, the National Highway Traffic Safety Administr-ttion
supported the conduct of five regional'Crash Injury Management (CIM)
Instiuctor Training Institutes. The purpose of these 5-day, 30-hourinsti-
tutes was twofold: 1) to provide potential instructors with a detailed explana-
tion of the design, development and use of the NHTSA curriculum package
entitled "Emergency medical se'rvices:, Crash injury manage'rnent for traffic
law enforcement cffiCers," and 2) to train potential instructors in teaching
methodology pertinent to the curriculum-package,

The scope of the study included a research review of all previously
sponsored. NIFISA instructor training institutes, all planning relative to the
institute series, development of outlines and a schedule for the program,
enrolling candidates through NHTSA's regional offices and Governor's
Representatives"for,Highway Safety, conducting and eNaluating"each institute,
and providing on-site follow-up-services to selected enrollees on request and
within limitations of contract time and funds.

Ltistitiites'were held in the spring of 1974 in New Britain, Connecticut;
Lansing, Michigan; Atlanta, Georgia area; San Mateo, California; and
Denver, Colorado area. All institutes proceeded on schedule and ran
smoothly. A loc'al college served as host at each institute. In addition to a
campus classroom, the colleges.provided administrative and logistic support.

set of detailed lesson outlines assured consistency of coverage at
each institute while allowing,for variation'in instructor style. Educators
from Central Connecticut State College in New Britain, Connecticut, led all
sessions related to teathpig methodology. A Dunlap and Associates, Inc.,
representative, who served as responsible corporate officer on the develop-
ment of the CIM curriculum package, led all curriculum-related sessions.

The emphasis of the institutes was on the development of teaching skills
in contrast to emergency, medical care skills. Teaching methodology topics
included discussions of teaching and learning, the four-step method of teach-
ing, techniques for effective development of student knowledge and skills,
design and use of instructional aids, and techniques for evaluating student
knowledge and skills. CIM curriculum-specific topics included discussions
on the design, development and use of the curriculum package and course
plahning considerations. Workshops provided an opportunity for enrollees
to deve,lop simple instructional aids and to practice development of written
test items. In practice teaching workshops, each enrollee was given an
opportunity to teach from a segment of the lesson plans. A session on
assimilation of institute principles provided each enrollee with an opportunity
to use oral questioning techniques to assess whether the class had learned
selected inwtitute principles.

-1-



The enrollment process remained active up to and including the fir
day of each institute. A total of 78 enrollees completed the 5-day prog m,
including five representatives from NHTSA. About two-thirds of the e rol-
lees represented law enforcement services; the remainder represente
emergency medical services. Seventy-three percent of the enrollees eport
that they expect their organizations will use all or some of the CIM c rse
in future training efforts. Eighty-five percent of the enrollees expec f '.:o be
personally involved in CIM training efforts if the course is instituted/at the
local level.

Ninety-three percent of the enrollees rated the institute as bei g quite
valuable or very valuable to them. All enrollees reported that the /coverage
of the institute was adequate in terms of both the curriculum package and
teaching methS.dology. Enrollees found information on the four-s ap teaching
process to be especially valuable. Comments made by enyollees ere in
genera). very laudatory about the institute content and conduct a well as
about the institute instructors.

Of the 10 series of instructor training institutes thus far sponsored by
NHTSA, Dunlap and Associates, Inc. , had total technical and dministrative
responsibility for five, was responsible for the techni,.:al,cond ct of a sixth
institute series, and provided the curriculum expert for a, se enth series.
In addition, as part of the current contract, Dunlap coutiucte a research
review (see Appendix B) of all previously completed NHTSA instructor train-
ing institutes. The contractor therefore had extensive familiarity with
instructor training programs conducted for NHTSA's highway safety occupa-
tional specialties and took advantage of what was learned in the conduct of
these other institutes in the planning and conduct of the current CEM institute
series. Most of the problems associated with previous institutes 'have been
resolved, and no major problems were noted in the conduct of CIM instruc-
tor training programs. With one exception, therefore, no specific recom-
mendations are made for changes in the Conduct of any future instructor
training institutes. The one exception is in the area of follow-up services.
In view of the minimal requests received from enrollees for follow-up leer-
vices, it is recommended that NHTSA discontinue this task in any futni4.
instructor training efforts.

In view of the enthusiastic re se received fromtkiiiksn C.nroilees who
attended the CIM institute series as we as other NHTSA instructor training
institutes, it is recommended that NHTSA continue to support such programs
for its newly developed highway safety curriculum packages.

-2-
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IN'TRODUCTION

During 1c173, NHTSA sponsored the development of a training program
in emergency medical care for first responders to traffic accidents. Such
individuals are expecte:4' Po be law enforcement officers patrolling the road-.
way in patrol vehicles. 1 he study resulted in a 40-hour course entitled
"Emergency medical services: Crash injury management for traffic law
enforcement Officers. The curriculum package consists of three docu-
ments: a Course Guide developed Lo aid the training administrator in plan-
ning the course, detailed Instructor's Lesson"Plans for each lesson unit,
and a Student Study Guide designed as an ex1rcise book to assist students
in reviewing information presented in class. 1 The 40-hour course was
based on the previously developed NHTSA training program for emergency
medical technicians. 2 -

In order to assist states in making the Crash.Injury Management (CIM)
training program operational, NHTS.A. supported the conduct of five regional
instructor training institutes in the spring of 1974. The purpose of the
institute series was twofold: .1) to explain the curriculum package in detail
to potential instructors, and 2) to train potential instructors in teaching
methodology pertinent to the curriculum package.

The current study represented one of eight contracts awarded by NHTSA
since 1971 ior the purpose of conducting instructor training institutes for 10
highway safety occupational specialties (one contract covered three occupa-
tions). It is the fifth series of institutes run by Dunlap and Associales, Inc.,
and the seventh in 'Which Dunlap has participated. 3

vg4

INHTSA's notice regarding publicp(non of the curriculum materials (includ-
ing pricing data and reference source) is reproduceddn Appendix A.

2Easic training program fcr emergency medical technicianambulance.
(Prepaed by Dunlap and Associates, Inc. , for NITTSA) Washington, D. C,
U.S. Government Printing Office, No. TD -2. 208:EM 3 (Concepts and
Recommendations, October 1969), .No. TD -2. 208: EM 3/2 (Course Guide
and Course Coordinator Orientation Program, October 1969), and No. TD-

,2.208:EM 3/3 (Instructor's. Lesson Plans, iThfl:oru.a.ry 1970).
3Dunlap and Associates, Inc., conducted instructor training institutes for .

the following occupational specialties: , emergency medical technician (fall
of- 1971), breath examiner specialist (spring of 1972), police traffic ser-
vices (fall of 1972), and police traffic services super1Nsor (fall of 1973).
In addition, under subcontract during the fall of 1973, Dunlap and Associates
conducted a series of institutes for driver improvement analyst and served
as the technical expert for a "series of institutes fur the traffic records
analyst curriculum package.



z

/ The scope of the current, training effort was described by the followilig
tasks:

-.T.ask 1 - Planning
Task 2 -.Selecting Institute Sites and Dates
Task 3 - Developing/Adapting Course Materials
Task 4 - Enrolling and Informing Candidates
Task 5 - Selecting and Orienting Teacher Trainers
Task 6-- Conducting and Evaluating Institutes
Task.? - Providing Follow -up Services

With the exzeption of T.asks 1 and 7, the tasks were not necessarily per-
formed sequentially; rather, there was a good deal of overlap in their accom-
plishment. For the convenience of the reader, however, each task is
di scussed separately in the sections which follow. Conclusions are .also
listed by task.,

Appendices include the curridulurn notice and reference source, a
review of the research of previously conducted NHTSA instructor training
instit.ttes, detailed lesson outlines used for the CIM institute series, insti-
tute iorms and enrollee handouts, enrollment memoranda and forms, an
enrollee roster, institute evaluation summaries, and the institute follow-up
letter anc.form.

10
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TASK 1 - PLANNING

Project Plari

Upon receipt of authorization to proceed, -Dunlap and Associates, Inc.,
developed and submitted to the Contract Technical Manager a detailed plan
for accomplishing the proposed study. For each of the contract tasks, the
project plan listed all subtasks to be accomplished and all factors to be
considered in accomplishing each subtask. It therefore served as a useful
checklist for the subsequent achievement of study goals.

Review of the Research

Submitted with the project plan was a document entitled "Research
review of NHTSA instructor' training institutes." The contract specified
that thiftresearch review should summarize instructor training institutes
for the-five highway safety occupational specialties for which final reports
had been submitted to' N7ITSA. However, of the remaining four institute
series that had been sponsored at the time, Dunlap and Associates, Inc.,
had been responsible for the conduct of two of them, had assisted in the
conduct of a third and had broad familiarity with the fourth. The actual
research review, therefore, covered inforritation available at the time
(early 1974) on instructor training for the following nine occupational spe-
cialti.es:

. Emergency medical technicianambulance (EMT)
Breath examiner specialist (BES)
Accident investigation technician (AIT)
Police traffic services (PTj)
Police traffic services supervisor (PTSS)
Driver license examiner (DLE)
Driver license examiner supervisor (DLES)
Driver improvement analyst (DIA)
Traffic records analyst (TRA)

The research review was submitt d as a preliminary draft for discussion
purposes. Since final reports ar now available on all contracts, the
research review has been updated nd is included as Appendix B to this
report. Major findings of the research: review were as follows:

Enrollment

Only one institute series achieyed its intended quota of
75 trained instructors; in fact, it exceeded its quota by
2 enrollees. The institute with the smallest enrollment
achieved only 59-% of its quota.

-5- .
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Over three-quarters of the states participated in
six or more of the nine programs and approximately twa.-
thirds (67%)- participated in seven or more. All
states but one participated in at least four of the nine
institute series.

Not-all'enrollees were appropriate candidates for
instructor training. When enrollees did not have direct
teaching responsibilities, they, typically had administra-
tive responsibilities. However, some had no"responsi-
bilities relative to the program being introduced.'-

There appears to be a strong interest on th-m*part of the
states in the institute program; the enrollment prOblem
appears to lie with insufficient information filtering down
to the proper levels, insufficient screening of candidates
on the part of the contractor and insufficient direct con-
tact between the contractor and the designated state
agency (agencies) who supply enrollees.

Enrollees at some institutes did not have a clear under-
standing of the purpose of the institutes. When instruc
tions sent to enrollees were detailed and included a
tentative inptitute schedule, this problem seemed to b
=alleviated.

Locations of institutes

The five institutes for' each occupational specialty have .
been scheduled for the following regions: northeast,
southeast, central, mountain and Pacific states.

Three regional institutes of the planned 45 (five insti-
tutes anSI nine occupations) had to be cancelled due to
insufficient enrollmenttwo in the Pacific states region
and one in the mountain states region.

Institutes held near relatively major transportation
centers resulted in More efficient and lees costly enrol-
lee travel.

Colleges-jiave served as hosts for all but two of the 42
institutes conducted; their approach has been adminis-
trative and advisory iii7dontrast to "participative" in the
highway safety program.

12
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Classes have been held successfully both on campus and
in enrollee lodgings, Some problems have been noted
when enrollees are required to travel between their
lodgings and a campus classroom.

Lesson outlines

Detailed lesson outlines have typibally been prepared to
provide for consistency AA' coverage at various institutes.

Institute coverage typically included sessions on the
development, design and use of the curriculum package;
sessions on how to teach; and practice, teaching sessions
in which enrollees taught from a section of the curricu-
lum package and were critiqued on their teaching skills.

Successful institutes typically provided for as much
variety as possible in each institute day and as many
opportunities as possible for each enrollee to participate
in an instructional capacity.

Teacher trainers

Most institutes made use of two instructors -a feacher-
trainer expert and a curriculum expert.

Detailed lesson outlines and frequent staff briefings
provided for consistency of coverage among institutes of
each series.

Institute conduct

Institutes proceeded on schedule despite occasional last-
minute contingencies.

Enrollees were generally exceptionally laudatory about
the quality and nature of the instruction provided.

L

7 0
Institute follow-up services'

Institute fbllow-up requests have been minimal. Services
heave included additional instructor training, consultalion
on adapting'the particular curriculum to the enrollee's
training program, consultation on starting a training pro-
gram, and consultation on conducting specific course
sessions. In addition, folloW'-up contacts have been. used
to obtain additionaLinformation on the value of the institute

-7-



series, as well as subsequent use being made of the
NHTSA curriculum package and the teaching tech-
niques learned at the institute.

Ordering Curriculum Materials

In addition to the preceding efforts, the planning task as defined in the,
project plan included ordering sufficient copies of the Crash Injury Manage-
mwt curriculum package for distribution to all institute enrollees and ."
instructors. The prepaid order was not Completed until about 6 months
after it was placed with the Government Printing. Office. It was thLrefore
necessary for Dunlap and'Associates to borrow curriculum materiali from
NHTSA in order to conduct the institutes on,schedule. Such loan materials
were returned to NHTSA when the order placed with the Government
Printing Office was completed.

f
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TASK 2 SELECTING' INSTITUTE SITES AND .DATES

Task 2 involved determining availa,ble dates for the five institutes,
selecting suitable sites and host colleges, scheduling sites and dates,
arranging for enr6llee accommodations and arranging for classroom facili-
tiesand instructional equipment and materials. Procedures and accomplish-
ments fox' each of these task elemento,are discussedbelow.

Considera.tions involved in selecting dates for the institutes were as
follows:

Availability of teacher trainers

Minimum use of weeks in which there were holidays
"--Ability to provide enro- llees with at least 30 days' notice, of

the institute to which assigned
5

Desirability of completing all institutes prior to the summer
vacation -pe'r'iod

Availability of suitable colleges to serve as hosts during the
time period

On the basis of the preceding criteria, it was determined that institutes
should start in early April arid be completed in early June. There was no
difficulty in selecting several weeks in this time period for scheduling the
five institutes in the series.

For all of the previously completed NHTSA instructor training programs,
the five institute 'sites have been scheduled for the northeast, southeast,
central, mountain and,Pacific states regions., The assumption was made that
each of the 50 states plus Puerto Rico and'the District of Columbia would be
equally interested in sending at leak one enrollee to each institute program.
Sites were therefore typically selected near major transportation centers
tc? Minimize enrollee travel time.' An approximately equal number of states
was assigned to each institute site based on proximity to'that site.

The contract for the8CLM instructor training institute specified that, to,
the extent practical and economical, site locations were to be determined by:

Home locations of enrollees completing all previous- NHTSA
instructor training, institutes

Nature and extent of particip'ation and involvement of local
host community colleges

-9-
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In order to comply with contract directives, scattergrams were made of the
total number of enrollees from each state cOmpleting an instructor training
institute, as well as the total number of institutes (maximum of nine) in
which each state participated. These scattergrams are shown in Figures 1
and 2. Although three previously scheduled regional institutes (of a total of
45) had to be cancelled due to insufficient enrollment (DLE and TRA in the
Pacific region and DIA in the mountain region), the scattergrams indicated
no reason for the CIM institutes not to be scheduled in each of the five
regions used for all previous institutes.

With regard to locating the institute within the region, with one exception
the scattergrams gave no reason to select one transportation center over any
other. The exception was the Pacific northwt where three states
(Washington, Oregon and Idaho) have had at ]least one enrollee complete each
of the nine- previously conducted institutes. Only :three other states (New
York; Illinois and Texas) have had at least one enrollee complete each of
the previously held institutes., In.addition, the state of Washington had
slightly more than half again ass many enrollees completing previous insti-
tutes as did the next most participatory state. It, therefore appeared that the
institute for the Pacific region should he located in the Pacific northwest
and preferably in the state of Washington if possible.

Site locations for all regions, of course, required the availability of a
suitable host college and comfortable and inexpensive enrollee lodgings.
With regard to a host college, it was considered desitable to utilize colleges
that *ere already giving' or planned to give the 81-hour EMT course as part
of their regular curriculum. It was also considered desirable to utilize to
the extent possible colleges that/had served satisfactorily as hosts for pre-
vious NHTSA institutes and who e facilities and services were therefore
known to Dunlap and Associate , Inc., and NHTSA.

Two of the three colleges, previously used by Dunlap and Associates,
Inc. , in the central, southeaist and rnountQin states were found to be giving
the 81-hoUr course or a variation of it (typically a longer course); one was
scheduled to start EMT tr ning in the near future. The host college utilized
by Dunlap for the northea t region has always been Central Connecticut State
College, the home locati n of the teacher trainers of the institute; it was
selected again to be the site for the kick-off institute for the CIM series.

Sknce the contra tor was unfamiliar with the Washington area, the
project director co acted NHTSA's Region X office whose personnel gra-
cioUsly agreed to ssist us in Locating a suitable host college and enrollee
lodgings. They were successful in locating facilities in Seattle; however,
Just prior to the start of the enrollment process, the host college informed
Dunlap and Associates, Inc., that they would be unable to accommodate the
institute on campus. Dunlap was forttmate in being able to arrange for a
campus classroom at the host college it has used at previously conducted,
successful institutes in the Pacific region.
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The resultant 'schedule of sites and host colleges was as-follows:

April 1 - 5 -- New Britain, Connecticut
Host: Central eonnecticut State College

April 22 - 26 -- Lansing, Michigan
Host: Lansing Community College

May 6 - 10 -- Atlanta, Georgia area
Host: De Kalb Community College

May 20 - 24 -- San Francisco, California area
Host: College of San Mateo

June 3 - 7 -- Denver, Colorado area
Hoet: Community College of Denver, Red Rocks Campus

The "number of previous NHTSA institutes (maximum of nine) hosted by

each college is as follows:

Central Connecticut State College -- 5 institutes
Lansing Community College 4 institutes
De Kalb Community College 8 institutes
College of San Mateo 4 institutes
Community College of Denver 7 institutes

Host colleges provided on-campus classrooms at all sites. In addition
to a chalkboard, equipment requirements provided at each site included a
flip chart and stand, overhead projector and screen, motion picture pro-
jector, and video tape equipment. Host colleges also provided (or made
arrangements for the contractor to borrow) a resuscitation manikin which

was avatlable throughout the week for enrollees to utilize as appropriate
for their practice teaching sessions.

Arrangements for enrollee lodging at each site were made either by
the contractor or by the host college. Single-room accommodations were

c'p4vided at all. sites except one where a convention in the area at the time
of the institute necessitated use of double rooms.

' College credit was offered through CCSC at each of the five sites; In
addition, three other host colleges offered credit for the course.

-13-
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TASK: 3 - DEVELOPING/ADAPTING COURSE MATERIALS

In addition to the development of the institute schedule and detailed
outlines for each lesson, this task included the design, development and
selection of visual aids, design of all.forms to be completed by enrollees
at the CIM institute, and determination and development of any handouts to
be provided to enrollees. Each of these task elements is discussed sepa-
rately below;

Institute Schedule and Outlines

As stated previously, the purpose of the CIM instructor training
institutes was twofold: 1) to describe the CIM course in detail, .includi g
the design, development and use of all course documents, and 2) to pro
vide potential CIM instructors with some of the fundamentals of tealching.
Since these purposes were identical to those of all other institutes conducted
by Dunlap and Associates, Inc. , considerable advantage was taken of what
was learned at those'institutes in .developing the lesson outlines and schedule.

In addition to introductory and closing Sessions, it was determined that
the following coverage would be required:

Design and development of the CIM course
Design and use of the CIM Instructor's Lesson Plaxxs, Student
Study Guide and Course Guide
Basics of the teaching-learning procesi and the domains of
learning
The four steps in the teaching-learning process
Developing and evaluating CIM knowledge
Developing and evaluating CIM skills
Design, development and use of instructional aids

In addition to the preceding topics, it was determined that the schedule
should provide for enrollee practice in the following areas:

Teaching a CIM lesson or lesson segment
Developing simple instructional aids
Developing written test items
Using oral questioning techniques to determine if the class has
learned selected institute principles

It was also determined that the schedule should provide for the following:

A workshop planning session in which a segment of the CIM
course was assigned to each enrollee for his practice
teaching session

-14-
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An instructor demonstration of a four-step lesson and enrollee
critique of the lesson so that all enrollees would understand
what would be expected of them in their practice teaching
sessions and how they would be critiqued

The resultant schedule (shown in Figure 3) used the same 'principles
that Dunlap and Associates, Inc., has used in institutes it has previously
conducted for NHTSA, namely:.

Providing as much variety as possible in each day through
variations in instructors and interspersing of technical
material with workshops. After the first morning session
(which covered an overview of the institute and design and
development of the CIM course and its documents), no morning
or afternoon session was ever devoted exclusively to one type
of lesson presentation..

Providing as much informition as possible on teaching tech-
niques-prior to the first practice teaching session while still
permitting enrollees to start practice teaching as early as
possible (on the second day of the institute). ,

Having enrollees perform in a "teaching" capacity as much as
possible. Each enrollee presented his own lesson segment,
developed and led a class discussion on test items for that
lesson segment, and conducted an oral evaluation of the class
to determine if selected, institute principles had been assimi-
lated. In addition, several enrollees had a.rf opportunity to
lead the critique session for a fellow enrollee's practice
teaching session.

Having enrollees prepare the majority of their practice teach-
ing sessions outside of classroom hours. A small amount of
classroom time was provided for consultation. Instructors
made. their time available outside of classroom hours on an
as-needed basis to assist enrollees with their practice teach-
ing sessions.

Detailed lesson plans for each session were prepared by Dunl p and
Associates, Inc., in collaboration with'CCSC. Since the teacher-t aining
areas covered in the institute were essentially the same as those pi esented
in previous Dunlap, institutes and were based on the Office of Educa on
guide for the preparation of occupational instructors, the primary e ort
under this task was adaptation of each lesson unit so that it was relev nt to
the CIM curriculum package and development of lesions on teaching
techniques unique to the CIM course.

-15-
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The etailed lesson Outlines developed for the instructor training
institute re included in Appendix C. The obje ves of each lesson are
given belo

U. t 1. Institute Overview

Provide the enrollee with an overview of the objectives,
scope and procedures of theCIM Instructor Training
Institute

Unit 2. The CLM Course

miliarize enrollees with:

Course development procedures
Course documents

Prb de enrollees with a detailed description of the
Instr tor's Lesson Plans

Unit 3. Teachin earning Process

Define learning and teaching

Identify and des ibe the three domains of learning

Identify the four ma or phases involved in the pre-
planning and executio of the teaching-learning act
and key points pertine t to each phase

Unit 4.. ,.Workshop Planning

Inform enrollees of the procedures and assignments
for the practice teaching workshops

Unit 5. Demonstration and Critique of a 4-Step Lesson

Demonstrate/to enrollees procedures to follow in
presenting a/4-step lesson by presenting a lesson
segment from the CIM course

Have-students evaluate the presentation using the
workshopo rkshop checklist

Unit 6., Instructional Aids

Discuss purpose and uses of instructional aids

23
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\
Discuss advantages, disadvantages and hints for
effectively utilizing:

Chalkboards and chart pads
Prepared charts
Slides and filrn.strips
Overhead transparencies
Films

Unit 7, Lesson Planning and Developing Instructional Aids

, Provide each enrollee with the opportunity to
develop a variety of instructional aids

Provide enrollees with assistance in planning their
lesson segment for the practice teaching workshop

Unit Teaching Information Lessons

Provide the enrollee with hints for effectively
utilizing lecture/discussion techniques in develop-
ing student knowledge

Unit 9. Practice Teaching Workshop.

Provide enrollees with an opportunity to teach
segments of the CIM lessori plans

Unit' 10. Practice Teaching Workshop

Provide enrollees with an opportt.inity'to teach
segments of the CIM lesson plans

Unit II., Developing and Evaluating CIM Skills

Teach enrollees the basics of good practices in
developing and evaluating CIM skills

Review CIM lessons devoted to skill development,
application and evaluation

Provide enrollees with practice in developing
checklists for skill evaluation

Unit 12. Practice Teaching Workshop

Provide.,enrollees with an opportunity to teach
segments of the CIM lesson plans

24



Unit 13. Evaluating Knowledge

Teach enrollees how to develop written tests to)evaluate achievement of knowledge using:
. -

. True-false items
. Multiple-choice items
. Matching items %

. Completion items

. Essay items

Provide enrollees with general techniques for:

Test construction, administration and scoring
Interpretation of test results
Utilization of test results

Unit 14. Practice Teaching Workshop

Unit 15.

Provide enrollees with an opportunity to teach
segments of the CIM lesson plans

Course Planning Considekations

Review the-following course planning considerations:

Student characteristics
Instructor characteristics
The facility
The course

Class size -

. Course schkduling
-._ \

Explain how the four-step process was applied to the
CIM Instructor's Lesson Plans 1

Unit 16.

Explain how the four-step process was applied to the
CIM Instructor Training Institute

Practice Teaching Workshop

Provide enrollees with an opportunity to teach
segments of the CIM lesson plans

-19-
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Unit 17. Workshop: Developing Written Tests

Provide each enrollee with the opportunity to develop
a variety of written test items and checklists for
skill evaluation

Unit '18. Assimilation. Planning

(' Make enrollee assignments for Unit 19 and explain
procedures to be followed in conducting that unit

Unit 19. Assimilation of Institute Principles

Provide each enrollee with an opportunity to evaluate
whether selected principles taught at the institute
have been assimilated by the class

Unit 20: Forms Comp' letion and Certificate Presentation

Obtain information on the enrollee and his CIM
training program plans

Obtain enrollee comments and opinions on the value
of the institute and their suggestions for improving
the institute

Have enrollees complete reimbursement fortns

Award institute completion certificates

Visual Aids
,)

The selection of visual aids for the institutes was made by Dunlap and"
Associates, Inc. , in collaboration with CCSC,. The aids were,ivf general,
relatively simple consisting of words and line's drawings. The actual visual
aide consisted largely of transparencies for the-overhead projector, flip
charts, and waxed cards. Many of their had been used in previous institutes
conducted by Dunlap and Associates,. Inc., and needed only minor modifica-
tions to snake thefiA, relkyant to the CIM curriculum. ackage.

In addition'to the prepared xi:nal aids, a filttkwas selected for showing
at each institute. 1 The filra' on the subject of visual aids and has been
used at all'previous Dplap truetor training institutes. Its continued use

1Visual aids, Modern Mass Media, Summit, New Jersey.

O
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has been due not only to its considered value by all instructors at the insti-
tutes but also to the strong positive response it has received from enrollees.

,The CCSC instructor at each institute also provided a visual aids kit.
This kit contained a variety of materials which enrollees could use either in
class (during the instructional aids workshop) or outside of classroom hours
to make visual aids for their practice teaching sessions.

Enrollee Handouts and Forms

Each institute enrollee was provided with the following materials:

The CIM curriculum package -- Course. Guide, Instructor' s Lesson
Plans and Student Study Guide

A textbook entitled "Emergency care of the,sick and injured, TM
prepared by the American Academy of Orthopaedic Surgeons.1

Workshop planning materials for Unit' 4 which included the
following (copies of each are included in Appendix D):

Workshop assignments--a list of CIM lesson segments
from which enrollees could select their practice teaching
assignments and indicate assignments selected by all
other enrollees

Workshop checklist - -a checklist to serve as the basis
for the critique of each practice teaching session

An assimilation assignment sheet from which the instructors
assigned selected sections of the institute coverage to enrollees
who were to use oral questioning techniques in Unit 19 to
evaluate whether the class had attained the knowledge presented
at the institute

Teaching methodology materials entitled:

Teaching - Learning Process
instructional Aids
Teaching Information Lessons
Evaluating Knowledge

1A copy of this text, published by the American Academy of Orthopaedic
Surgeons, Chicago, Illinois, in 1971, was given by the Academy to each
institute enrollee.

2
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These four teacting methodology handouts were copierslof Units 3, 6, 8 and
13 of the deUiiled institute lesson outlines. These outlines haye been repro
duced in Appendix C. They were provided to assist enrollees in preparing
for Unit 19, "Assimilation of Institute Principles."

In addition to the preceding, of course, each enrollee received a
variety of miscellaneous items. These includ'ed copies of the institute
schedule, a directory of institute enrollees, name or place tags, and felt
tipped pens for writing in or highlighting materials in the CIM course docu-
ments. Each enrollee was provided with a loobe-leaf notebook to store all
his documents and written materials.

Forms completed by enrollees at each institute are, described below (a
copy of each is included in Appendix D):

Reimbursement Form- -submis sion. of this form (along with any
required supporting receipts) was required' for reimbursement
of travel and per diem expenses.

CIM Training Program Information FormThit foi'm was designed
to obtain information on the entollee's perceived qualifications to
teach the CIM course, as well as his expectations regarding-Will-
zation of the course by his organization.

Institute Evaluation Form--This form was designed to obtain
evaluative information ofi the institute coverage, conduct and
facilities.

Additional Materials

As-part of the contract effort, NHTSA provided sets of curriculum
materials for several highway safety occupational specialties. These were
displayed in the institute classroom and were available for enrollee review
throughout the 30 -hour institute program. At the completion of the program,
the curriculum materials were given to the host college for deposit in the
college,library or other repository considered appropriate by the college.
Included were all curriculum materials for the following highway safety
courses:

Emergency medical technician:- -ambulance --basic training
Emergency medical technician--refresher training
Breath examiner specialist
Police traffic services
Police traffic services supervisor

49 Driver license examiner
Driver license examiner supervisor
Driver improvement analyst

-22-
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AlcoAL and highway safety (elementary, junior high and senior
high levels)
Crash injury management for traffic law enforcement officers

In addition to the preceding materials, selected teaching methodology texts
and emergency care texts were availablet'during the week for enrollee
reference.

As indicated previously, host colleges made arrangements for a resus-
citation manikin to be available throughout-the weeks for enrollee practice
teaching sessions as appropriate. In addition, Dunlap and Associates, Inc.,
provided a. supply of splints, cravats and other tape of handages for enrol-
lees to use as needed for their practice teaching setiq,sions.

. 1'
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TASK 4 - ENROLLING AND INFORMING CANDIDATES
1.1

The enrolhilent process was initiated by a notice from NHTSA to each
of its 10 regions. The notice announced that Dunlap and Associates, Inc.,
-would be conducting five regional instructor training institutes for the
CIM curriculum package and would be enrolling candidates through the
regional offices. ApplicatiOns for enrollment-were to be provided exclu-
sively through the Governors' Representatives for Highway Safety.. A
tentative schedule for the institute was attached.

Dunlap and Associates, Inc., subsequently prepared and mailed infor-
mational materials to each of NHTSA' s 10 regions. A memorandum to the
Regional Administrator provided a brief description, of the development of
the CIM course and the purpose of the instructor tr414ing institutes. It
also described enrollment procedures and indicated the site to which each
state in the region was assigned. Included with the memorandum was a
packet of materials for each state.,in the region. Each packet contained
descriptive information on the CIM course and institutes, procedures for
enrollment, and the institute site and date to which the state was assigned.
Attachments included a CIM Course Guide, CANT tentative institute schedule;
and enrollment application forms. Copies of the memoranda and forms are
included in Appendix E.

The enrollment forms permitted each Governor' a 4epres,eatative for
Highway Safety to nominate one "preferred" candidate from his state and
as many "open" candidates as desired. Thus, enrollment procedures pro-
v4ded for holding at least one, place at one of the five regional institutes
for a "preferred?' candidate from each of the 50 states 'plus Puerto Rico
and the District of Columbia. The remaining 23 places* (75 minus 52) were
to be filled on a first-come, first-served, basis by "open" enrollment
candidates.

The mailing of the regional memoranda was spread, over a 3-week
time period. The cutoff. dates for submission of candidate names-were
similarly staggered. Cutoff dates for enrollment served primarily as a
stimulus for states to notify the contractor about proposed enrollment for
that state. In actual fact, no "preferred" place at any institute site was
assigned to an "open" enrollment candidate unless the contractor received
direct notification that the given state would n,ot have a, representative at
the institute.

A memorandum from Dunlap and Associates, Inc., to the .enrollee
served to confirm the candidatehs enrollment at a given site and explained
institute coverage, lodging, travel facilities and reimbursement procedures.
Included with the memorandum were a copy of theCIM Course Guide, a

-24-
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tentative institute schedule and a form for the enrollee to complete and
return as a firm indication of his intention to attend the specified institute.
A copy of this memorandum for New Britain enrollees is included in
Appendix E. Memoranda sent to enrollees accepted atother institute sites
were identical with the exception of site-specific information.

Up to and including the first day of each institute, the enrollment
process remained flexible with individuals cancelling plans to attend, send-
ing alternates, or requesting permission to attend after an initial expression
of no interest had been obtained from their states or areas. Accommoda-
tions and changes in enrollment were made, therefore, up to and including
the first day of each institute'.

As indicated previously, the research review revealed that enrollees
who have attended previously sponsored NHTSA instructor training insti-
tutes have not always been appropriate candidates for instructor training.
Sometimes their responsibilities rela.tive to the training program have been
adrtinistrative rather than instructional. In some instance's, enrollees
have had no-responsibilities relative . the highway safety occupational
specialty. In an attempt to eliminate o at least minjmize the possibility
of-appropriate enrollees attending the 1 --titutes, questions to determine
enrollee qualifications were added to the aoplication form. It was deter-
mined in collaboration with the Contract -Te hnical Manager that, to be
qualified, an enrollee should have complete the 81-hour basic course for
emergency medical technicians (or its equiv ent) and should be scheduled
to be an on-line instructor of an emergency edical care course. There-
fore, if a candidate did not appear to have the requisite qualifications from
the information provided on the application for , he or his agency was
contacted and the institute purpose and desire enrollee characteristics
were explained. In some cases, emergency re equivalencies were diffi-
cult for the contractor to assess from the information provided on the form.
In some instances, enrollees did not have fir plans for training e their
agency's plans were not firm. Enrollees lacking the necessary emergency
care training were accepted from-one state at the'request of state officials;
the officials felt they were "putting the cart before the horse" but had
scheduled the enrollees for emergency care training after completion of
the instructor training institute. Since no enrollee applications were actually
refused, the extent to which this process resulted in identifying more appro-
priate enrollees than would have been identified otherwise is unknown.

The enrollment procedures resulted in acceptance by Dunlap and
AssoCiates of 79 instructor candidates. All but two of these provided
confirmation of their intention to attend the institute to which they were
assigned. Of the two who did not confirm in writing or by telephone, offie did
'not show up and one sent a substitute. 'The actual number completing the
entire institute series therefore was"78, including five NHTSA representatives.
This number exceeded by three enrollees the planned national quota of 75
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enrollees.' it is the second institute series of the 10 thus far sponsored by
NHTSA that has equalled or exceeded-its planned quota (the.BES institute
series exceeded its quota by two enrollees). i

It knight be of interest to note that, at the_completion of the CIM insti-,

tute series, NHTSA had Sponsored instructor training for 642 instructor
candidates'fOr 10 occupational 'specialties. Twenty NHTSA representatives
have partiCipated as enrollees in six if these programs.

Scattergrams of the number of enrollees from each state completing one
or more of the 10 NHTSA-sponsored-instructor training institutes and of the
number of institutes in which each state has parti-cipated are included as
Figures 4 and 5. (These are updated versions of Figures 1 and 2 which did
not include enrollees from the CIM institute) The figures show that the
following six states have had at least one enrollee complete all 10 NHTSA-,

sponsored irlstru6tor training institutes: Idaho,. Illinois, New York, -Oregon,
Texas and Washington. The distribution of the number of institutes in which
states have participated is as follows:.

No. of institutes NO. of states
10 6
9 10
8 14
7-
6 4
5 .6
4
3

1

1

52

The number of enrollees from a state completing one or mo.%e institutes
ranges from 2 to 32. The distribution of the number ofenrollee completing'
one or more of the 10 NHTSA institutes is as follows:

No. of enrollees completing one
or more of 10 NHTSA institutes No. of states

31-35 1

26-30
7 21-25 1

16-20 6
11-15 20
6-10 22
1-5

52
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The actual number of enrollees completing each CIM institute was as
follows:

New Britain 15
Lansing 16
Atlanta 15
San Mateo 15
Denver 17

Total 78

Enrollees completing the program represented 37 states, Puerto Rico,
the District of Columbia and NHTSA. Thus, 75% of the 52 states/areas
invited to participate in the program had enrolled representatives who
completed the program. State participation in all previously sponsored
NHTSA instructor training institutes has ranged from 63% to 85%.

The number of enrollees sent by the 37 states and 2 areas was as
follows:

No. of Enrollees No. of States/Areas

One - 18,
Two 13
Three 4
Four 3
Five 1

Total 39

Agencies represented_by the 78 enrollees who completed the instructor
training institute were as follows:

Agency Enrollees

Law enforcement: state 35
county 1

city 15
Emergency medical services: state 11

city 1

Fire service: state 1

county 1

city 3

University/technical institute 3

Hospital 1

Ambulance company 1

NHTSA 5

Total 78
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4.4,A

As might be expected, almost two-thirds (65%) of the enrollees represented
law enforcement services. With the exception of the NHTSA monitors, the
remaining enrollees represented emergency medical services. They most
frequently represented state departments of health or human resources.
However, they also came from fire, services in areas where the fire
department has primary responsibility for emergency care, schools, a
hospital and an ambUlanCe company.

Certain enrollee information and opinions relative to CIM training are
described in the following paragraphs. The information was' obtained from
a training program information form (see Appendix E) filled out by enrollees
at the institute. Since one enrollee failed to submit the form and the form
was inapplicable to NHTSA monitors, the discussion is based on a total of
72 instead of 78 enrollees.

Fifty-one (71%) of the enrollees reported that they currently teach an
emergency medical care course. Of these, the largest proportion (39%) teach
standard and/or advanced first aid, with course lengths ranging from 28.
to 60 hours. Thirty-one percent report teaching the DOTE emergency medi-
cal technician's course, with course lengths ranging from 81 to 125 hours.
The others teach various standard or locally customized courses ranging
in length from 10 to 52 hours. About half (26) of the 51 enrollees currently
providing training report that their students are police persoruiel; the
remainder (25) teach specialized groups, such as ambulance personnel, or
all interested groups or individuals. It is interesting to note that 21 enrol-
lees report that they currently have no responsibilities for emergency
me9ical care training.

Enrollees were asked to indicate whether they currently feel qualified
to teach the CIM course. Their responses were as follows:

Response Enrollees

Yes 60
No 12 .

Total 72

Those who did not feel qualified felt t e need for further emergency medical
care training. As stated previousl , mot all enrollees had completed the
81-hour DOT course or its equivalent.

When asked whether they felt their organization would use the CIM
course in future training efforts, enrollees responded as follows:
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Response

All of it
Some of it
None of it
Don't know

Total

Enrollees

30
22

zo

72'

Thus, of the total group, 73% expect that their departments will use all or
some of the CIM course in future teaching efforts. The remainder do not
know whether or not the course will be used. It should be noted that several
enrollees reported responsibilities for teaching the DOT 81-hour course or
its equivalent to ambulance and other emergency care personnel. It seems
reasonable that organizations represented by such individuals would not re-
place the 81-hour course with the CIM course, since the latter was developed
specifically for first responders to traffic accidents and not for ambulance
and other rescue personnel.

When asked if they would personally be involved in CIM training if such
training were to be implemented by their organization, enrollees responded
as follows:

Response Enrollees

Yes 61
No 1

Don't know 9
No answer 1

Total 72

Thus, 85% of the enrollees feel they will be personally involved in CIM
training if it is initiated by their organizations. Only one enrollee reported
that he would not be involved, The others did not know if thei would be
involved in teaching the CIM course. Certainly, those who lack adequate
emergency medical care training would need to acquire such training prior
to teaching.- However, the extent to which enrollee uncertainty with regard
to CIM program involvement is due to lack of training, or to presence of
other departmental responsibilities is unknown.
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TASK 5 - SELECTING AND ORIENTING TEACHER TRADE

a,

Central Connecticut State College is part of the state universi system;
its Division of Technology specializes in the training of teachers in the
vocational and technical education area. Dunlap and Associates, In has
used members of the CCSC Technology Division faculty for all of its pre-
vious instructor training institutes and found them well suited to the task of
teacher training.

The CCSC faculty members selected for the CIM institute were
follows:

Institute

New Britain, Connecticut
Lansing, Michigan
Atlanta, Georgia
San Mateo, California
Denver, Colorado

Teacher Trainer

Dr. Joseph Duffy
Dr. Andrew Baron
Mr. George Barnhardt
Mr. Sanford Rich
Mr. Peter Rodrigues.

Since all of the five teacher trainers selected had participated in previc\u
instructor training institutes for highway safety occupational specialties,
the task of orienting teacher trainers was greatly simplified. Procedures
were as follows:

After receipt of authorization to proceed, copies of thee
curriculum package were forwarded to CCSC for review by
the selected teacher trainers. They were directed to
become familiar with the purpose, scope and general con-
tent of all documents. They were neither expected nor
required to become proficient in the area of crash injury
management.

Drafts of the schedule and lesson plans for the institute were
prepared by representatives of Dunlap and Associates, Inc.,
in collaboration with CCSCCCSC being responsible pri-
marily for the teacher training sessions and Dunlap for the
curriculum-related sessions. Early communications on
the design and development of lesson outlines were handled
by telephone and mail.

The Dunlap projebt director met with all assigned CCSC
teacher trainers and reviewed in detail all lesson outlines
and institute procedures.
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Prior to initiation of the institutes, the Dunlap project
'director prepared written instructions and checklists for
each teacher trainer relative to material and procedures
for conduct of the overall institute and for each lesson.

The Dunlap project director monitored the first institute
which was held on the CCSC campus in New Britain.

eT acher trainers assigned to subsequent institutes also
monitored selected sessions of this first institute to
observe techniques and procedures being employed.
After such sessions, informal debriefings were held with
the project director who answered all questions and rein-
forced major points to be remembered.

Inadditilon to the preceding activities, four of the five assigned teacher
trainers attended a briefing at NHTSA headquarters in Washington, D. C.
This briefing was planned and directed by the Contract Technical Manager
and served to orient the CCSC educators regarding the purposes and
activities of NHTSA's Manpower Development Division and its emergency
medical services and police traffic services activities. The Dunlap project
director also attended the one-day briefing. The meeting nerved tb further
strengthen the teacher trainers in the highway safety area and specifically
in the CIM area.

Inaddition to the CCSC teacher trainer, a member of the Dunlap staff.
also served as an instructor at each of the institutes. The Dunlap instruc-
tor presented lessons on the development and design of the curriculum
package, its use and any teaching techniques unique to the subject curricu-'
lum. The Dunlap instructor for the CIM institutes was Mr. Joseph T.
Fucigna, the Dunlap. Responsible Officer for the development of the CIM

course. In addition to his teaching responsibilities, the Dunlap represen-
tative was responsible for resolving any administrative or logistics problems
and for ensuring that teacher trainers were properly oriented, familiar with
and following prescribed institute procedures.

tr
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TASK 6- CONDUCTING,AND EVALUATING INSTITUTES

All institutes proceeded on schedule and ran smoothly. Since the conduct
of each institute is the result of the entire institute planning process, most
of the procedures have been discussed previously under other project tasks.
Described below, therefore, will be certain procedures not previously 'As-
cussed'and a summary of enrollee evaluations of the five institutes.

The Dunlap or CCSC instructor arrived at the classroom before the start
of each institute to ensure that all equipment and materials were in readiness
and that the classroom was in order. When transportation to classes was
required,. enrollees were met by one of the instructors in the hotel lobby at
8:15 A. M. on Monday morning. Arrangements were made to travel to and
from classes in contractor and enrollee cars (enrollees were reimbursed. .
for providing transportation). At one site (Denver), a bus was utilized to
transport enrollees to and from 'classes. Transportation was not required
at Lansing where the lodging was within walking distance of the campus.

At each institute, the Dunlap instructor led all curriculum-related
sessions. The CCSC instructor led-all sessions related to teaching method-
ology. Both instructors shared responsibilities in the workshops. In order
to assure that the curriculum package was literally-and systematically
"walked through, " the Dunlap instructor reviewed the overall contents of
each CIM lesson after each enrolleeikresented his segment of the lesson in
the practice teaching workshops.

On the last day of the institute, each enrollee completed an institute
evaluation form, a CIM training program information form and an institute
reimbursement form. Copies of these forms are included in Appendix D.
Each enrollee also received an NHTSA-supplied completion certificate..
All institutes were completed on schedule, that is, by noon on Friday.
Reimbursement for travel and subsistence. was made by mail within two
weeks following completion of any given institute.

From the enrollee point of view, opinions regarding the inqitute can
best be assessed by their responses and comments made on the institute
evaluation form. One enrollee at Denver failed to complete the form. The
total evaluation forms completed, -therefore, numbered 77.

The evaluation form included questions on the overall c rage of the
institute relative both to the CIM curriculum package and to tec thing
methodology, i section in which ratings were made of the values of institute
contents and workshops as well as of the overall institute, and uestions
on institute planning and facilities. Each enrollee was encourag l to make
any additional comments that would assist in the conduct of the CI nstitute
series as well as the conduct of future instructor training institutes for
highway safety occupational specialties. Detailed information obtained on
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the evalutitin form at each institute is included in Appendix G. This
information is summarized in the following paragraphs.

CIM Curriculum Package Coverage

All 77 enrollees reported that they considered the inform ion presented
on the design and development of the CIM training'program t be adequate..
When asked if they would like more or less emphasis on ce in documents
or lessons,. enrollees responded as follows:

More emphasis Less emphasis
Response Number Percent Number Percent

Yes 18 23% 3 4%
No 59 - 77% 73 95%,
No answer -- 1 1%

Total 77 77

Of the 18 enrollees indicating they would like more emphasis On certain
documents or lessons, three failed to specify an area and four gave areas
more appropriately related to teaching methodology than to the curriculum
package (for example, visual aids, testing). .Seven enrollees indicated one
or mored-C1M documents, but there was no strong preference, for additional
time on any, one document. Three enrollees specified additional discussion
on specific emergency care conditions or techniques (e..g., shock, CPR).
One enrollee simply said that the whole institute should devote more empha-
sis to CIM and les to teaching methodology:

Of the three enrollees expressing a desire for leds emphasis onCIM
documents or lessons, two failed to give an explanatiOn. The third enrollee
indicated he would like less emphasis on CPR.

Teaching Methodology Coverage

As with the coverage of the curriculum package, all enrollees felt that
the information presented on teaching Methodology was adequate. When
asked if they would like more or less `emphasis in.certain teaching areas,
they responded as follows:

More emphasis Less emphaeis
Response Number Percent

Yes' 25 ,32%
No 51 66%
No answer 1. 1%

Number Percent

5 6%
71 92%

. 1 1%

'77



Twenty-two enrollees indicated teaching areas in which they would like to
have had more emphasis, but nd clear pattern of preferenc'e'i emerged.
Mentioned by five enrollees each were the areas of instructional aids and
evaluation. Other areas mentioned by more than, one enrollee were practice
teaching, application, and skill training.

Four enrollees indicated areas In Wlrich they would like less ethphasis;
but there was no duplication of areas mentioned.

Institute Planning and Facilities

When asked if they understood what was expected of them prior to the
start of the institute, all but two enrollees responded that they did. One
thought he was going to take the 40-hour CIM course. The other stated that
the Dunlap memorandum did not contain a complete explanation of the course.

Classrooms were rated adequate-by 71% and inadequate by 29% of the
enrollees. Most of the complaints came from two, sites where enrollees
considered the classrooms to be too small and the ventilation poor. At one
of these sites,. an unseasonal heat.wave occuried during the institute week
and-contributed to the uncomfortable environment. At other 'Sites, selected
enrollees commented on seating arrangements, space for the instructor,
ind size of the room.

Lodgings were rated adequate by all but five enrollees - -all attending,__.
the same institute. At this site, arrangements had been made to house
enrollees in renovated rooms_of an older hotel; however, hot all gnrollees
were placed by the hotel in renovated rooms. They complained that the
rooms were old and felt that more modern facilities could have been located
in the area for the same price.

Institute Rating

Enrollees rated the entire institute as follows:

Rating

Enrollees*

Number Percent

Very valuable 58 75%
Quite valuable 14 18%
Somewhat valuable 4 '5%
Useless --
No answer 1 1

Total 77

*One enrollee rated on the line between "quite" valuable and "somewhat"
valuable. For tabulation purposes, the lower of the two ratings was used.
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The tattle shows that 75% of theieenrollees rated' the entire institute as very
valuable; 93% rated the institute as being very valuable or quite valuable.

The percentages of enrollees selecting each value rating for institute
topic coverage and workshop sessions are given below. They are listed in
decreasing order _based on the percentage of enrollees who rated the
coverage/workshop as very valuable or quite valuable.

Percentage of Enrollees

Institute coverage/workshop

Very
malu-
able

Quite,
valu-
able

Some-
what
valu-
able

Use-
less

No
answer

4-step process- -preparation,
presentation, application,
evaluation ., 71% 26% 1% 1%

,,,Qualities of a good instructor 62 32 4 1

Design and use of CIM doct-
merits 55 39 4 -- 3

Designing and using instruc-
tional aids 68 22 6 - fs. 4

Practice teaching workshop,'
other enrollees* 69 19 10,

Workshop: lesson planning and /
developing instructional aids '62- 26 9

Domains of learning--
knowledge, skill, attitude ' 57 31 9 3

Questioning techniques 49 . 39 10 1

Practice teaching workshop - -
enrollee's own* 63 19 16

Use of checklists for skill
evaluation 39 42 17 1

Dwreloping CIM skills 36 45 17
Conducting practical tests** 25 56 19 -
Developing written test items 48 29 18 1

Workshop: developing written
tests** , 46 26 26 2

*One enrollee rated oh the line between "quite" valuable and "somewhat"
° valuable. For tabulation purposes, the lower of the two ratings was used.
**At one institute site, a session on "conducting practical tests" was substi-

tuted for the workshop on "developing written tests", at the request of the
enrollees. The percentages of these two sessions are therefore based on
`N's of 16 and 61, respectively.
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Seventy-two percent of the enrollees rated all institute topic coverage ertfl
workshop sessions as either very valuable or quite valuable. Enrollees
found theses'sion on the our-step teachitig learning process as the most
valuable one at the titute. The least valuable Was the workshop on
developing written tests.

Thirty-eight enrollees male additional comments, Twenty-six (OM of
those making additional comments) were laudatory about the institute in
general or about the-institute instructors. Of the remaining 12 enrollees,
three expressed the desire for more time to develop their teaching ahllity
and two felt that a college classroom offered no advantages over a motel
fr.cility. Other comments were specific to given enrollees, and no trends
-Were noted in any one institute or across institutes.

`71

1
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TASK 7 - PR,OVIDING FOLLOW-UP SERVICES

As with other instructor training institutes supported by NHTSA, the
current study provided for follow-up services to enrollees within the limi-
tations of contract time and funds. The primary purpose of such services
was to assist enrollees in initiating and implementing their CIM courses.

In order to assess enrollee interest in sucliservices, a lollow-up letter
including a form and return envelope was mailed to all but the NHTSA. enrol-
lees approximately three weeks after completion of the -fifth and final insti-
tute. Copies of the letter and form are included in Appendix H.

The letter identified the folloviing types of services that could be made
available to enrollees under the contract:

Helping the enrollee initiate the CIM training program or to
adapt it to meet particular local training needs.

Assisting the enrollee in developing and implementing
instructor training programs at the local level.

Providing some combination of the preceding services.

Ten enrollees expressed interest in some type of follow-up services.
Ofthese,Vro were from the same agency; the total number of states request,
ing servioes was therefore nine. Enrollees requesting services were con-

r tatted by telephone to determine if such services could be provided within
contract time and funds. Most of the enrollees requesting services did not
have their 'training program at the stage where services could be provided
within the time frame of the contract. Actual on-site services were-there,
fore pro:sticled to only three states (and four enrollees). All services were
pro Aded by the Dunlap and Associates, institute instructor. All
services provided were in the instructor training area. Whey consisted of
the following:

At the request of enrollees from the Georgia State Department
of Education and State Department of Human Resources, the
Dunlap instructor assisted in the conduct of a one-day instruc-
tor orientation program held in Atlanta, Georgia, for 75 CIM
instructors and course coordinators. The Dunlap instructor
presented sessions on the development, design and use of the
CIM curriculum package, development and evaluation of CIM
skills, and development of written tests for evaluating
knowledge in the CLM course.
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At the request of an enrollee from the Idaho Department of
Health and Welfare, the Dunlap instructor spent two days in
Boise, Idaho, assisting in develpping a state capability to
conduct CM instructor training institutes. In consultation
with the enrollee, regional EMS personnel and a professional
teacher trainer, a schedule for teacher training that fit local
requirements was develop-ed and the Dunlap lesson outlines
for instructor training were reviewed in detail.

The Dunlap instructor spent two days in Phoenix, Arizona,
assisting the Arizona Department of Public Safety in establish-
ing a capability for training CIM instructors who would subse-
quently train the state highway patrol and possibly municipal
and county law enforcement and fire service personnel. The
Dunlap instructor conducted a workshop for approximately 15
local instructors; details of the Dunlap lesson outlines were
rLvieWed.and procedures for customizing_ the program to
Arizona's specific requirements were discussed.

It is interesting to note that all services provided, although admittedly minimal,
were in the area of increasing local instructor training capabilities.



OBSERVATIONS AND CONCLUSIONS

Task 1 - Planning

The planning process proceeded smoothly. As specified by the vontract,
a project plan was submitted for NHTSA approval. This plan served as a
subsequently useful checklist for accomplishment of project tasks and sub-
tasks. Because of the contractor's broad familiarity with all of the instruc-
tor training institute series thus far sponsored by NHTSA, the research
review conducted as part of the planning process covered all nine previously
conducted instructor training institutes instead of only five as specified by
the contract.

The only problem encountered in the planning process was the slow
delivery of our prepaid order of curriculum materials from the Government
Printing Office. However, a loan of materials from NHTSA permitted the
contract to proceed on schedule. These materials were returned to NHTSA
when the Government Printing Office completed its orderapproximately
9 months after it had been. placed.

Task 2 - Selecting Institute Sites and Dates
.11

All CLM institute sites had been previously used by Dunlap and Associates
and found to be satisfactory. An attempt to relocate .the Pacific Coast insti-. tnte to the Pacific northwest to accommodate an expected large enrollment
from that area was unsuccessful; however, this caused only minor problems
in the early planning process and no problems in the enrollment process
since an alternate site had been selected prior to initiation of enrollment
procedures.

All host colleges were exceptionally cooperative as they have been in the
past. All provided on-campus classrooms. At two of fhe sites, several
enrollees considered the classroom to be too small. `,-.40ne of these class-
rooms had been used previously without complaint by enrollees of other
institutes; however, an unseasonable heat wave made the room uncomfortably
warm. Host colleges arranged for all institute equipment and material needs.

At one site, some enrollees found the lodgings to be unsatisfactory.
These enrollees had received unrenovated rooms in an older hotel and would
have preferred a more modern facility.

Dates scheduled for the institutes appeared to. be satisfactory. The
schedule provided two weeks beteen the first and second institutes in the
series. However, since no changes were made in institute content and pro-
cedures after the first institute (considered to be a pilot test for all institutes
in the seriesl, the time between the first and second institutes was not
required.
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Task 3 - Developing/Adapting Course Materials

From enrollee comments as well as instructor observations, the
institute content and schedule resulted in an interesting and worthwhile
instructor training program. As was the case in all previous institutes con-
ducted by Dunlap and Associates, detailed lesson outlihes provided for con-
sistency of coverage among institutes while permitting variation in instructor
style.

In addition to a detailed explanation of the design and use of the CIM
documents early in the institute program, the Dunlap instructor reviewed the
contents of each of the lessons in the Instructor's Lesson Plans after each
enrollee taught a segment from the lesson. Thus, the CIM course was
literally and systematically "w ed through" as specified by the contract.

Task 4 - Enrolling and Informing Candidates

The enrollment process resulted in 78 enrollees, five of whom were
NHTSA representatives. It is the second institute thus far sponsored by
NHTSA that has equalled or exceeded its quota (the BES institute series
exceeded its quota by two enrollees). It is the second NHTSA institute series
thi4ias had an enrolled NHTSA representative complete each of the five
regional institutes (PTSS also had five NHTSA representatives complete the

. program). All monitors served as full participants, not as observers.

Almost two-thirds of the enrollees represented law enforcement services.
With' the exception of the NHTSA representatives, the remainder represented
emergency medical services. Eighty-five percent of the enrollees reported
that they expect to 'be personally involved in CIM training if such training is
initiated by their, organizations. -Twenty-one,enrollees reported that they
currently have.no responsibilities for teaching emergency medical care
courses.

Two enrollees reported that they did' not understand what was required
of them prior to the start of the institute. One thought he was going to take
the 40-hour Clivi course; the other felt that the Dunlap memorandum did not
contain complete information on the instructor training course.

The enrollment process was considered to be satisfactory.

Task 5 - Selecting and Orienting Teacher Trainers

The educators from CCSC were fully competent in their field of teacher
training, established a good rapport with enrollees, and favorably impressed
enrollees with their technical abilities. The procedures used for orienting
teacher trainers appeared to be satisfactory. All teacher trainers had pre-
viously taught at NHTSA instructor training institutes and were fully knowl-
edgeable in both technical and administrative institute procedures.
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The Dunlap and Associates instructor had served as responsible officer
for development of the Cl/vccurriculum package. In addition, he is an
accomplished instructor who has taught at four previously sponsored NHTSA,
instructor training institutes.

Task 6 - Conducting and Evaluating Institutes

All institutes proceeded on schedule and ran smoothly. Ninety-three
percent of the enrollees rated the entire institute as being very valuable or
quite valuable to them. All found the institute coverage to be adequate both
in terms of the curriculum package and in terms of teaching methodology.
Comments made by enrollees about the institute as a. whole and about the
institute instructors were laudatory.

. .

Task 7 - Providing Follow -Up Services

As with instructor training institutes conducted by Dunlap and other
contractors, requests for follow-up services were minimal. They consisted
of on-site consulting to enrollees from three states for time periods of 1 to
2 days each. All services provided were in the area of increasing local
instructor training capabilities.

F
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U.S. DEPARTMENT OF TRANSPORTATION

NATIONAL HIGHWAY TRAFFIC SAFETY

ADMINISTRATION

I

.NOTICE TSP- 900

OATS OF OLSUANCS

November 30, 1973

OPI:

N42-22

PUBL:CAIION OF CURRICULUM MATERIALS: Notice Expires December 30,1.173
-SUBJECT: EMERGENCY MEDICAL SERVICES, CRASH INJURY

MANAGEMENT (FOR TRAFFIC LAW ENFORCEMENT OFFICERS)

Paragraphs 1.- Purpose
2. Background
3. Course Guide
4. Instructor's Lesson Plans and Student Guide
5'. Plan for Instructor Training
6. Purchase Source

Attachme--s 1. Order Form
)Curriculum Set including Course Guide,
Lnstructor's Lesson Plans, and Student
Study Guide

1. PrRPOSE, To provide to XHTSA regions, and through these to State
enties, a set of new curriculum publications. To describe the
ontent, intended use, and source of further supply.

2. .BACKGROUND. Experience since the development of the "emergency medical
technician--ambulance" course showed the need for a shorter course
which would train traffic law enforcement officers to a comparable
level of proficiency in the treatment of selected traffic-related
injuries. Approximately one-half of the 40-hour tourse is assigned
t applied field practice. The course was developed and field-tested

er a Section 403 contract.for the purpose of enhancing States and
c... .ity capabilities for manpower development as supported under
S ction 402.

3. COURSE GUIDE. This item, While included in the three-piece set, is
dditionally significant as as\ isolated publication which may be
urchased and distributed alone. The course guide briefly presents all
nformation of use to administrators, coordinators, advisory committees
d others. Included' are: course objectives, lesson topics, course

ength, schedule, facilities, equipment, and instructor and student
pre-requisites.

4. INSTRUCTOR'S LESSON PLANS ASD STUDENT STUDY GUIDE. ,
As described on

pages 19-20 of the course guide, the lesson. plan book with the required
number of copies of the student study guide permit a qualified local
instructor to initiate classes with a minimum of leadtime preparation.

DISTRIOUTION: SPECIAL. A -2
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5. PLAN FOR TNSTRUCTOR TRAINING. NHTSA has followed a practice in
conjunction with the publication of a curriculum package of conducting
an instructor institute. A limited number of selected on-line
instructors from State and community jurisdictions will receive one
week of training in methods and techniques applied to teaching the
new crash-injury management course. It is planned that information
will be made available by-January through NHTSA regions for
instructor- training to be conducted in the Spring of 1974.

6. PURCHASE SOURCE. Sets of materiaLs or quantities of individual items
are available for purchase through the Government Printing Office
only. To assist in this procedure an order form is attached.
Additional copies of the form may be duplicated locally.

Attachments

4

Willard Y. Howell
Acting Associate Administrator
Traffic Safety Programs
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FOREWORD

This research review of NHTSA- sponsored instructor
0,

training institutes is submitted in accordance with the

requirements of the subject contractt,, It covers the nine

occupational specialties for which NHTSA had supported

instructor training institutes prior to the conduct of the

Crash Injury Management Institute series.

r
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SUMMARY AND CONCLUSIONS

NHTSA has supported the conduct of 5-day, 30-hotir instructor training
institutes for nine occupational spedialties: emergency Medical technician,
driver license examiner, breath examiner specialist, accident investigation
technician, police traffic services, police traffic services supervisor, traf-
fic records analyst, driver improvement analyst and driver license examiner
supervisor. Five-regional institutes were scheduled for, each program with
the twofold purpose of exposing 75 potential instructors to the curriculum 4

package for each occupational specialty and teaching them how to teach.
(Note: No curriculum package was available for the accident investigation
technician institute. ) Results and conclusions are summarized below.

Enrollment

Only one institute series achieved its intended quota of 75
trained instructors; in fact, it exceeded its quota by 2 enrol-
lees. The institute with the smallest enrollment achieved
only 59% of its quota.

"Over three-quarters of the states have participated in six or
more of the nine programs and approximately two-thirds (67%)
have participated in seven or more. "All states but one have
participated in at least four of the institute series.

Not all enrollees were appropriate candidates for instructor
training. When enrollees did not have direct teaching
responsibilities, they typically had administrative responsi-
bilities. However, some had no responsibilities relative. to
the program being introduced.

There appears to. be a strong interest on the part of the, states
, in the institute program; the enrollment problem apPears`to

lie with insufficient information filtering down to the proper
levels, insufficient screening of candidates on the part of the
contractor and insufficient direct contact between the con-
tractor and the designated state agency (agencies) who will
supply enrollees.

'Enrollees at some institutes did not have. a clear understand-
', ing of the purpose of the institutes. When instructions sent

to enrollees were detailed and, included a tentative institute
scheduie, this problem seemed to be alleviated.

Br5
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Locations of Institutes

The five institutes fpr each occupational specialty have been
scheduled for the 'following regions: northeast* southeast,
central, mountain and Pacific states.

Three regional institutes of the planned 45 (five institutes
and nine occupations) had to be cancelled due to insufficient
enrollmenttwo in the Pacific states region and one in the
mountain states region.

Institutes held near relatively major transportation centers
resulted in more efficient and less costly enrollee travel.

Colleges have served as hosts for all but two of the 42
institutes conducted; their approach has been administrative
and advisory in contrast to Pparticipative" in the highway
safety progiam.

Classes have been held successfully both on campus and in
enrollee lodgings. Some problems have been noted when
enrollees are requiied to travel between their lodgings end
a campus classroom.

Lesson Outlines

Detailed lesson outlines have typically been prepared to provide
for consistency of coverage at various institutes.

Institute coverage typically included sessions on, the develop-
, mect,_..design and use of the curriculum package; sessions on
how to teach; and practioe teaching sessions in which enrollees
taught from a section of the curriculum package and were cri-
tiqued on their teaching skills. ..
,Successful institutes typically provided for as much variety
as possible in each institute day and as mknyLopportunities as
possible fo-r each' enrollee to participate in an instructional
capacity.

Teacher Trainers.
Most institutes made use of two instructors--a teacher-traine
expert and a curriculum expert.

B-6
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Detailed lesson outlines and frequent staff briefings provided
for consistency of coverage among institutes of each series.

Institute Conduct

Institutes proceeded on schedule despite occasional last-minute
contingencies.

Enrollees were generally exceptionally laudatory about the
quality and nature of the instruction provided.

0

Follow-up Services

Institute follow-up requests have been minimal. Services have
included additional instructor training, consultation.on adapting
the particular-curriculum. to the enrollee's training program,
consultation on starting a training program, and consultation
on conducting specific course sessions. In addition, follow-up
contacts have been used to obtain additional information on the
value of the institute series as well as subsequent use being
made of the NHTSA curriculum package and the teaching tech-
niques learned at the institute.

B-7
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INTRODUCTION

As part of its continuing efforts to iT1)rove and upgrade .the effectiveness
of the national highway safety program, the U. S. Department of Transportation,
National Highway Traffic Safety Administration (NHTSA) has recently sup-
ported the development of training programs for several highway safety
occupational specialties. In order to provide a standardized means for train-
ing, these training programs have typically resulted in a curriculum package
consisting of the following documents: Instructor's Lesson Plans, Course
Guide and Student Study Guide.-

°In order to assist states in making each program operational, NHTSA.
considered it important to train individuals to serve as instructors for each
course. NHTSA therefore suppoited the conduct of five regional instructor
training institutes for each curriculum package. The purpose of the five-
day, 30-hour institutes was twofold: 1) to expose potential instructors to the
curriculum package, and 2) to teach: them how to teach. It was NHTSA's
intention to enroll only individuals who were knowledgeable in the subject
matter of the occupational specialty. The emphasis of each institute was
therefore on the development of teaching skills in contrast to the develop-
ment of the specific skills covered in the curriculum package.

By sponsoring the conduct of five regional instructor training institutes
for each curriculum package and by enrolling 15 potential instructors at
each institute, NHTSA planned to develop an initial cadre of 75 trained, key
state and local instructors to teach each of the highway safety program occu-
pational specialties. It wasalso NHTSA's intention that state and local
training facilities utilize the highest degree of autonomy in implementing.
each training program's

Since the fall of 1971 and prior to the award of the current contract,
NHTSA had sponsored the conduct of regional instructor training institutes
for nine occupational specialties. These specialties and the dates of
instructor training for each are as follows:

Emergency medical technician (EMT) Fall, 1971 .
Driver license examiner (DLE) - Fall, 1971

. Breath examiner specialist (BES) Spring, 1972 /

. Accident investigation technician (AIT) : Spring, 1972

. Police traffic services (PTS) Fall, 1972

. Police traffic services supervisor (PTSS) . Fall, 1973

. Traffic records analyst (TRA) s.- Fall, 1973
.. Driver improvement analyst (DIA) Fall; 1973

. Driver 'license examiner supervisor, (DLES) Fall,, 1973

B-8
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It shobld b noted at the outset that, for one of the occupational specialties
(accident iltdestigation technician), a curriculum package was not available -

at the time of the instructor training institute. Only a task and function
analysis had been performed for the AIT prior to institute conduct. The
procedures and emphasis for the AIT instructor instituters are therefore
understandably different from those of the other institutes. As one would
expect, one of the primary differences was an emphasis in the AIT institute
on the lesson plan development aspect of instructor training; this aspect was
not emphasized in the other institutes since lesson plans were available.

.For the first six occupational specialties listed above (EMT, DLE,
BES, AIT, PTS and. PTSS), separate contracts were completed and final
reports were prepared and submitted to NHTSA. Instructor training for
the last three occupational specialties (TRA, DIA, and DLES) were com-
bined in one contract and described in one report. This "review of 'the
research" is based on all seven reports, which are as follows:

Emergency medical technician instructor training institute.
Final Report. Contract DOT-HS-099-1-141, June 1972
(prepared by Dunlap and Associates, Inc.)

Training state and local driver,license examiner instructors.
Final Report. Contract DOT-HS-100-1-142, July 1972
(prepared by Technical Education Research Centers)

Breath examiner specialist instructor training institute.
Final Report. Contract DOT-HS-099-1-140, June-1972
(prepared by Dunlap and AssociateS, Inc. )

Accident investigation technician instructor training institute.
Final Report. C.ontract DOT-HS-115-1-169, October 1972
(prepared by The Ohio State University Center for Vocational
and Technical Education)

Police traffic services instructor training institute. Final
Report. Contract DOT-HS-099-2-473, Deceinber 1972
(prepared by Dunlap and Associates, Inc. )

Police traffic services supervisor instructor training
institute: Final Report. Contract DOT-HS-099-3-760,
April 1974 (prepared by Dunlap and Associates, Inc.)

Training state and community instructors in use of NHTSA
curriculum packages: driver improvement analysis, driver
license examiner supervisor, traffic records analysis.
Final Technical Report. Contract DOT-HS-100-3-738,
June 1974 (prepared by Technical Education Research
Centers in collaboration with Dunlap and Associates, Inc. )



The scope of each instructor training institute contract generally
included the following elements (not necessarily sequential ant frequently
overlapping):

Identification and selection of instructor candidates (enrollees)
to attend each institute

Identification of five institute sites and dates including com-
pletion of all, local arrangements (e.g., host college, classroom
facility, enrollee lodging accommodations, instructional equip-
ment and supplies)

Development/adaptation of lesson outlines for a five-day, 30-
hour instructor training institute

Selection and orientation of teacher trainers

Conduct and evaluation of each of the five institutes

Provisio of on-site follow-up services to enrollees as required

Information available on each of these contract elements is discussed
separately below. In order to make the report more meankngfial to the ,

reader, procedures and results for each element are discussed together,
that is, a discussion of enrollment procedures 4130 includes a descripti2n
of enrollees who actually attended the institutes.

B-10
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IDENTIFICATION OF ENROLLEES

:TA;, Procedures

Identification and selection of instructor candidates to attend each
institute are discussed below. The discussion for two or more institutes is
combined where procedures are identical or similar. The procedures,for
the AIT institute are discussed first since they appear to be considerably
different from those used for the other institutes.

1. AIT Procedures

From the AIT final report, it appears that solicitation of enrollees
was not through "normal channels" (that is, through the regional offices to
the Governor's. Highway. Safety Representatives). Through agreement with
the Contract Technical Manager, it appears that contact was made instead
with representatives of state and local agencies considered appropriate to
the particular task 'at hand.;-curriculum development. Since enrollees were
required to do preparatory work prior to institute attendance, they received
several materials and extensive instructions by mail directly from the con-
tractor., Since, as stated previously, the purpose of this series of institutes
was so different from that of the others because of the lack of a curriculum
package, the success of the process or appropriateness of enrollees for
future instructional training institutes to be conducted by NHTSA cannot be

9 fullyssestled and will not be discussed further here.

rB. EMT, DLE, BES, PTS and PTSS Procedures

For'these instructor-training institutes, enrollment processes were
generally similar with changes and improvements being made for subsequent

'institutes as appropriate. For all of them, solicitation was made from
NETSA to the 10 regional office administrators with the request that they
obtain names of qualified candidates from Governor's Representatives. For
the first two institutes (EMT and DLE), names were solicited prior to the
selection of institute sites and dates-and were intended to provide a basis for
selectidg appropriate sites that would be most convenient for those enrollees
volishingto attend. However, the result was that several weeks elapsed
between receipt of in enrollee name and assignment of that enrollee to a
specific-institute; this time lapse resulted in a breakdown in the enrollment
process (some enrdllees initially expressing interest were no longer avail-
able, some were provided insufficient lead time for the specific, nstitute,
etc. ).4 therefore, for the other three institutes (BES, PTS and PTSS),
NHTSA simply asked regions to determine whether states were interested
in attending; the deterrhination of sites was to be based on that expression of
interest, and specific sites and dates were assigned to states prior to

B-11
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solicitation of specific enrollee names. In all cases, at least one place was
reserved for each of the 50 states plus the District of Columbia and Puerto
Rico ("prime enrollment" candidates); the remaining 23 vacancies (75-minus
52) were to be filled on a first-come, firstrserved basis ("open, enrollment"
candidates). In all cases, confirmation of enrollthent and an 'indication of
institute purpose, procedures, arrangement for lodgings," etc., were
handled directly between the contractor and the enrollee. In the case of the
EMT, BES, PTS and PTSS institutes, the contractor provided detailed and
extensive instructions to each enrollee. For the BES,,. PTS and PTSS
enrollees, the materials included a tentative institute schedule:

3. DIA, TRA and DLES Procedures
err

Enrollment procedures for these institutes, were ,essentially similar
to those reported above with the exception that the solicitatekon of
names from the regions was initiated by the contractor .fter a notice had
been issued by NHTSA to the regions. The contractor provided detailed
instructions to each region, with copies to be subrriittkby'theregions 'to the
states. When enrollee names were supplied, the contra.ctorAtirote,_a letter-v
to each and included a brochure which described the curriculum package,
arrangements for meeting the first morning of the institute, and general
institute purpose and procedures. . .r

B. Results 6:

The actual number of enrollees completing each institute and thenumber
of states participating in each are shown in Table 1. The table does nbt

Table 1

. Enrollees and states represented in each institute

No. of enrollees

Institute
completing the

institute *
No. of states
represented**

EMT 64 / 39
BES 77 44
DLE 72 44
AIT 64 35
PTS 66 41
TRA 55 34
DIA 44 33
DLES 57 41
PTSS 65 37

TOTAL 564

*Included are 15 NHTSA represen6tives who completed certain
institutes as follows: TRA- -3; DIA- -3; DLES--3; PTSS- -5.

**Excluded are the states of the 15 NHTSA representatives and of 2
PTSS enrollees of American Indian organizationsthese 17
enrollees are considered representative of their respective
organizations rather than of the states in which they work.
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irxclude enrollees who attended part of an institute but were unable to complete
the institute (for example, due to illness). It also does not include "no shows"
which represented a minor but consistent problem at the institutes. However,
it 'should be noted that, when confirmed enrollees fail to show, it may be a
last-minute problem on the part of the enrollee and not necessarily a lack of
interest in participating in the institutes on the part of the state which the
enrollee represents.

Table 1 shows that only one institute (BES.) achieved its intended quota of
75 enrollees; in fact, it exceeded the quota by 2 enrollees. The institute with
the smallest number of participants was the DIA institute which achieved only
59% of its planned quota; perhaps the newness of this particular occupational
specialty might have accounted in part for the low enrollment.

The total enrollees sent by each state and the total number of institutes
each state has participated in are shown graphically in Figures 1 and 2. In
addition to the facts that "no-shows" and "incompletes" are excluded from
the data, one additional point should be considered in interpreting the gA.phic
material presented--the number of enrollees completing an institute should

-not necessarily be considered indicative of the interest of a given state in
participating in a given institute or in institutes in ge eral. In some instances,
when'spaces were available, phone calls were made o Governor's Highway,
Safety Representatives in states near the institute cation and the first state
responding was given all available spaces. In one instance, an institute
would have been cancelled (or, more appropriately, combined with another
institute) because pf the low enrollment until one state came up with half of
the total enrollees''eventually attending the institute. In addition, it might be
of interest to know 17 participants attended two different institutes and one
attended three. Therefore, the interest of some, states might be considered
"inflated" in the sense that they sent the same enrollee to more than one
institute. ,

In terms of state participation, it might be noted that over three-quarters
(77%) of the states have participated in six or more of the nine institutes, and
approximately two-thirds (67%) have participated in seven or more. All but
one state has participated in at least four institutes.

The enrollees attending the various institutes have been variable in their
"'job responsibilities and teaching responsibilities. In early institutes conducted
and in three of the last four institutes conducted, there appeared to be some
confusion among enrollees regarding institute purpose and coverage-. This
could be due to a lack of information filtering down to the given enrollees
during the selection process. However, it was observed that, when instruc-
tions sent to enrollees included a tentative schedule of the week's events that
outlined all institute coverage, this problem seemed to be alleviated.

In many iiittances, enrollees who attend the institutes do not have direct
teaching responsibilities in their respective state or local areas. When they
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do not have teaching responsibilities, their primary responsibility is typically
administrative. Apparently when a new curriculum package is released and
available for training purposes, those in administrative positions like to have
a "'first look."

In summary, it appears that there is a strong interest in the instructor
training programs on the part of the state4 in view of their support of the
instructor training institutes. -In some instances, it appears that the enroll=
ment process does not always result in the proper individual(s) being nomi-
nated to"attend the institute. This problem might be eliminated or at least
alleviated if the contractor were to specify prerequisites for attendance and
were to collect information from the candidate during the enrollment.process
that would provide him with information on which to judge the qualifications
of the prospective enrollee. In addition, if the contractor were permitted to
deal directly with agency personnel once a suitable agency (or agencies) had
been identified through regional contacts with the Governor's representatives,
it might be easier for the contractor to assist agencies in identifying instructor
candidates.vith appropriate qualifications.

0
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IDENTIFICATION OF INSTITUTE SITES AND DATES

With regard to selecting institute dates, institutes were typically
scheduled to provide, if possible, one week between at least-the first and
second institutes to permit time far any desired changes in content and
schedule. 141 addition, attempts were made to avoid, holding institutes -

during weeks which included holidays. The remainder of this section dis-
cusses selection of institute sites, host colleges, classroom facilities and
enrollee accommodations.

A. Procedures

Criteria utilized by the three contractors in identifying,,suitable sites
and dates for the institutes were approximately the same. Criteria for site
selection generai4r included the following:

Institutes should be held in all areas of the country to
accommodate all enrollees who might wish to attend

Within these areas, institutes should preferably be held
near major transportation centers to mipimize enrollee
travel time and expense

It was considered desirable to have a college available to
serve as hok for the institute

Suitable classroom facilities should be- available

Suitable lodgings should be available (suitable both in
terms of enrollee comfort and expense)

For the five institutes for any one curriculum package, each contractor
selected one site from the northeast, southeast, central, mountain and
Pacific states. For three occupational specialties, there were only four
institutes (instead of the planned five) because of insufficient enrollment.
Institutes planned for DLE and TRA in the Pacific states were cancelled; the
institute planned for DIA in the mountain states was cancelled. The metro-
politan areas in which institutes were held were as follows:

Northeast (9 institutes)"

Hartford, Connecticut, area--six institutes (EMT, BES,
AIT, PTS, PTSS and DIA)

Springfield, Massachusetts (which is serviced by the same
airport that services Hartford)--one instit4e (DLE)

Newark, New Jersey--two institutes (TRA. and DLES)
B -1770



Southeast (9 institutes)

Atlanta, Georgia, area--all nine institutes

Central states (9 institutes)

-, -Chicago, Illinois, area--four institutes (AIT, TRA,
DIA. and DLES),

Lansing, Michiganfour institutes (EMT, BES, PTS
and PTSS)

Champaign, -Illinoisone institute (DLE)

Mountain states (8 institutes)

Denver, Colorado, area--seven itutes (DLE, BES,
AIT, PTS, PTSS, TRA and DLES)

Karisas City, Missouri--one institute (EMT)

Pacific states (7 institutes)

- San Francisco, California, area--five institutes (EMT,
3ES, AIT, PTS and PTSS)

- Portland, Oregon, area--two institutes (DIA and DLES)

Most institutes were held in a suburban community of the metropolitan area
mentioned, the reason being twofold: the availability of a host college and '
the availability of satisfactbry and inexpensive lodging.

Forty of the 42 institutes conducted utilized local colleges as hosts.
The planned host college for the remaining two institutes cancelled its ser-
vices at the last minute. The colleges used are listed below in decreasing
order of number of institutes hosted:

De Kati) Community College, Georgia (8 institutes)
Denver Community College, Colorado (7 institutes)
Central-Connecticut State College, Connecticut (5 institutes)
Lansing CommunityCollege, Michigan (4 institutes)
San Mateo. Community College, California (4 institutes)
Southwest College, Illinois (3 institutes)
Essex County College, New Jersey (2 institutes)
Atlanta Area Technical School, Georgia (1 institute),.
Manchester Community College, Connecticut (1 'institute)
City College of San ,"'rancisco, California (1 institute)
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William Rainey Harper College, Illinois (1 institute)
Metropolitan Junior College District, Missouri (1 institute)
Parkland College, Illinois (1. institute)
Springfield Technical Community- College, Massachusetts (1 insti-

tute)

Host colleges served largely in an administrative and advisory capacity,
providing classrooms where available, audiovisual equipment, secretarial'
support when required, and advice on local lodging for_ enrollees. Prac-
tically all host colleges offered credit for the 30-hour course.

Although the data are not precise from the final reports, it appears that,
of the 42 institutes thus far conducted, 25 have been held on a college campus.
The remaining instututes have been conducted in a meeting room of the
enrollee lodging facility.

Final reports do not describe enrollee lodgings in detail and typically do
not describe procedures for selecting lodgings. In some instances, the con-
tractor apparently visited the site prior to selecting lodgings. In most
instances, arrangements were made by telephone through the host college or
directly with the lodging.

B. Results-

In terms of areas of the country, it is interesting to note that contractors
frequently selected the same area and the same host college. This was due
in part to coordination and communication among the contractors. Comments
and observations (not necessarily previously provided in formal reports)
follow:

All host colleges (except the one that cancelled its services
the last minute) were extremely helpful in identifying class-
room facilities and lodgings and providing general adminis-
trative services and equipment.

Host colleges in general tended to view their role as "supportive
of" the individual contractor in contrast to "participative in" the
highway safety irogram.

Transportation for enrollees was more difficult and costly when
institutes were not held near major transportation centers (for
example, Champaign, Illinois, was not easily accessible;
Lansing, Michigan, was not as accessible as Chicago--in fact,
some attendees had to fly into Chicago and "backtrack" to. Lansing).

D&A changed only one site location for the 25 institutes it has
conductedinnoved the mountain states institute from,

B-19
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Kansas City, Missouri, t Denver,.Coloradlo. Although this
move was due partly, to shift in the enrollment pattern, it
was due largely to the ontractor's inability to locate eco-
nornkal accomrnods.ti ns in.Kansas City.

There appeared to e no advantages to conducting an institute
on campus in contrast to holding it at the enrollee accommo-
dations: In fact, the latter appeared preferable in some
instances (for example, when the lodging was not within easy
transportation distance from the host college). Enrollees did
not appear t,o need to identify,with the host college to maintain
a professional atmosphere at the institutes. In fact, some
resentecLbeing required to transport themselves or to be
transported to,a college facility for classes. Mature adults
are apparently used to attending professional conferences .at
hotel/motel accommodations.

c7

Most contractor arrangements resulted in satisfactory enrollee
accommodations.,

The following specifications appeared to result in satisfactory
enrollee lodgings:

Providing single rooms for each enrolle.e if desired

Assuring availability of eating places other than the
lodgingpreferably with a variety of price levels

AsSuring that individuals would feel personally com-
fortable and safe moving a out the general area at
reasonable times of the da'' /and night

Providing quality accommodations at reasonable.cost
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DEVELOPMENT/ADAPTATION OF LESSON OUTLINES

4'

A. Procedures

All three_contr'actors reported utilizing the OE Guide on Preparation of
Occupational Instructors as a base for the 30-hour instructional training
program. The concepts presented in this Guide were utilized directly or
adapted as appropriate to the particular highway safety occupational spe-
cialty. For eight of the occupational ,specialties, institute coverage was
generally similar' and included de'scriptions of development and use of the
curriculum package, sessions on how to teach, and practice-teaching
sessions in which individual enrollees presented a section of the curriculum
package and were critiqued on their performance. For the one occupational
specialty (accident investigation technician) for which there was no curricu-
lum package, more classroom time was devoted to the_ curriculum develop-
ment aspect of the teaching process. However, institutes for this occupa-
tional specialty also included sessions on how to teach and individual enrollee
practice teaching sessions.

In addition to introductory and closing sessions, institute coverage for
occupational specialties for which there were curriculum packages typically
included the following:

Development of the curriculum package

Design and use of each document in the curriculum package

_The teaching-learning pro'cess and the domains of learning-.

The four-step process of teaching

Developing skills

Teaching knowledge

Designing and using instructional aids

Developing and administering evaluative devices

Utilizing teaching techniques specific to the curriculum
package (for example, field exercises, laboratory sessions,
role playing, etc.)

Enrollee practice teaching sessions

B-21
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Institutes were generally scheduled to run from Monday to Friday
with a day length of approximately 7 hoUrs. Typically, institutes ended at
'noon or shortly thereafter on Fridays to ease enrollee travel to their homes.
Individual sessions lasted from 3/4 hour to 1-1/2 hours. Most institutes
required some "after-hours" work on the part of the enrollee in planning his
practice teaching session. For the accident investigation technician curri-
culum package, -enrollees were required to accomplish some lssson plan
preparation prior to attendance at the institute.

As contracts were awarded for instructor training institutes, considerable
use was made of prior experience with such institutes, with any one contractor
depending heavily on his own previous experiences.. In this regard, the con-, tractor responsible for the largest number of institutes developed the following
principles to govern design of the 30-hour program:

Provide as much variety as possible in each day through
variation in instructors, use of workshops for developing
instructional aids and evaluative devices, and interspersing of
techniCal ntaterial with workshops so that, after the first
morning (devoted to an institute overview and discussion of
curriculum development procedures and the resultant curri-
culum package), no morning or afternoon session was ever
devoted exclusively to one type of lesson presentation.

Provide as much inforrnntion on teaching techniques as
possible prior to the first practice teaching session. Essen-
tial material for practice teaching was presented without
compromising the objective of providing for variety in teach-
ing method while at the same time enabling students to start
practice teaching sessions as early as possible (on the
second day of the institute).

Have enrollees perform in a "teaching" role as many times as
possible. This was accomplished by the following means:
(1), presenting practice teaching sessions (each enrollee),
(2) lead* the critique of another enrollee's practice teach-
ing session (selected enrollees), (3) presenting and dis-
cussing test items developed in the evaluation workshop
(each enrollee), and (4) performinga verbal evaluation to
determine if other enrollees had assimilated institute prin-
ciples. Thus, each enrollee had three opportunities (and
some had four) to perform in a "teaching" capacity.

The schedule used for a recent instructor training institute (DIA) is included
in Figure 3 as ai example.

N
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B. 'Results

From enrollee comments and contractor observations, the instiitute
coverage and schedules resulted in ,achievement of planned objeCtives.
E4rollee comments on specific lessons were frequently similar at any one
institute site and appeared to reflect the opinions of one or more vocal indi-
visuals at that site.

In terms of scheduling, enrollees found that institute sessions were
occasionally too long. In order to provide 30-hours of training in one week
necessitated a long training day. Scheduling a rest break Of 10 minutes for
each training hour in addition to providing for variation in the daily schedule
helped to alleviate this problem. In addition, as stated previously, having
each enrollee "in front of the class" at least three times provided for varia-
tion in instructors as well as additional opportunities for each enrollee to
practice his teaching 'skills.
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SELECTION AND ORIENTATION OF TEACT.AER TRAINERS

A. Procedures
''
The contractor who conducted instructor/training institutes for five

curriculum packages (EMT, BES, PTS, PVS and DIA) was also the author
of each of the curriculum packages. For teacher-trainers, this contractor
utilized individuals who are currently fulY-time college educators. With the
exception of the EMT institute services,)the contractor worked on a team
baSis with these educators,' both in the t evelopment and in the presentatisgn
of the instructor training institute, the ontractor assuming overall respon-
sibility for the development and conduc of each institute.1 Primary
responsibility for coverage of teacher- raining aspects of the institutes was
allotted to the educators; primary responsibility for all curriCuolurn-related
topics and application of all the teaching concepts to the curriculum was
assumed by the contractor. A different teacher trainer was utilized for
each of the five institutes for any one curriculum package. In all, a pool of
10 educator's has been utilized by the contractor for the 25 institutes thus
far conducted. .,

01.

In terms of orientation, the following procedures were used. Upon
contract award, each teacher trainer was provided with a set of the curricu-
lum package. He was requested to become generally familiar with the
package so that he could relate teacher-training aspects of the institute to
the package as appropriate; he was not expected or required to become an
expert in the subject matter of the curriculum package. Detailed lesson
outlines were developed by the teacher trainer or contractor (as indicated
above) and edited and refined by the contractor. irequent meetings between
the contractor and teacher trainers provided for detailed discussions of the
content and procedures to be followed at each institute. In addition, for any
one series of institutes, the first of the five institutes was hostedlay the
college providing the teacher trainers. All teacher trainers had frequent
contact with the contractor during the first week's session, attended as many
individual sessions as their teaching schedule would permit, and attended a
debriefing and general discussion at the end of the first week's institute.
Although each instructor was encouraged to utilize his own style in his pre-
sentations, the detailed lesson outlines and specific instructions provided by
the contractor assured consistency of coverage at all institutes.

For two of the institutes (DLE and. DLES), most of the instructional
staff was prOvided by the contractor Who also prepared the curriculum

'For the EMT institute series, the conduct of the institute was accomplished.
solely by the teacher-trainer educator. The lack of a curriculum expert at
these institutes was considered a serious detriment by enrollees.
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package. Detailed plans or procedures for orientation of teacher trainers
were therefore not necessary.

One institute (TRA) was conducted by teacher-trainers and curriculum
experts wh6 had no part in development of the curriculum package. Indoc-
trination procedures were reportedly similar to those used by the contractor
who conducted the majority of the instructor training programs and described
in the second paragraph of this section of the report.

For the AIT institute series, instructors were selected from a "hank"
of educators who had previously served as consultants to the contractor.
Following a detailed memorandum to each individual, a two-day workshop
was held at the contractor's facility to assure that all plans were finalized,
each consultant fully understood his role in relation to the conduct of the
workshop, and decisions were made on all topics to be presented relative
to the teaching-learning process.

B. Results

All contractors appear to have utilized effective measures in selecting
and indoctrinating teacher-trainers. Two teacher-trainers, one serving as
the educator and one as the curriculum expert, have been utilized at prac-
tically all of the institutes conducted. Utilization of two instructors has the
advantages of providing for variety in instruction as well as assuring exper-
tise in a select area.

Although the use of.two instructors is considered preferable, it is
recognized that one instructor could serve (and has served) in both roles- -
as a curriculum expert and as a teacher-trainer. 'If one teacher is to be
used, he should be thoroughly knowledgeable in the subject matter area, in
the area of training program development, and in the area of teaching.
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CONDUCT AND EVALUATION OF INSTITUTES

The conduct of each institute is, of course, the result of the entire
institute planning process. Since results and procedures for the various
institute tasks have been described together in the previous sections.of this
report, the majority of information on conduct and evaluation of institutes
has been covered. This section will therefore cover certain miscellaneous
details that have not been previously addressed.

With the exception of the three institutes that were cancelled due to
insufficient enrollment, all institutes proceededon schedule and ran smoothly
despite the existence of last-minute problems. Such problems included late
arrival of the curriculum package at one site and cpicellation.of the host col-
lege facilities at Another. The contractors, assigned teachers and institute
schedule permitted adaptation to any contingencies that arose.

In addition to the teachers at each institute, a representative of the host
college typically greeted the enrollees on the first day of the institute and also
spoke a few words at the final ceremonies. At several of the.institutes,
representatives of the NHTSA regional offices addressed enrollees briefly on
the last day of the institute and Presented the completion certificates.

At most institutes, reimbursement was made after the institute was
completed. On the Taet day of the institute, each enrollee filled out a reim-
bursement form. Reimbursement was permitted for actual costs of air
economy travel, a rate of per mile plus tolls for ground travel, the actual
cost of the hotel room,' and an allowance of $10 per day for food. Special
reimbursement problems were considered on an individual basis. A check
was mailed to the enrollee within one to two weeks after the institute he
attended was completed. These procedures appeared to be satisfactory in
most instances.

At several institutes, enrollees were also asked to fill out a form that
described their intended use of the curriculum package. It was hoped initially
that this form might serve as a means of determining training programs that
might be starting in the near future and therefore as a preliminary identifica-
tion of enrollees who might require follow-up services. .Since specific trailA-
ing plans were not frequently known by enrollees at the time of attending the
institute, however, the form proved useful primarily as a means of determin-
ing enrollee interest in the curriculum package and possible plans for its
future use.

An evaluation form was also typically filled out on the last day of the
institute. this form varied with the contractor. In some instances enrollees ,
were asked only to evaluate the technical aspects of the institutes; in others,
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they were asked to evaluate the planning process as well. In some instances,
they were asked to make their ratings on a scale; in other instances, simple
"yes-no" respQnses were required. In general, enrollees were most lauda-
tdry about the institute coverage and teachers. Comments and suggestions
for improvement have ,been noted in other sections of this report.
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PROVISION OF ON-SITE FOLLOW-UP SERVICES

1

. \ ..,

Each contract thus far awarded by NHTSA has/provided for on-site
follow-up services. The original intent of these services was to assure
that enrollee conducting their "solo" course would have the benefit of addi-
tional instr ctional assistance in order that their first course would proceed
as smoothly as possible. The plans for follow=up services as originally con-
ceived were never implemented fully for any of the curriculu.n.yackages.

For the first two institutes conducted (EMT and DLE), interest in
follow-uPservices was minimal. In one.cese (EMT),,the reason may have
been the fact that the curriculum package had already been in existence for
some time aethe start of the institute. In any event, the contractors for
both series of institutes made extensive telephone contacts with enrollees to

. determine the nature and extent of follow-up services required. These alls
resulted in a small number of on-site visits in which the contractor pro ded
consulting services in specific areas requested by the enrollees. For an
additional two institutes (BES and PTS), follow-up services consisted largely
of providing instructor training to additional members of the enrollee's staff
in contrast to direct assistance to the enrollee. For the AIT program,
follow-up services consisted of a meeting between the contractor, represen-
tatives of NHTSA and certain enrollees to provide for final editing and review
of the curriculum package that resulted from this particular series of
institutes.

Follow-up services for the PTSS institute consisted of on4fAte consulta-
tion to five enrollees for time periods of 2 to 3 days each. Tlp,ey included
Monitoring and evaluating on-going courses from bdth a,technical andzeiinstructional standpoint, providing advice on how the PT rogram might
be adapted to the constraints of the localtrainingypar exit, and providing
cqpsultation on the presentation of instructor training institutes at the local
level: - . t

For the last three institutes (DIA., DLE$ and 'TRAY, follow-up services
were handled concurrently since, as indicAiied previously, the three insti-
tutes were conducted under one contract. Services consisted of a detailed
questionnaire mailed to each enrollee who had completed one of the three
institutes and on-site interviews with selected enrollees: Through thege
efforts, -014itional information was obtained on both the effectiveness of the
training institute and how the NHTSA curriculum materials and trateting.
were being utilized by participants in their home states and localities. ,
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As a direct aid to its enrollees, one contractor.of several institutes has
frequently mailed its enrollees a set of the detailed outlines used at the
instructor training institutes. Th,is,follow-up service provided each enrollee .

with a detailed master set of notes for the institute that could serve to assist
hilia in conducting instructor training at the local level if he so desired.

From the results thus far, it is difficult to assess the value of follow-up
services. Some requestS have been received from attendees at all insti-
tutes; however, the number of requests has been small for each institute.
The need to provide funds in future contracts for follow-up services as *
defined appears questionable.
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UNIT 1

INSTITUTE OVERVIEW

Time: 45 min.

g_

Objective: Provide the enrollee with an overview of the objectives, scope
and procedures of the CIM Instructor Training Institute

WELCOMING REMARKS

1. Teacher introduction

a. Job title and function
b. Responsibilities relative to development of the CIM course

2. Enrollee welcome on behalf of:

a. DOT/NHTSA.
b. D&A
c. Host college

INSTITUTE PURPOSE AND EMPHASIS

1. -Purpose. The institute program has a dual\purpose:

a. To explain the CIM curriculum package in detail to potential
_instructors

b. To train potential instructors in teaching methodology pertinent
to the curriculum package

2. Emphasis. The institute emphasis is on the methodology of teaching
and not on techniques of emergency care--all enrollees are expected
to be knowledgeable in emergency medical care.

3. STumbey in series. DOVNHTSA is sponsoring the conduct of 5 regional
CIM instructor training institutes this spring:

a. This is the (1st, 2nd, etc. ) of such institutes
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b. Others have been (will ife) given in
and (New Britain, Conn; Lansing, Mich; Atlanta, Ga;
Denver, Colo; and San Mateo, Calif. )

BACKGROUND ON NHTSA

1. Responsibility. .NHTSA is responsible for the development and imple-
mentation of standards that will improve the safety of the motorist on
the nation's highways and roads.

2. Manpower development. As part of this res onsibility, NHTSA is
concerned with the development of progra for training state and local
safety manpower.

3. Phases of manpower development. Each program passes through
several phases before becoming operational. These include:

a. Job market and labor force surveys
o

b. Development and publication of new instructional materials

'c. Instructor training= -it is this phase with which the instructor train-
ing institutes are concerned

4. Training at local level. It is NHTSA's intention to preserve the highest
degi-ee of local autonomy in the 'ultimate presentation of training pro-
grams within any state.

5. NHTSA Instructor Training institutes. NHTSA has thus far supported
the conduct of instructor training institutes for nine highway safety
occupational specialties for Which it also supported development' of
curriculum materials, namely:

a. Emergency Medical Technician and Drier License Examiner- -
held in the fall of 1971 /

b. Breath Examiner Specialist and Accident Investigation Technician- -
held in,the sprint_ of 1972

c. Police Traffic Services (Basic)--held in the fall of 1972

d. Police Traffic Services, (Supervisor), Driver License Examiner
(Supervisor), Traffic Records Analyst and Driver IMprovement
Analyst - -held in the fall of 1973

a

6. CIM instructor training institute.' The CIM instructor training institute
represents the 10th in the series of institutes thus far supported by
NHTSA. These highway safety training programs and the instructor
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training programs for each therefore represent a broad effOrt on the
part of NHTSA in highwa. y safety manpower development.

7. Curricula in host college -library. A set of curriculum materials for all
10 highway safety occq,,tional 'specialties will be deposited by NHTSA
with the library of the host college. This set of materials is available
at the institute for enrollee review.

BACKGROUND 'ON D&A

1. What it isc a research-consultinefirm. specializing In,' among other
areas, highway safety and curriculum development. .,

2. Examples of work--brief description of each:

a. Highway safety

1) Emergency medical care

a) Economics of emergency ambulance service
b) 81-hour EMT basic course
c) 20-hour, EMT .refreslier course
d) 420-hour EMT, advanCed course
e) 40-hour CIM course

2) Alcohol

BES basic training course
b)/ Nassa.uASAP
c) New Hampshire ASAP
d) Youth and alcohol
e) Highway safety interlocks

3) Drugs and driving

4) Police traffic services- -basic and supervisory training"

5) Driver improvement analyst training

'6) Pedestrian''safe,ty

b. Curriculum development

1) All courses mentioned previously--:four emergency care
courses plus 'BES, PTS, PTSS and DIA

2) EMS coordinator training

3) Military training programs

C-6
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4) fridusirial training

3. omxp.ents regarding CIM course

a. It was developed under -contract to NHTSA

b. D&A prepared all curriculum. materials and submitted them to
gDOT for, publitaticin

DOT arr'anged for publication through GPO

Once published, 'documents are in the public domain
4

INSTITUTE DEVELOPMENT AND CONDUCT rt

1. This instrtfatdr training,instutute was developed jointly by D&A and
CCSC..

. ..

It is the sixth occupational specipty for which D&A and CCSC have been
responsible fors instructor training..

3: D*A will lead all institute sessions, concerned with design, development
and use of the CIM curriculurn package and teaching tecimicrues..specific

.to-that package.

4. CC-SC will lead all, sessions devoted to educational methodology.

CCSC INSTRUCTOR INTRODUCTION

I. The 'CCSC instructor will be:

a. Name and title
4-'b. Number of previous institutes in which he has participated

Z. Description of college credit available through CCSC--includinf pro-
ceduree and costs involved.

HOST COLLEGE INTRODUCTION'

1. Identification of host college.

2. Introduction' of host college representative as appropriate.

3: Description of college credit available for the institute through the host
college--L,..ludin'g procedures and costs invol4ed.
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GUEST INTRODUCTION

1. Identification of other guests at the irIstittite as appropriate.

ENROLLEE IDENTIFICATION

1. Ask each enrollee in turn to give the following:

a. Name
b. State represented
C. Department or agency represented
d. Role in emergency medical care training

INSTITUTE SCHEDULE

1. Review the institute schedule, indicating for each unit of the course:

a. The reason for its inclusion relative to CIM training
b. What the teacher trainer will attempt to accomplis
c. What the enrollee should accomplish

ADMINISTRATIVE PROCEDURES

1. Discuss procedures to be followed relative to:

a. Rest breaks--timing and facilities involved

b. Lunchtiming and facilities involved

c. Reimbursementthoroughly discuss the policy and the form to
be completed on the last day of the institute

d. Transportationmake sure eacilienrollee has transportation to and
from the institute each day

e. Breakfast and dinner -- indicate facilities near the school or lodging
where the' enrollee may eat breakfast or dinner if he does not wish
to eat at the lodging.

ol

SUMMARY AND QUESTIONS

1. Summary of main points

2. Class questions or comments
1

11

1
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Time: 1-1/2 hr.

UNIT 2

THE CIM COURSE

Objective: Familiarize enrollees with;

Course development procedures
Course documents

Provide enrollee& with a detailed description of the
Instructor's Lesson Plans

OBJECTIVES

1. Brief explanation of the-objectives of the unit of instruction.

BACKGROUND

1. Purpose

a. The course was developed to provide training in emergency medical
care far first responders to traffic accidents.

b. Such persons are axpected to be law enforcement officers patrolling
the nation's highways and roads in patrol vehicles.

2. Relationship to Other Emergency Care Training

a. NHTSA had previously supported the development of the 81-hour
Basic Training Program for Emergency Medical Technician--
Ambulance.

;.

b. The 81-hour course included.71 hours of classroom time and
10 hours of in-hospital experience.

c. The 81-hOur course is considered basic training for ambu%nce
drivera-andattendants and therefore includes all emergency
care and operational aspects of the EMt's job.

O
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d. Since the 81-hour course was designed specifically to satisfy
the need's of ambulance personnel, the training provided was
consider by ,NHTSA to be broader than that required for law
enforcers nt personnel.

e. In terms of emergency medical care, the law enforcement
officer performing a patrol function will deal primarily with;
crash-related injuries and illnesses.

f. In addition, the law enforcement officer's vehicle is not
de'signed to provide a transportation fundtion or to house
sophisticated emergency medical cafe equipment.

3. Resultant NHTSA Directives

a. Scope of contract. With regard to the scope of the contract,
NHTSA provided the following directive:

"The course shall be modeled on Basic Training Program
for Emergency Medical Technician: Ambulance with changes
as necessary to (1) incorporate or expand training in treat-
ment of usual crash-induced injuries and (2) eliminate
trOning in other treatments."

b. Course design and development. NHTSA further- specified the
foll6wing changes and guidance in course design and development:

"InstCuctor qualifications and instructional materials shall
be changed, as necessary, to encourage the use of a single,
instructor who may be other than a physician." (The
81-hour course recommended that all medical aspects of
the course be taught by a physician. )

"A minimum of outside development and preparation is to
be required a."`surning a qualified instructo,r." (This, direc-
tive required that the resultant lesson pla4s be very
detailed. )

The training program was designed with the preceding directives
serving as guidelines.

COURSE COVERAGE

1. Procedures for Determining Course Scope

a. An analysis of roles and responsibilities of the law enforcement
officer at the accident scene resulted in a list of assumptions that
served to define the scope of training.

C-10
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b. Contents of the 81-hour course were then analyzed to select
course coverage appropriate to the assumptions.

c. Assumptions regarding availability of equipment and supplies
aboard the patrol vehicle served to further limit and define the
course coverage.

2. Rescuer's Roles and Responsibilities

a. Basic assumptionsthree basic assumptions served to limit
training course contents:

The law enforcement officer is not an ambulance emergency
medical technician. If he is expected to perform in an
ambulance role, he should take the complete 81-hour
course which was designed to accommodate the needs of
all ambulance personnel whether they are from private,
volueeer or municipal groups.

The law enforcement officer is not a member of a rescue
crew that has sophisticated equipment for gaining access to
and extricating trapped patients from yehicles. If he is a
member of such a crew, he will need extensive training in the
extrication area that is not provided by this course.

The law enforcement officer is performing a highway patrol
function in a patrol,vehicle; that is, his primary concern
lies with the highway accident victim in contrast to the home
accident or ill victim.

b. Other assumptions:

He is likely to be the first official at the accident scene and
will need sufficient knowledge and skill to stabilize the
patient's condition and care for him until local ambulance
emergency medical care support arrives.

If local emergency medical care support is delayed, he may
be the only person at the scene for some time who is quali-
fied to provide an emergency medical care support function.

His major responsibilities relative to emergency medical
care will include caring for life-threatening,emergencies,
crash-induced injuries, and illnesses/conditions orrinjui-ies
thit might cause or result from a crash (tor example, a
heart attack or emergency childbirth).

91



He will.perforni no transportation function except under
unusual conditions when other transportation is impossible
or impractical to obtain. In any event, he will not have
litters for transportation nor will he be4ikely to have
space for a prone or supine patient.

His patrol car will be, equipped with a minimum amount of
equipment consistent with his role of stabilizing the patierit's
condition and supporting him until local ambulance emer-
gency medical care support arrives.

Since he is likely to be on the scene before rescue crews
arrive, he should have some basic understanding of tech-
niques of gaining access to patients using simple car tools.

Training in non-emergency care aspects of his work will be
covered in other recruit training courses (that-is, training
in such areas as radio communications, driving an emer-
gency vehicle, records and reports).

Training in human relations (that is, techniques of dealing
with both normal and disturbed p9rsons) will be covered in
other aspdcts,of his recruit training.

c. An analysis of the 81-hour course relative to satisfying the preceding
assumptions resulted in the selection of the topical areas and equip-
ment coverage.discussed below.

3. Resultant Course Coverage: Topical Areas

a. Emergency medical care topics

The following emergency medical care subjects were selected for
inclusion in the training course:

Sign and symptom recognition

Patient examination
Diagnosis
Triage

Life-threatening emergencies

Airway obstruction
Pulrnonairy arrest
Cardiacoarrest
Eternal. bleeding

C-12
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Internal bleedin
Shock

Crash-induced injuries
' -

Wounds and soft-ps injuries to all body parts- -
head,- face, eye, neck,' chest, abdomen, extremitiep,
genitalia«

t.1/ °

., F ctures, dislocatioks and sprains to all body parts--
face, spine, ribs, pelVis, extremities

P,J

Burns fro chemicals and eleCtricity

Conditions thatmi t'caude or result from a crash..X

Heart attack
.Stroke .

Diabetic .coma or insuli 'shock
Alcohol and drug abuse
Epilepsy
Emergency childbirth
Bites and stings
Exposure to heat and cold

b. Operational topics

Operational topics selected for in in the course were as.
follows:

Emergency medical care roles and responsibi lities of the
law enforcement officer at the accident scene

Legal implicationsof providing emergency medical care

Retiponsibilities of the law enforcementr50-eer relative
to other emergency care pei:sonnel

c. Additional topical coverage

In addition, the following topics were included in the course,
coverage:

Patient access and handling--gaining access to patients
using simple tools and techniques of moving patients
should movement be necessary or desirable

.-
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Ingested.Poisons--although technically this pic is not
considered likely to be crash-related, a very small amount
of time is devoted to its coverage in view of the traditional
heavy exposure of law enforcement officers to poisoning .incidents.

4. Resultant Course Coverage: Equipment

a. Emergency medical care: minimal equipment list

terms of emergency medical care, if is assumed that the ,rescuer
Will ave at least the following equipment and supplies:

Universal dressings/gauze pads
ti

Triangular bandages

self-adhering roller - e bandages

Upper and lower extremity splintsspecific ty, es not
specified since they are expected to vary jurfgdic-
tionally

Short spine board or splint with associated neck-and
back supports and straps

. Eye protector (cup or cone)

Blanket -

b. Emergency medical care: additional desirable equipment

In a.dditiOn, in the event that it is available in the jurisdiction, a
small amount of 'training time is devoted to an instructor demon-
stration and discussion of the use of the following equipment:

Airways
Bag-mask resuscitator
Oxygen equipment

Note: Training time devoted to this last group of equipment is
minimal:and primarily of a familiarization nature in the
event that the rescuer may support ambulance personnel
who have stich equipment. If such equipment is regu-
larly available in the patrol cars of the jurisdiction, time
should be added to the course for practice in its use.,

C-14

9r



Note: The specification of emergency medical care equipment is
in no way intended to limit the amount of equipment car-
ried in the vehicle. Rather, it is intended'to repre'sent a
reasonable minimum for the purposes of stabilizing
patient conditions and saving lives at the scene of an acci-

- dent. As stated previously, a basic assumption of course
design is that fir rescuer is not an ambulance emergency
m ical technician. The equipment selected for training
is considered consistent with the rescuer's function of
stabilizing the patient's condition until the ambulance
arrives.

c. Other car tools and'mate,rials

It is assumed that the follOwing car tools, equipment and materials
will routinely be available in the rescuer's vehicle:

Jack
Tire iron
Pliers
Rope
Glove s
Screwdriver
Hammer
Knife (for cutting seat belts)

Note: The preceding list includes only those -car tools and
miscellaneous equipment specifically mentioned in the
training course. It is not intended, in- any way tp reflect
pn the desirability of other equipment (suctia-s fire extin-
guishers, flashlights, eta. ) which would hopefully be
equipment routinely carried in-all patrol vehiclep.

d. Discussion of the two equipment lists -- comparison with lists
recommended by AAOS if available

COURSE EMPHASIS

1. At the accident scene, the rescuer will be concerned with the speedy
implementation of practical (in contrast to theoretical) skills. It was
therefore determined that the course/should emphasize the practical
aspects of the rescuer's emergency care work and that details of
anatomy and physiology should be mimized.

2. It was also noted that the rescuer will need to perform his skills in a
confined environment, that is, in a vehicle. It was therefore determined
that the course should include skill practice in a field setting where

C - 15
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students can dress and bandage ''wounds" and immobiliie "fractures'"
in a confined environment similar to what they might experience at,the
traffic accident scene.

3. The primary course en
devoted to life - threaten
directly crash-related,

phasis and the majority of training time.
ng emergencies and caring for injuries/that are
that is, fractures and wounds.

4. Time devoted to conditions that may or may not be crash re ted depend-
ing on the situation (that is, certain medical, enviroqu'rienta and other
emergencies) are minimized consistent with the /rescuer's role.

-..,

5. However, sufficient training is provided for he rescuer to recognize all
patient conditions and provide appropriate lifeySaving are until local
ambulance emergency medical services arriv/e at the scene.

RESULT-ANT CIM COURSE

1. Twenty 'essons were developed for the cow e. These include technical
s on s, field training, review lesions final examinations, and

account for 36 hours, of training time.

Z. In addition, it is recoram.ended that fo r 1-hour "Review ,and,Discussion"
lessons be intersper in the traini g schedule, for a total training
course time of 40 hOurs. It is sug sted that one "Review and
Discussion" lessor be intersperse4, for each 8 hours of training time.

CIM COURSE DOCUMENTS

1. Three basic writing documents:

a.
b.
c.

Course Guide
Student Study Guide
InstructOr's Lesscin Plans

Z. Course Guide"

a. It was designed to be used by the training a2dministrator (who may
also be the course instructor) as the basic planning document for
the course.

b. It contains a detailed description of the training program and
suggestions for planning and implementing the training ourse.

c. Details included in the Course Guide will be covered in a later,
unit on Course Planning Considerations.

C-16



3. Student Study Guidego though the document in detail

a. The contract specified development o jf a. Student Study Guide for
the course; such study guides typicapy serve as basic student
referenCe texts.

b. Since several texts..(refer to list of references) are available in
the ernerdency medical care area for student texts, it appeared
inappropriate to develop a Study Guide that would serve as a
student refere-nce source.

/
c. Rather, a workbook designed specifically to assist the student

in reviewing and reinforcing information presented in class was
developed.

d. Included in the Guide is a unit of etudy for each lesson of the
course. The training)iictives are given and, for most lessons,
a set of review exercises is provided. NQ review exercises are
included when the lesson provide general background information

. ,
or when the leison is a reyiew,oz examination session.

4. Instructor's Lesson Plansgothroug this document in detail

a. It is the basic instructor training document and will be used
throughout this InstrUetor Traini4 Institute; it is the foundation
of the course and was prepared to aid the instructor in the day-
to-day conduct of the course.

b. Overview of contents:

1) Introdiactory material describing:

a) Purpose of the document
b) Objectives and scope of the course
c) Equipment coverage
d) Course content
e) References
f) Stlident Study Guide
g) Using the lesson plans
h) Mea surement of student 'achievement

2) Detailed plans for conducting ;eacil of the 20 lessons.

3) A 4ist of references.

c. Design of a lesson plan--refer to actual document

1) Each lesson plat consists of two parts:
100
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Objectives and requirements of the lesson
Detailed outline of lesson content

The outline gives detailed procedures and content for each
lesson.

3) Estimates of elapsed and projected times are included as:

Aids to the instructor in maintaining hiS lesson on
.schedule

A means of indicating emphasis to be given to a
topic area

4).,. A column to the right of the lesson outline lists training aids
appropriate to the topic area and provides! space for the
instructor to make notes or list othe-r tra ping aids he plans
to use.

5) Since c.ontract directives s eciEed that
a minimum of outside de lopment'and
part of the instructor, contents of each
specified in some detail.

6) In general, the instructor will need to
materials only when the information or
sented is expected to vary jurisdiction
it is expected that laws governing prov
medical services by law enforcement o
jurisdictionally as will equipment avai
upper and lower extremities.

7) In order to provide Eitandardization of
content of the course 'has been based o
Emergency Care and Transportation o
prepared by the American Academy. of
This document and other references th
instructors and students are liste4 in t

d. Coverage of each lesson
.

e course require
reparation on the
esson plan are

evelop his own
skill to bepre-
ly. As examples,
sion of emergency
ficers will vary
able for splinting

overage, all medical
the text entitled
the Sick and Injured,
rthopaedic Surgeons.

t might be useful to
e appendix.

Lesson 1. Introduction to Crash In' u Ma

Course coverage, schedule.

a ement Trainin&

nd requirements

.Rescuer's emergency care r le and responsibili-:
,ties and legal rights and responsibilities relative
to emergency care
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Intraduction. to emergency care equipment which
student will be trained to use

Lesson 2. Overview of the Human Body and Diagnostic Signs

Overview of body systems--skeletal, muscular,
nervous, re spiratory, circulatory, digestive,
genitdurinary

Overview of diagnostic signs -- pulse, respirations,
temperature, skin color, pupils of the eyes,
states of consciousness, ability to move on C OM -
mand, and reaction to physical stimulation

Lesson 3. Airway Care and Pulmonary Resuscitation

Importance of Oltygen to the body, particularly
the brain

. Components of the respiratory system and
explanation of how the system works

Signs of adequate and inadequate breathing

Airway care and resuscitation procedures for
neck breathers (laryngectomees).

Manikin practice on the four techniques' for
maintaining an open airway

Manikin practice on procedures for dislodging
foreign- objects from the airway

Manikin practice on mouth-to-mouth and mouth-
to-nose techniques of pulmonary resuscitation

. . Manikin practice on mouth /nose technique for
infants

If equipment is available:

Ventilation of a manikin using the bag-mask
. resuscitator

Setting up, using and shutting down oxygen
equipment
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Inseting and precautions to follow when using
airways

Lesson 4. ~ Cardiopulmonary Resuscitation

How the heart functions

Signs of cardiac arrest I
Technique of cardiopulmonary resuscitation and
variations in technique to-r infants and small
children

Organs near the heart and dangers to the patient
if cardiopulmonary resuscitation is not per-
formed*correctly

Manikin practice on cardiopulmonary resuscOa-
tion by a Vone- resctter

. bardiopulmonary resuscitation on an infant
manikin

Manikin practice on cardiopulmonary resuscita
tion as a member f team performing both as
a ventilator and as compressotluding
changing positions during resuscitation

Lesson 5. Shock, Bleeding, and Injuries to Soft Tissues

Design, functions and components of the circu-
latory system

Meaning of shock, signs of shock, and techmque*
for preventing shock

Meaning of and emergency care for anaphylactic
shock

Sltns, symptoms and emergency care for internal
bleeding

Differences between a
bleeding

rterial, venous and capillary

,Means, of controlling "leeding

C-ZO

10 3



ti

Management of open and closed soft tissue,
wounds.

Practice in dressing and bandaging various body
parts

Lesson 6. Fractures and Dislocations of the Extremities

Design of the extremities

Definitions of fractures and dislocations: and tizeir
omrnon signs

/,Procedures for examining a patient for fractures
1. of the extremities

Reasons for splinting fractures.

Procedures for immobilizing all fractures and
dislocations of the extremities

Practice in immobilizing fractures and disloca-
tions of the extremities I

Lessqn7/ Injuries to the Skull, Spine, Chest and Pelvis

Design of the skull, spine, chest cavity and pelvis

What cerebrospinal fluid is and why no attempt
should be made to stop bleeding from the nose or
ears when a skull fracture is. suspected

Signs of a skull fracture and of braininju4)es
.

Manage-ment of patients with skull fractures and
with brain injuries

Main dang r associated with fractures of the
. facial bones

Main danger associated with fractures of the spine
and complications that can result from spine
injuries

Examining apatient for spine injuries

'Main dangers and complications associated with
chest injuries
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Lesson 8.

Signs and management of patients with pelvic
fractures.

Practice in bandaging an open skull wound

Practice in immobilizing a rib fracture

Practice 1 immobiliz,ing the head and spine of
seated pa ents

Heart Attack, Stroke, Diabetes and Epilepsy

Causes, signs and emergency care for the follow-
ing medical 'emergencies:

HeaA attack
Angina
Heart failure
Stroke
Diabetic coma
Insulin shock
Epilepsy

Lesson 9. .Poisons and Drugs

Signs, emergency care and cautions associated'
with ingested poisons

Seriousness, care and cautions associated with
bites and stings

Effects of alcohol and drugs, emergency care and
cautions in dealing with alcohol and drug patients

Lesson 103 Burns and Exposure to Heat and Cold

First, second and third degree burns

Rule of nines in estimating the criticality of a
burn

. Emergency care for heat and chemical burns

Causes, signs and care for:

Heat cramps'
Heat exhaustion
Heat stroke

C-22
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General cooling of the body
Frostnip
Superficial frostbite
Deep frostbite (freezing)

Lessep 11. . Emergency Childbirth

Procedures to follow in caring for the mother and
baby in the event of an emergency childbirth

Lesson 12. Gaining Access to the Patient

Techni ues of gaining access to a patient,using
simplebpols

Lesson 13. Moving Patients

Mien accident victims should and should not be
moved

. ,Emergency moves

Practice in lifting and moving patient's from
ground surfaces

Lesson 14. Patient Examination and Triage

Implications of variations in each vital sign ,

) s 'Procedures to follow in performing a patient
examination

Cases which would be considered of the highest
priority for emergency and medical care

Lesson 15. Car;diopulmonary,Resuscitation Practice

Additional studerkt practice in the technique of
cardiopulmonary resuscitation

Lesson 16. The.Accident Scene: A Situational Review

. ';Review ,and integration .of course content

Lesson 17. Field Training I ('
Practice in dressing and bandaging wounds and
immobilizing fractures in a field setting

C-23 10G



Lesson 18: Field Training II

Practime in dressing and bandaging wounds and
immobilizing fractures in a field setting

Lesson 19. Final Written Examination

Achievement of course objectives

Lesson 20. Final Practical Examination

Student demonstration of the following skills:

Bandaging the head, eye and extremity

Cardiopulmonary resuscitation alone and as
a member of a team

Performing an examination of life-threatening
problems and a systematic check of injuries

Splinting a fracture of the upper extremity

Splinting a fracture of the femur

- Immobilization of the neck and torso of a sit-
ting patient on a short backboard

- Immobilizing a flail the et

Bandaging a sucking chest wound

SUMMA,RY. AND QUESTIONS

1: Summary of main points:,

g. Class questions or comments.
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Lime: 1-1/2 hr.

UNIT 3

TEACHING-LEARNING PROCESS

Objectives: Define learning and teaching

Identify and describe the three domains of Learning

Identify the four major phases in olved in the preplanning
and execution of the teaching-le ning 'act and key po nts
pertinent to each phase

"OBJECTIVES

1., Brief explanation of objectives of the_unit bf instruction.
,....

2. Explanati n that this is general introduction to the teachingilearning
process; specific will come later.

DEFINITIONS OF LEARNING AND TEACHING ,

1. Learning--any activity involving the 'senses that affects behavior (covert
and overt).

2. Teaching--providing an efficient learnirig.environrnent.

SENSES THROUGH WHICH WE LEARN

1. Sight
2. Sound
3. Touch
4. Taste
5. Smell

DOMAINS OF LEARNING.

1. Cognitive = 'Information
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a. Order df development-',.each level of cognition must be provided for
and developed as a basic consideration before further development.:

1) Perceiving
2) Remembering
3) Discriminating

'4) Integrating
5) Abstracting
6) Generalizing
7) Evaluating
8) liaginini
9) Thinking
(f) Problem - solving

.-11) Inventing
12) Creating

2. P'Sychomotor = Manipulative skills

a. Order of development

1) Observing
Imitating,

3) Manipulatg
,4) Performing
5) Perfecting

b. Limitisng factors

1) Strength
2) Speed.
3) Impulsion
4) Precision
5) Coordination
6) Flexibility

3. Affective = attitudes.

a. Oider of development

1) ' Re ceiving
Z) Re'sponcling
i) Valiting
4) Organizing
5) Characterizing

Outcome

1) Toward s elf - -fe eling s , attitudes, values
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2) Toward others /things -- interests, motives
3) Resultant outcome--personality integration and character

CONE OF EXPERIENCE

1. Verbal symbols
2. Vi"sual symbols
3. Recordings, radio, still pictures
4. Motion pictures

Televiqion ,
6. -'txhibit
7. Field trips
13: Demonstrations
9. Dramatized experiences
10. Contrived experiences
11. Direct, purposeful experiences

COMPONENTS' OF VIE LEARNING ENVIRONMENT

1. Studentin.di!vidual differences

a. Physical
b. Mental
c. Psychological

- Z. Teacher

3. Facility

4. Course--lesson content.

THE TEACHER

1. Perional qualities

a. Personal appearance
b. Courtesy
c. Self- control
d. Tact
e,; Voice
f. Enthu aka sm

2. Ability to communicate

a. Proper language
b. Correct pronunciation 110
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3. Knowledge of subject

4. Thorough preparation

5. Professionalism.

PHASES IN THE TEACHING-LEARNING PROCESS

1. The process of getting ready for and implementing the teaching-learning
process may be examined in the context of four distinct phases:

a. Preparation Phase - Getting the learner, the learning
environment and the teacher- into a state of readiness.

b. Presentation Phase - The teaching-learning process in action.

c. Application Phase - Providing appropriate opportunities, fOr the
student to practice and apply thisnew

Evaluation Phase*- A process for examining the degree of.
'success of the teaching-learning experience--basis for decisions.

2. The four-step process reflects the following principles of learning:

a. Readiness-learner has to haVe a need to acquire the information,

b. Practice -- learner needs to try out or apply the information or
skill.

c. Effectlearner must derive satisfaction from the learning
experience.

SITUATIONAL EXAMPLE

1. Suppose the class has been asked to teach Lesson 4. Cardiopulmonary
Resuscitation. Referring to the actual lesson, develop with OM class
elements of each phase in the teaching-learning process as given in
Sections. 2-5, below.

2. Preparation Phase. During this phase, the instructor must make a
series of decisions or review previous decisions. Even though .a lesson
plan is available, teacher preparation is still required.

a. Instructor readiness considerations:

1) What are the stated objectives of the lesson?
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2) What subject matter content is included? Does some of
it need to be developed?

3) How much review of content is needed by instructor?

4) Is available time a limitation?

5) How will achievement of the objectives be determined?
Do tests need to be developed?

b. Learning environment considerations:

1) What teaching methods would be most effective?

2) Can a variety of methods be-used?

3) What teaching aids should be used for this lesson? Where
can they be obtained?

4) Will a film need to be obtained? (Source, use date, film
preview)

What supplies, equipment or materials are needed for
onstration?

6) How will the students practice new skills or apply new
knowledge?.

7) Is the clasSroom adequate? (Lighting, seating, ventila-
tion, heating)

8) How will the workplace be arranged?

c. Student readiness considerations:

1) How should the lesson be introduced to the class?

2) Will the introduction help the student realize the importance
of the knowledge and skills taught in the lesson?

3. Presentation Phase. During this phase, the instructor is in action with
the student group. The instructor implements the selected methods of
teaching:

a. Shows how to do it (demonstrate).

b. Explains how, as lie demonstrates.
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c. Asks questions frequently.

d. Involves the stalent demonstrations or discussions.

e. Holds lecture to a

mpr

mum -- discusses with students instead.

f. Uses visuals whene r appropriate.

g. Shows the object if pos ible; doesn't just talk about it.

h. Makes sure all can see id uale demonstrations, chalkboard.
;

i. Maintains a classroom climate that is open--does not inhibit
relevant communication.

j. Uses language;S:uita.ble to the gi.oupdOes not talk over their
heads.

k. Makes eye contact With every stucleht repeatedly.

1. Utilizes as many senses as possible in preSentingespecially
seeing.

m. Stands while presenting, moves about and gestures - -is dynamic-.
and interested in the subject.

n. Has a sense of humor--interjects humor in presentation if
appropriate.

4. Application Phase

a. The student must be given an opportunity to try out whatever has
been demonstrated or explained to him.

1) Provide, practice as Boon as possible after new learninge
have been presented.

2) Observe the learners performing the tryout experiences.

3) Pro.;:ide assistance and correction if necessary so that the
first attempt is done properly.

Have students discUss new information in relationship to
other situations or application's.

b. Practice or application may be provided by:

1) Homework assignments in the Student Study Guide.
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2) Classroom practice of skills:\

3) Classrodm reinforcement of knowledge through verbal drills
and quiz and review sessions.

5. Evalua on (

a. Th process of evaluation involves ex ining the total teaching
lea ring activity. It is not only testing /the student for achie e
me t, although this is part of it.

b. Eval ating student achievement:

1) I should be based on objectives of the i s ruction.

IA 2) A hieveznent ef skills will need to be m asured differentl
fr in knowledge or attitudes.

3) Atti des a e difficult to measure.

4) Devi =s can e constructed to assist the i structor in
measu ng c nges in the three areas of h an behavio

c. Evalna:ting e lear g environment:

1) Did the s cted ethods work well?

2) Was the stu ent pr ctice and application appropriate a
adequate?

3) Was enough. e provided for instruction and practice

4) Were visual aid adequate?

5) Are additional alcis needed?

, 6) Was the clads too large for\efficient and effective instruction?

7) Were the classroom facilities adequate?

8) Were there adequate supplies, materials, tools, equi ment
for demonstration and practice?

9) Did.all equipment work properly?

10) Were the lessen plans helpful? How could they be improved?
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d. Evaluating the instructor:

1) Is additional review needed for some of the lessons?
v0,

2) Did the students frequently get bored?

3). ,How can some topics be made more interesting?

4) Was "open" discussion possible?

5) Was the.c'lass too instructor-oriented?'

6) Can some presentation methods be improved?

'SUMMARY AND QUESTIONS

1. Summary of main points.

2. Class questions or comments.

.or

C-32

115



Objectives:

Time: 1 hr,

UNIT 4

WORKSHOP PLANNING

Inform enrollees of the procedures and assignments for
the practice teaching workshops

OBJECTIVES

1. Brief explaMtion of the objectives of the unit of instruction.

PURPOSE OF WORKSHOPS

1. Provide enrollees an opportunity to apply principles previously taught
by actually presenting part of one of the lesson plans.

2. Provide instructor trainer and other enrollees an opportunity to observe
the principlesbeing. applied and to suggest ways and means to improve
the presentation.

3. Provide instructor trainers and practice teachers with a means for
asseseing progress..

4. Purpose is not to embarrass Anyone or put them "on the spot" but
rath to better prepare each enrollee for big teaching task and to per-
mit him to benefit from the experiiences of other enrollees.

GENERAL PROCEDURES.

1. Practice teaching workshops will be conducted part of each day on
Tuesday, Wednesday and Thursday.

2. Various lessdns or leilson segments have been chosen from the curricu-
lum materials and are listed on the workshop assignment sheet.

3. Each enrollee will select from the list the lesson segment he would like
to use for his practice teaching assignment.

4. Prior to the presentation, he '*will review the lesson segment selected
and prepare for the presentation.
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C 5. If the lesson plan segment he has selected is lo ger than 15 minutes,
he should select from that segment a portion of the lesson which will

not exceed 15 minutes in presentation.

.6. In making his presentation, he should explain h s objectives and then
pra.ceed to teach his lesson.

7. In giving his presentation, the enrollee should
priate teaching te-chnique thus far taught in the

8'. After each presentation, ,there will be a 15 -min
during which the instructor and enrollees will d
aspects of the presentation and suggest ways an
tation Might be improved. Enrollees acting as
with a checklist of aspects of the presentation t

ake use of any appro-
nstitute.

to disCussion period
scuss strong and weak
means that the presen-

tudet.ts will be provided
consider.

WORKSHOP ASSIGNIVLtNTS--hand out assignment s eet;.review the sheet
with enrollees

1. The workshop assignrkent sheet contains 29 les
from which enrollees may choose their practice
but item are availableitem will be
in.his dexinonstration less9n.

.0? I

ons or lesson segments
teaching sessions; all
sed by the instructor

2. Worksho assignments c e from LeSdons 1 through 14; Lessons 15
through 0 are not includ d here -since they represent review and prac-
tice leiis ns or examinations.

3. The following genera1 rules will a used in making assignments:

a. At least one-enrollee will- be assigned to each of the 14lessons
before an additional enrollee will be assigned to .a lesson
already chosen by another enrollee (even though he is choosing

a different segmen't of that lesson to teach)..

b. Enrollees will teach the lessons in the order nurAered on the
sheet; that is, the first three numbers chosen will be the sub-

jects of the prS:ctice teaching sessions scheduled for Tuesday
afternoon and the last three, will be the sessions scheduled for
Thursday afternoon.

c. For one session (item 25), the enrollee will need to prepare
his own-less-on segment--the actual lesson depends heavily on
the presentation and review of a film on emergency childbirth.

4. Give enrollees 5 to 10 minutes to review the assignment sheet and
decide on their selections.

o C-34

11!4



5. Poll the class until each enrollee has been assigned a lesson segment
for his practice teaching session.

6. At the completion of the assignments, indicate when each enrollee's
presentation will bescheduledTuesday, Wednesday or Thursday (AM
or PM).

7. Indicate that, while a very small amount of time for workshop prepara-
tion'will be available on Tuesday morning, presentations will largely
be prepared in the evening. Enrollees scheduled for Tuesday afternoon
should prepare their presentations this evening--ask each of these
enrollees to check with the teacher trainer at the end of the day.

PREPARATION AND PRESENTATION

1. Emphasize that e rollees are required to present a segment of the lesson
requiring approxima ly 15 minutes of presentation--warn enrollees that
time is difficult to judge and they should not try to cover too much.

Z. Since, time is limited, the instructor will give a signal when minutes
have elapsed. After the instructor's signal, the enrollee should com-
plete his presentation within minutes.

3. Prior to the presentation., the enrollee should review the lesson plan.
Materiak`should be presented essentially as suggested in the lesson
plans and in accordance with the principles presented in the Instructor
Training Institutemodified, of course, by the enrollee's own style of
presentation.

4. Each enrollee should use the 4-step process in making hia'presentation:

a. Preparation
b. Presentation
c. Application
d. Evaluationnote that evaluation here will not include a test

5. In preparing for the presentation, the enrollee should insert marginal
notes in the lesson plan where applicable, underline points he wishes t9
emphasize and determine how he wishes to supplement his presentation\
with visual aids.

6. Regarding visual aids, use should be made of the chalkboard or any aids
the enrollee...wishes to prepare for himself.

Note: Instructor should select a segment of a. lesson plan and review
briefly with the class what is involved in preparing to present
that segment.
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7. Emphasize that` the purpose of the workshops is not to practice or
evaluate CIM knowledge or skills but rather instructional skills.

DISCUSSIONhand out practice teaching workshop checklists

1. Each presentation will be followed by a 15-minute discussion during
which the instructor and'enrollees will suggest, as appropriate, ways
And means for improving the ptesentation.

2. Checklists have yfien developed which, identify the areas which should
be considered foit discussion.

3. Review the checklists in detail with the enrollees.

SUMMARY AND QUESTIONS

1. Summary of main points.

2. Class questions or comments.
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UNIT 5

DEMONSTRATION AND CRITIQUE OF
YtogieSTEP LESSON

Tiri e: 1 hr.
i

Objectives: Demonstrate to enrollees procedures to follow in
presenting a 4-step lesson by presenting a lesson
segment from the CIM. course

Have students evaluate the presentation using the
wortshop checklist

OBJECTIVES

1. Brief explanation of the objectives of the unit of instruction.

i----EVALUATIO14 ASSIGNMENTS
/.

1. Divide the class into four groups and assign one of the checklist
sections to each group:

a. Preparationteacher and student
b.. Presentation
c. Application
d. Evaluation

2. Indicate that the group to which each checklist section is assigned will
be responsible for critiquing the instructor on that section of the
checklist.

3. All students will be expected to participate in the discussion of all
sections of the checklist.

4. ,Discussion should center on the following:

a. Techniques used 'in each of the four steps
b. Good elements,what and why
c. Inferio-r- elementswhat and why
d. Suggestions for improvement
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S. Assure students, that, just because the Instructor is giving the presen-
tation, they should feel inhibited in the discussionthe purpose is
to give them an oppo taiiity to observe a demonstration and to gain
practice in using the workshop checklist.

INSTRUCTOR DEMONSTRATION

1. Instructor demonstration of a CIM 4-step lesson.

CRITIQUE

1. Each group critiqUes the demonstration using the section of the checklist
to which it was assigned.

2. All students contribute to the critique as appropriate.

SUMMARY AND QUESTIONS

1. Summary of main points.

2. Class questions or comments.

3. Assurance by instructor that enrollees understand what is expected" of
th9m in the practiceteachin.g-workshop demonstrations and critiques.
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UNIT 6

INSTRUCTIONAL AIDS

Time: 1-1/2 hrs.

Objectives: Discuss purpose and uses of instructional aids

Discuss advantages, disadvantages and h is for
effectively utilizing:

OBJECTIVES

Chalkboards and chart pads
Prepared charts
Slides and film strips
C:?irerhead transparencies
Films

1. Brief explanation of objectives of the unit of instruction.

PURPOSE AND YSES OF INSTRUCTIONAL AIDS

1. Instructional aids permit the instYpetor to appeal to both the senses of
vision and hearing.

2. The combination of seeing and hearing yields more effective instruction
than just hearing alone.

'3. In addition to providing a means of varying presentation of subject
matter, visual atds can be Used to:'

,

a. Underscortrpain points--for example, using the chalkboard
or a prepared flip chart to displaygigno of fracturtko.

b. Assist in instruction of information that' is difficult to describe
in words--for example, use of sketches to show types of fractures.

Each individual instructor should feel free to utilize any aids available
to him which will be helpful in his presentation.

a. If a visual aid is
.relevant to Or material and serves a purpose,

use it.
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b. If a visual aid is irrelevant and unnecessary, it will serve to
divert the student's attention.

5. The instructor is advised that the visual aid is designed to aid the
- instructor not to substitute for him.

J

6. Visual aids should be developed around the verbal presentation; thr-
verbal presentation should not be designed around the visual aid as is

wso often the case.

FILM ("Visual Aids")

1. Introduce, shoW axid critique film.

GENERAL PRINCIPLES FOR USING INSTRUCTIONAL AIDS

1. All training aids to be used in the lesson should be available and read
for use before the class starts.

\

2. The instructor should be thoroughly familiar with the .contents of all
visual aids used in his presentation.

3. The instructor should know how to operate all projection equipment or
,should assure that there is a capable'person to operate it..

4. He should assure that extra bulbs are available for projection equipitent.

5. He should assure that any, training aids used are Visible to-all members
of the class.

6. When emphasizing certain points, he should talk to the class and not to
the training aid.

CHALKBOARDS AND CHART PADS

1. Chalkboards and chart pads are discussed together since their uses are
similar.

2. The chalkboard is prbbably the best knbwn visual aid:

a. It is inexpensive and versatile.

b. It permits spontaneity in presentation.
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c. If a topic is being developed with the class, items can be listed
and progress recorded--for example, in developing a list of
the major types bf shock.

d. Since erasing is simple, changes can be made easily.

e. Once material is erased, it is gone; thus, sufficient time must-
be provided for students to copy the material if the instructor
wishes it copied.

3. The chart pad usually consists of an easel to which a large pad (34" x
23") of paper can be attached. A felt tipped marker or grease pencil
is best,for writing on a chart,pad.

a. The chart pad is used in the same manner as the chalkboard.

b. Since material need not be erased, ''pages can be turned over,
thus making review possible by turning back pages.

c. Pages -can be torn off and displayed in the classroom if desired.

d. Pages can be prepared inadvance- -for example, a prepared.
list of the signs of fractures.

. 1
e. Their use in development of ideas with the class may prove .4=- --

diffi:cult since it is impossible to erase and crossing but usually
proves messy and distracting.

6

General hints for using chalkboards and chart pads are:

a. Do not write and talk at the same time. If you do, you will be
talking to the visual aid and not to the class.

b. Write legibly and large enough. for all to see--print if possible.

c. Write quickly so that you can give your attention to the class.

d. Try not to block .anyone's -view ae you write.

e. When referring to items on the board or chart, use a pointer,'
not your arm.

Avoid blocking the view of the board with your body.

PREPARED CHARTS

1. A chart is any poster or pre-prepared graphic device, such a,s a pre-
;prepared flip chart askliscussed above.
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2. Chaits are permanent and portable and can be made of almost anything.; -
photographs, drawings, graphs, diagrams.

3. Except for the fact that one does not normally write on charts, hints for
effectively using charts are the same as those for using chalkboards
and chart pads.

,

SLIDES AND FILMSTRIPS

1. Slides arrd filnistrip projectors project transparent pictures onto a
screen. Slides are individual pictures; filmstrips are a series of pic-
tures. Most slide projectors have remote control- devices which permit
slide changes as the instructor talks.

e

2. Charts, diagrams, pictures of all types and even on-the-scene photo-
_graphs can be made into slides.

The instructor is- advised against developing a "complete" slide Series
for his presentation. Slide presentations require a 'great deal of prepara-.

tion and i.ehearsal. In addition, they minimize theroppdrtunity for.interaction 'between instructor and student.
"

4. When using slides:

a. Darken the room slightly so that they can be easily seen.

b. Use a pointer (noryour hand) if you wish to refer to an image
on the screen.

c. For each slide, emphasize the area or points which you wish
the student to attend to.

d. Leave your slides on long enough for the group to study them
(3-5 slides per minute). Too rapid succession of slides can
be ineffective.

e. Once you are finished with the slide, turn off the projector- -
the slide or projector light can be very distracting.

OVERHEAD TRANSPARENCIES

1. ,Although te-Ghnically they are "slides, " overhead transparencies are
discussed separately here since they have several unique features.

2. Overhead transparencies are large slides for use with An overhead
projector placed in the front of a lighted room.
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a. The image is reflected on a screen above and behind the
instructor.

b. Placement of the projector allows the instructor to see the
transparency and continue to face the class.

c. If the instructor wishes to point to an area's:5f the slide, he
can do so by pOinting directly to the area on the trans-
parency; he does not have to turn around.

d. The instructor can write on the transpirency, using color if
desired. A felt pen or special pencil can be used to add
details or mark points on the transparency during projection.

e. A series of overlays can be used to "build up" or "take
apart" an image.

f. The rate of presentation of information can be controlled by
covering the transparency with paper or cardboard, and
exposing it when desired.

3. Uses of transparencies in the CIM course would be similar to uses of
posters and prepared charts; they cannot be used to show photographs.

4. , As with other slides:

a. Emphasize the area of points which you wish the student to
attend to. , .

b. Leave your slide qn long enough for-the group to study it.

c. Once you have finished with the slide, remove or cover it to
avoid distractions due to the slide or the light.

FILMS

1. One film (Emergency-Childbirth) has been recommended for the CIM
course. However, the instructor should be alert to new films in the
field and should feel free to utilize any films available to him if he
feels they will improire the effectiveness of his presentatiOn. He is
advised to select the film carefully. in order to be certain it portrays
what he wants.

2. Each film should be carefully previewed prior to use. The instructor
should be certain of its contents.
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3. When showing films:

a. Introduce the film beforehand, explain what the film covers and
is intended to show, let students know the specific points they
should watch for.

b. Show the film.

c. After the film is over, discuss it in light of your, objectives. Know
the points you want to stress. Prepared questions help in starting
the discussion. The discussion should provide the class with a
better understanding of the points made in the film.

4. A general caution When using films--be sure that:

a/ The equipment is in working order before the cliss convenes. '

b. The projector is threaded.

c. The screen is in place.

d. The focus is adjusted.

e. The sound is synchronized and adjusted.

SUMMARY AND QUESTIONS"

1. Summary of main points.

2. Class questions or co
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Time: 1 -1/2 hrs.

UNIT 7

LESSON PLANNING AND
DEVELOPING INSTRUCTIONAL AIDS

Objecti Provide each enrollee with the opportunity to develop a
variety of instructions,* 1 aids

Provide enrollees .with assistance in' planning their lesson
segment for the practice teaching workshop

OBJECTIVES

1. Brief explanation of objectives of unit of instruction.

LESSON- PLANNING AND VISUAL AID DEIGN AND CONSTRUCTION

1. Each enrollee will be assigned to one of the teacher trainers for review
of his lesson plan segment prior to the ractice teaching workshop.

2. Each enrollee will commence planriing of his lesson segment.

3. Znrollees will design and construct various types of teaching aids to
supplement information presented in the CIM lesson segment he has
chosen for, practice leaching. Instructional aids include the following
types:

a. Chart pad
b. Chalkboard
c. Transparencies
d. Heavy paper signs

c
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UNIT 8

.TEACHING INFORMATION LESSONS

Time : 1 -1 / 2 hr.

Objectives: Provide the enrollee with hints for effectively utilizing
lecture /discussion techniques in developing Student
knowledge

_-

OBJECTIVES tgt,-

r

Communication o£ knowledge may be achieved by several means; for
example:

a. Lecture
b. Class discussion
c. Use of instruction-al aids

2. In general, leis a good principle of teaching to utilize instructional
aids when they will. add to the effectiveness of the presentation.

3. However, there are instances where instructional aids are limited,
completely unavailable, or inappropriate, and the instructor must rely
on his personal qualities as a. teacher in effectively, communicating
with the class. '

4. It is, therefore, the purpose of this unit of instruction to provide the
instructor with hintsfor utilizing lecture /discussion techniques in
communicating with a class, that is, the instructor must rely pri-
marily on-his own qualities as a teacher rather than on -visual aids.

INSTRUCTOR QUALITIES

1. Qualities of a good instructor go far beyond expert knowledge of. the
subject matter.

a. He must impart this knowledge in a clear and interesting manner.

b. He must control his, students and at the same time maintain a
good rapport with them; he should be courteous with his studerits.

c. He must provide an effective learning.environment.
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2. Suggestions 'for the instructor include:

a. Use language suitable to the group. Avoid complicated words
where I`simply w ?rds will do.

b. Be so well versed in the subject matter and familiar with the
- lesson plan that you are able to talk directly to the class, not

read to it.

c. no not orate or mumble. Employ interesting, earnest, conversa-
tional fOnes.and natural personal manner. Look into the faces of
your studerits aS if you were talking to them individually. Look
from one to the other and not too much at your notes and desk.

d. Exhibit a sense of humor in some way other than by using funny
stories as illustrations. Phrase your remarks, where possible,
in an interesting manner.

e.. Be in control of the .class at all times. Assure that all students
participate, and do not allow the class to be dominated by a few
vocal students.

f. Ask questions frequently and involve students, in discussions.

g. Use body action appropriatelypersonal mannerisms can be dis-
tracting; gestures can be effective.

I.

OBTAINING CLASS PARTICIPATION

1. ,The course is designed to include as much class participation as
possible. The instructor should:

a. Ask members of the claw to answer specific questions.

b. Encourage students to ask questions or make comments.

c. Stimulate discussion by posing situational examples or opening
up a student question to the entire class.

a. When asking the classa question, the instructor should direct the
question to the entire...class, and then either seleCt an individual to
responeor permit a litudent who knows the answer to respond.

a. When questions are directed to the entire class, all individuals
in the class are required to think the answer through.
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b. If the instructor selects an individual to respond, he is advised
that shy students may become discouraged.

c. On the other hand, should the instructor permit any member of
the class to, respond, he may find that one or two individuals
dominate the class.

ed. The instructor shoiild try both techniques and select the one
that works liest with his particular class.

3. The instructor should vary his questions. Examples of kinds of oral
questions include those starting with the words "what, " "why, " "how,"
"is it true that, " and "compare. "

4. Hints for aiding the shy student and for controlling the overly vocal
student.

TINTS FOR CONDUCTING INFORMATION LESSONS

1. Suggested procedures for imparting knowledge in information lessons
include:

a. State clerly at the beginning the major topic and objective of
the lessQn,,

b. Begin, if posdible, by:

1) Ardusing some curiosity Cr developing a problematic
attitude by means of question or problem.

2) Giving the students some ideas of the main things to be
gained from the lesson.

c. Quickly survey the room for possible distraction, noises, and bad
seating arrangements, and make appropriate adjustments, if
possible.

d. Adapt the pace of the lesson presentation to:

1) The ability of the class to follow the material.

2) The relative necessity for the students to reflect on what
has been presented.

3) The difficulty of the materials presented and the ability of
the class to take notes, if notes need to be taken.
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e. Cultivate a good time-sense. .Avoid digression; it often serves as
a distraction rather than an illustration. Keep your lesson on
schedule.

f. Above all, always keep in mind these important points:

1) The objectives of the lesson.
.

2) The necessity for your students to be able to understand.

3) The necessity to be interesting, to be at ease, to be brief, to
employ the proper pace, and to promote class participation.

SUMMARY AND QUESTIONS

1. Summary of main points.

2. Class questions or comments.

C- 4913,
.1



Time: 1-1/2 hrs.

UNIT 9

PRACTICE TEACHING WORKSHOP ,
(3 enrollees)

Vbjeetives; Provide enrollees with an opportunity to teach segments
of the CIM lesson plans

5

QBJECTIVES

A. Brief explanation of objectives of the workshop.

'ROCEDURES

Each enrollee with: a practice teaching assignment will devote approxi-
mately 15 minutes to practice teaching.

4. Other en ollees will serve as "students" during the practice teaching
session.

4. Each practice teaching session will be followed by a 15-minute critique
in which the instructor and enrollees evaluate the presentation and
suggest means for improving it, as appropriate.

4. Enrollees will indicate in their copies of the CIM Instructor's. Lesson
Plans examples of good teaching techniques learned from the lesson
presentation and critique.

4. When all practice teaching workshops for a given CIM lesson have been
completed, the instructor will review the entire lesson contents And
discuss applicable teaching techniques.
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Time: 1-1/2 hr.

UNIT 10

PRACTICE TEACHING WORKSHOP

(3 enrollees)

Objectives: Provide enrollees with an opportunity to teach segments
of the. CIM lesson plans

OBJECTIVES

1. Brief explanation of objectives of the workshop.

PROCEDURES.

1. Each enrollee with a practice - teaching assignment will devote approxi-.
mately 15 minutes to prractice teaching.

2. Other enrollees vGill serve as "students" during the practice teaching
session.

3. Each practice teaching session will be followed by a 15-minute critique
in which the instructor and enrollees evaluate the presentation and
suggest means for improving it, as appropriate.

4. Enrollees will indicate .in their copies of the CIM Instructor's Lesson
Plans examples of good teaching techniques learned from the lesson
presentation and critique.

5., When all practice teaching workshops for a given CIM lesson have been
completed, the instructor will review the entire lesson contents and
discuss.applicable teaching techniques.
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Time: 1'4/2 hr.

UNIT 11

DEVELOPING AND EVALUATING CIM SKILLS

Objective: Teach enrollees'the basics of good practices in deireloping
and evaluating CIM skills

Review CIM lessons devoted to skill development, applica-
tion and evaluation

Provide enrollees with practice in developing checklists for
skill evaluation

OBJECTIVES

I. Brief explanation of objectives of the unit of instruction.

SKILL DEVELOPMENT .

1. Domains of learning. As discussed in the lesson on the teaching-
learning process, teaching typically includes development (4 the
following:

Knowledge
b. Skills >,

c. Attitudes

F

2. CIM skills. The CIM,course includ4 the. development of many skills,
for example, resuscitation, bandaging, spliiiting,,_moving patients,
performing a patient examinationin fact, the entire' course emphasis
is on the practical aspects of managing the patient at,the aeticlerit
scene.

3.' Four-step process. A simplified version of the application of the four-
step procees to skill development is as follows:

a. Preparation: breaking the skill down into its component parts,
that is, analyzing the skill in terms of its component tasks or steps.

b. Presentation: instructor description and demonstration of the
skill explaining each task or step as he performs it

C-52

.1. 35



c. ApplicItion: student practice with' e skill until it is performed
to some specified degree of precisio

d. Evaluation: instructor observation of student performance of the
skill, using a prepared checklist for skill evaluation.

4. CIM skill lessons.

a. CIM lessons in which a skill is introduced include the first three
of the four steps: preparation, presentation and application.

tv.b. Other' IM lessons are devoted specifically to application.
' e,

c. An evaluation of skills is made in the final skill examination; of
course, informal evaluations of skills are made in all skill lessoris.

:

CIM SKILL DEVELOPMENT LESSONS

1. Lesson coverage. The following CIM lessons are devoted to develop-
ment of 'specific skills:

a. Lesson 3, which covers airway care and pulmonary resuscitation.

b. Lesson 4, which covers cardiopulmc:)nary resuscitation.

c. Lesson 5, in wlitchi2ayaging of various body parts is covered.

d. Lesson 6, which covers splinting of the extremities.
fa1

e. Lesson 7,A/4-Lich includes bandaging of the skull and immobilizing
the ribs and spine.

f. Lesson 13, which covers techniques of moving patients from
ground surfaces.

g. Lesson 14, which includes performing a patient examination for
life-threatening emergencies and injuries.

2. Technique. CIM skill lessons typically include the following:

a. The need for and importance of the skill are explained.

b. The per_tinent,background, that is, anatomy, physiology, causes
of the condition, signs, symptoms, etc., are thoroughly discussed.

c. Precautions are emphasized, as appropriate.
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d. The skill is described and dernonstted by the instructor.

e. A separate section of each lesson is then devoted to student
practice under supervision. fi

f. In general, the students work in small groups and practice on ,

each other,(for such skills as bandaging; splinting, etc.) or on
a manikin (for such skills as resuscitation).

g.- The instructor uses the practice period not only for perfection of
the skill technique but also for review of main pOints covered in
the lesson.

h. There is the.refore a constant reinforcement of the technical con-
tent of the lesson as well as an opportunity to practice skills to
some degree of perfection. The practice period of each lesson is
not just a routine Period devoted strictly to application of a given
skill--rather, there is a constant interaction among instructor
and students.

3. dements of a good demonstration.

a. Have all equipment-and supplies ready.

b. Know each step you. ant to explain and emphasize, that is,
have a "lesson Plan, " "task analysis," or checklist.

c. Explain each .step as you proceed. Tell the. "why" as well as
.the "how."

d. Emphasize key points and precautions.

4. Complimenting and correctink the learner.

a. Avoid criticism, if possible; attempt to show how it could be
done better.

b. Compliment before you correct.

c. Let the student Correct himself if possible.

d. Don't overdo correcting in the practice session; speak to
the student on an individual basis if he is having difficulty
with a -skill. 3,

e. Encourage the student to improve.
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Be prompt with compliments and correctionsmake them
during or immediately following the performance of the skill.

CIM' SKILL APPLICATION LESSONS
rt

1. CIM lessons. The CIM course includes the following skill application
lessons:

a. Lesson 15. Cardiopulmonary resuscitation practice.

b. Lesson 16. The accident scene: A situational review.

Lesson -17. Field training I.

d. Lesson 18. Field training II.

2. Additional practice. The preceding lessons have been designed specie-
tally to provide the student with additional skill practice. Also
scheduled in the course are four 1-hour quiz and review lessons in

__!4 which students are given an opportunity to apply knowledge as well as
practice certain Skills previously taught in the course.

3. Lesson 15. Cardiopulmonary Resuscitation Practice

As its title implies, this 1-hour lesson,,is devoted exclusively
to providing the student with additional CPR pradtice.

b, Since CPR is such a critiCal skill, it was considered especially
important that sufficient time be provided for students to
achieve perfection in performance with the manikin.

,c. Including the 1 -1/2 hours of practice provided in Lesson 4,
therefore, a total of 2-1/2 hours of course time is devoted to
student practice in cardiopulmonary resuscitation.

4. Lesson 16. Situational Review'

a., This lesson technically does not provide skill practice in
terms of hand -on experience With psychomotor or manipu-
lative skills.

b. It provides for an integration and review of course contents
by prodding a verbal analysis of various situations.

c. It therefore probably more correctly should be considered
an advanced stage of development of the Cognitive process,
that is, problem solving.

.
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d. It is considered here under skill application since it.requires
the student to draw on all his emergency medical care training
(skills and knowledge) in analyzing situational examples.

N.

e. Review several examples with the class, emphasizing the
following points:

1)' They were designed to stimulate thought.

2) There are. therefore not necessarily any right or
wrong answers but sometimes several correct avenues
of approach (although sometimes there is just one
obvious correct answer).

Instructor must be alert to recognize possible correct
responses and to ask probing questions.

4) Taking any one of the situations as an e Triple, develop
with the enrollees a discussion on possible answers to
the questions posed.

5. Lessons 17 and 18.. -Field Training I an II

a. These two lessons are essentially identical in design; they were
designed to be run in a field setting with simulated patientS
(other students) and using actual vehicles. The lessons can be
conducted either indoors (as in a garage) or outdoors. Their
purpose is' to provide the student with practice in working in the
confined envirourn,e4 of a motor vehicle.

b. Ten situations hive been develoried for the field training session.

Note: The instruct-or should use more or fewer 'situations if
he desires. should feel free to develop his own
situations or to alter any prepared situation as appro-
priate.

c. For each situation, students work in groups of 10.

1) One student serves as the patient.

2) One student serves as the law enforcement officer.

The i-emaining eight students serve as bystanders.

d. "Patients" in the vehicle are all easily accessible. The vehiZle is
upright and the rescuer can, use either right or left door to gain
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access. The rescuer may want to move the front seat forward or
backward to improve working space.

e. The "patient" will be briefed on his injuries/illness and will be
told how to "perform" his role by the instructor. In general, it is
expected that most role playing will be simple and pertinent to the ,

injuries at hand; that is, a person with a fractured femur will have
extreme pain at the fracture site:

f. The student serving as law enforcement officer should be told the
nature of the illnesses/injuries with which he is dealing. -All
bystanders will also be informed of the illness/injury. The rescuer
should proceed as follows:

1) Select the appropriate equipment and supplies.needed to
render emergency care.

Select bystanders to assist if necessary and direct their
activities as appropriate.

For those bystanders selected to assist, explain preCisely
what they are to do. Remember that bystanders can be

aoverly enthusiastic and therefore detrimental to the patient.

4) Decide' whether the emergency care provided in the vehicl
should be of an interim or permanent nature; that is, if a
full splint is applied, will it be possible to get the patient
out of the vehicle? An interim means of caring for the
injtitry may be required until the patient is removed from
the vehicle.

5) For all conscious patients, explain what he is doing and
reassure the patient constantly. 'Remember that the
patient will likely be frightened. Be calm.'

6) Remove the patient fromthe vehicle.

Note: It is'.assum.ed in each of the situations that patients
_need t.) be moved at some time in order to gain

access to other patients in the car.

Note: Removal from the vehicle, may range from assisting
a patient who is fully mobile to physically lifting the
patient from the vehicle.

Complete emergency care procedures as necessary if pro-
cedures in the vehicle were of an interim nature.
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g.

Properly position the patient on a blanket. The patient
should be positioned appropriately depending on the nature
o his illness /injury. Consideration should be given to
maintaining an airway as appropriate and preventing shock.

The eight students serving as bystanders shOuld observe all actions
and respond to all directions giverikby the law/enforcement officer.
Depending on the nature of the illness /injury, some will be
actively assisting the rescuer and some will be merely observing.
Those selected to.assist should pretend ignorance of emergency
care 'procedtries and follow all instructions of the law enforcement
officer precisely. No horseplay should be tolerated.

h. The situations should be completed one at a time. If the instructor
is running short of-time, he may wish to run two situations con-,
currently if he feels he can provide adequate supervision.

i. At the completion of each situation, a general critique) should be
held. All ten students should participate in the critique. The
following elements of the performance should be discussed:

1)- The care provided within the vehicle, including the
selection of apprdpriate equipment and supplies.

The manner used by the rescuer in reastluring patients
as appropriate.

3) The directions given to bystanders whose help was
enlisted.

5)

6)

The care with which the patient was moved from the
vehicle.

The care provided outside,the vehicle as appropriate.

The final positioning of the patient on the bfaiiket
depending on the nature of his illness/injury.

EVALUATING SKILLS

00,

1. Final kill, evaluation. In addition to informal evaluation of skills
during all practice sessions, the course includes a 2-hour final evalua-..

tion of skills (Lesson 20).

2. Skills covered. Ldsscin 20,provides. for evalUation of the following
skills:
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a. Bandaging the head, ,eye and extremity.

Cardiopulmonary resuscitation alone and as a member of
a team.

c. Performing an examination of life-threatening problems and
a systematic chepk of injuries.

d. Splinting a fracture of the upper extremity.

e. Splinting a. fracture of the femur.

f. Immobilizing the neck and torso of a sitting,patient on a"
short backboard.

g. Immobilizing a flail chest.

h. Bandaging a sucking chest wound.

3. 'Checklists. In order to assure that all students are evaluated in the
same' manner, the instructor should develop a checklist that identifies
the principal characteristics of each skill.

4. Samplechecklists. D3:splay and discuss sample checklists for mouth-
to-mouth pulmonary resupcitation and for bandaging.

5. Enrollee development of checklists. Divide class into groups of three
or four enrollees each. Assign each group the task of developing a
checklist for one of the CIM skills. Give the class 10 to 15 minutes to

'work on the checklist.

6. Enrollee presentation of checklist. Have each group write out its check-
list on a transparency. A spokesman for each group should display and
describe the checklist. Other class members should critique the check-
liEit developed.

SUMMARY AND QUESTIONS

1. Summary of main points.

2. Class questions or comments.
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,UNIT 12

PRACTICE TEACHING WORKSHOP

(3 enrollees)

Objectives:

=Y.

Time: 1-1/2 hr.

Provide enrollees with an opportunity to teach segments
of the CIM lesson plans

OBJECTIVES

1, Brief explanation of objectives of the workshop.

PROCEDURES

1, Each enrollee with a practice
mately 15 minutes to practice

2. Other enrollees will serve as
session.

teaching assignment will devote approxi-
teaching.

"students" during the practice teaching

3. Each practice teaching session will be followed by a 15-minute critique
in which the instructor and enrollees evaluate the presentation and
suggest means for improldng it, as appropriate.

4. Enrollees will indicate in their copies of the CIM Instructor's Lesson
Plans examples of good teaching techniques learned from the lesson
presentation and critique.

5. When all practice teaching workshops for a given CIM lesson have been
completed, the instruor will review the entire lesson contents and
discuss applicable teaching techniques.
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Time: 1.1/4 hr.

UNIT 13

EVALUATING KNOWLEDGE

Objectives: Teach enrollees how todevelop written tests to
evaluate achievement of knowledge using:

True-false items
Multiple-choirce items
Matching items
Completion items
Essay items.

Provide enrollees with general techniques for:

Test construction, administration and scoring
Interpretation of test results
Utilization off, test results

OBJECTIVES

1. Brief explanation of objectives of the unit of instruction.

2. Enrollees must learn to design their own written test items since there
is no national standardized test for the CIM curriculum materials.

3. Enrollees will have an opportunity to practice test item construction
in the evaluation workshop.

RELATION TO TRAINING OBJECTIVES

.1. Emphasis of the lesson is toward evaluating behavioral changes in area
of knowledge.

2. Training objectives are the reference points of evaluation.

a. Ask a class member to give one knowledge objective from
the CIM lesson plans.

'b. Ask samelperson how he could determine achievement of that
objective..
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ORAL VS. WRITTEN TESTS

1. Two types of tests may be used for evaluating achievement of knowledge:

a. Oral tests "- -

b. Written tests

2. Oral testing is usually not feasible unless the class size is extremely
small (1-5 people).

-a. -Oral tests are very time consuming, but do permit in-
depth responses.

b. Oral testing can be somewhat subjective in that there is a
tendency for the instructor to help.

3. Written tests are probably a more acceptable way of evaluating the
learning of knowledge.

ar

a. They are usually paper-and-pencil type tests.

b. 71 ley usually consist of several test. items. Test items can
be of two basic types:

1) Recognition type -- response is provided and learner
must select which is the correct response.

2) Supply type--learner must supply the response to a
given statement, problem, question.

RECOGNITION TYPE TEST ITEMS

1. Description and illustration of 'the three most frequently used recognition
type test items are:

a. True-false items
b. Multiple-choice items
c. Matching items

2. True-False Test Items

a. Advantages

1) There can be a large number of items.
2) A large content area can be surveyed.
3) Scoring is rapid and easy.
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4) Items are well adapted for testing situations where
only two logical responses are possible.

b. Disadvantages

1) Unless item language is precise, there is chance for
misinterpretation.

2) Guessing factor is 50/50. One would not recommend
a test entirely composed of true-false items unless a
right-wrong scoring system is used.

c. Suggestions for item construction

1) Avoid the use of specific determiners. It has been
found that on most classroom tests, items which
use the words "only" - "all" - "no" - "none" -
"always" - "never" - etc., will generally be, false.
Items with words like "could" - ."might" "can"
"may" and ?generally" will usually be true.

2) Base true-false items upon statements that are
absolutely true or false, without qualifications or
exceptions.

3) Avoid negatively stated items when possible and all
double negatives.

4) Avoid textbook statements.

5) Avoid making the true statements consistently longer
than the false items, or vice versa.

6) Avoid complex sentence structure with many dependent
clauses.

3. Multiple-Choice Test Items

a. Advantages

1) They yield a more reliable measure.

2) Effect of guessing is reduced.

3) Plausible incorrect alternatives can require fine
discriminations.
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4) Tlxey can provide valuable diagnostic informalion.

5) They are easy to score.
r

b. Disadvantages

1) Good items are difficult to construct.

2) Long statements increase reading time--can have
,fewer items in test.

3) It is more difficult to cover large amounts of content.

c. Suggestions for item construction

1) It is recommended that the stem be a direct question.

2) The stern should set up a clear, definite, explicit and
singular problem.

13) Include in the stem any words that might otherwise be
repeated in each response.

4) Avoid making the correct response systematically
diff,erent from other responses.

5) If possible, the alternatives should beJ3resented in
some logical or systematic order.

6) Make all responses plausible and attractive to the less
knowledgeable student.

The response option (none of the above) should ,be used
with caution, if at all.

8) Each test item should stand alone. A former resporise
should have no bearing on an item which follows it.

9) Randomly arrange the correct choice among the
alternatives.

4. Matching Test Items

a. Advantages

1) Pictorial or symbolic material may be used.

y.
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2) Compact and efficient way of making a rapid survey of
similar kn.owledges (symptoms, definitions, terminology).

b. Disadvantages

1) Not well adapted for measurement of higher order
abilities.

2) Great' care needed in developmehtlo avoid awkward
arrangement of items.

c. Suggestions for item construction

(2 Use responses that are related but mutually exclusive.

1 Matching test items should be cdmpleted on a single page.

3) Keep the number of items to be matched relatively small.

4) The number of possible responses should exceed the
number of items, to be matched by two or three.

5) The directions should clearly indicate the basis for
matching.

6) Keep the statements in the response column short and
present them in some logicgl order.

SUPPLY TYPE TEST ITEMS

1. Description and illustration of the two mosecommonly used types of
supply type test items.

a. Completion items
b. Essay items

2. Completion TestItems

a. Advantages

1) Useful for checking on specific facts.

2) "Natural" type of item--question-answer situation.

3) Student must summarize in brief statement; easy to
construct.
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b, Disadvantages

,1) Scoring is not completely objective.

2) Frequently items become only a matter of naming or
listing.

c. Suggestions for item construction

1) Request short, definite, clear-cut and explicit answers.
An indefinite question statement is likely to lead to
scoring problems for instructors and response problems
for students.

2) Avoi&multi-mutilated statements. Preferably one
response and no more than two in each test item.,

3) If, several correct answers are possible, equal credit
should be given to each one.

4) In testing for comprehension of terms and knowledge of
definitions, it is often better to provide the term and
require a definition rather than provide a definition and
require the term,.

1r 5) For completion items, it is generally recommended that
blanks come near the end of the statement.

6) Minimize the use of textbook expressions.' Causes students
to memorize the exact wording of the text.

7) In general, direct questions are preferable to incomplete
declarative sentences.

3. Essay Test Items

a. la Advantages

Easy to prepare and administer.

2) Permit in-depth responses.

b. Disadvantages

1) Limited sampling of content.

2) Bluffing is possible.
fi
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3) Reliability usually quite low.

4) Very subjective and difficult to score.

5) Very time-consuming for student.

6) Very time-consuming to score.

c. Suggestione for item construction

1) Limit the problem which the question poses so that it
will have the same meaning to most students.

2) Use words Which will convey clear meaning to the
student.

3) Prepare enough questions to sample the course content
broadly, within a reasonable time limit.

4) Use an essay question for the purposes it best serves,
i.e. , organization, handling complicated ideas.

5) Prepare questions which require considerable thought,
but which can be answered in relatiVely few words.

6) Determine in advante how much weight will be accorded
each of the various elements expected in a complete
answer.

7) Without knowledge of stcra'entai names, score each
question for all students,t

8) Require all students to answer all questions on the test.

9) Do not construct a test consisting of only one essay
question.

TEST CONSTRUCTION, ADMINISTRATION AND SCORING

1. The design and,construction A written test involves several steps.

a. Review instructional objectives -- select those which involve
cognitive learning.

b. - Examine course content relevant to objectives.

c. List topics of subject matter related to each objective.
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d. Determi' ne which type of test item is best for subject
matter topics.

e. Construct one or more test items for each instructional
objective.

Sample content widely for comp rehen sivene s s

g. As seMble the test, first group byitern-types, then arrange
sb that related items are together.

h. Write clear directions for each type of Item in test,

i. Construct the key.

j. Reproduce test for adrninistwation.

k. Administer test.

1. Score test.

INTERPRETATION OF TEST RESULTS

1. Raw test scores are rather meaningless in themselves. ThOy must
be transposed into some form of unit that has' meaning to the student.

Percentages are frequently used as the form for reporting .test scores.
,Svres.reported in percentage form are relatively easily understood
by Most persons:

3. The instructor must examine the test results in terms of how well the
students achieve the objectives of the lesson(s). He must decide the
lowest passing score.

4. Scores at and above the minimum passing score receive a passing grade.
Those below do not receive a passing grade.

5. Those not receiving a passing grade should be informed of the objectives
that they have not yet achie'ved at the minimum performance level.

UTILIZATION OF TEST RESULTS

I. Analysis of test item failures for purposes of:

a. Evaluating student achievement.
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b. Evaluating the learning environment..
c. Evaluating the instructor.

. Use of the test results to improve instruction.

UMMARY AND QUESTIONS

. Summary of main points.

2. ss questions or comments.
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UNIT 14

PRACTICE! TtACBING WORKSHOP

(3 enrollees)

Tim 1/2 hr.

Objectives: Provide enrollees with an opportunity to teach segments
of the CIM lesson plans

4

OBJECTIVES

1. Brief explanation of objectives of the workshop.

PROCEDURES

1. Each enrollee with a practice teaching assignment will devote approid-
mately 15 minutes to practice teaching.

2. Other enrollees will serve as ''students" during the practice teaching
.ses sion.

3. - Each piactice teaching session will be followed by a15-,iiiinute critique
in vtrhich the instructor and enrollees evaluate the p es ritatioriand
stiggest means for'improving it, as appropriate.

4. Enrollees will indicate in their copies of the CIM Instructor's Lesson
Plans examples of good beaching techniques learned from the lesson
presentation and critique.

5. When all practice teaching workshops for a given CIM lesson have been
. completed, the instructor will review the entire lesson_ contenis and
discuss applicable teaching techniques.
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UNIT 15'

COURSE PLANNING CONSIDERATIONS

Objectives:, Review the following course planning considerations:

Student characteristics
Instructor characteristics
The facility
The course

Class size
Course scheduling

Explain, how the four-step process was applied to the
CIM In-iltructor's Lesson Plans

Explain how the four-step proc,ess was applied to the
CIM Instructor Training Institute

OBJECTIVES

1. Brief explanation of :the objectives of the unit a instruction.

2. Indication to enrollee that he will find details for this session in tie
Course Guide.

COMPONENTS. OF THE 'LEARNING ENVIRONMENT

1. Review the four components of the learning environment as discussed
in a previous lesson; e. g. :

a. Students
b. Instructor
c. Facility
d. Course

2. Indication,that each of these elements will be discussed in turn since
they are the elements to be considered in course planning.

40.
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STUDENT

1. In the long term, students for this course are expected to be recruits
with qualifications that conform to established jurisclictional require-
rnents

Z. thethe short term, it is expected' that stud_ ents will be law enforcement
officers with varying lengths of service. It is also expected that
several may have completed varying types of emergency medical care
courses.

3. Therefore, although not designed as a refresher course, the course
can initially serve fox both new recruits and experienced officers.

4. It should be pointed- out that the course need not be given only -to law
enforcement officers. As. stated previously,, it was designed for "first. .
responders" to.traffic accidents. As such,, it is applicable to all indi-
viduals who might be the first person at an accident scene. In this
regard; only the first lesson and the field training sessions -refer
specifically to law enforcement officers. These lessons could be
easily adapted to other groups.

THE INSTRUCTOR

1. As stated previously, it was a contract directive that the course be
designed to be given by a single instructor who is other than a physician.

2. -Assistants would be required only for supefvising skill practice sessions
when classes are large.

3. The lead instructor should have the following qualifications:

a. He should be experienced in traffic accident emergency medical
care services.

b. ITe.should be thoroughly knowledgeable topics and skills,
covered in' the course.

c. He should be familiar with all jurisdictional laws and procedures
relative,to handling the injured on the highway.

d. He should be experienced in teaching all topics and skills covered
in the course.

Note: In'addition to the preceding qualifications, it is consideed desir-
able for the instructor to have completed the 81-hour basic train-
ing program for emergency medical technicians or its equivalent,
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4. 1 Although not a course requirement," it is considered especially desirable
for the instructor to have a "resource" physician, preferably an emer-
gency department physician . Although such an individual would hot be
required to teach any topics and would not be formally associated with
the course, he could consult with the instructor if medical questions
aroseothat were beyond the capability of the.instructor to answer.

.1"

FACILITY

Facilities for the course include a classroom and space for field
training.

2. The classroom should be large enough to accommodate the expected
number of students comfortably and to provide adequate space for
skill practice in small groups.

3. For field training, a garage, armory or other space that would
accommodate a vehicle would be adequate. Field training could
also be conducted outdoors in a parking lot or other area that is
protected from the general public.

1. The course includes much more than just the curriculum package that
has been handed out to enrollees.

2. The instructor must also do the following:

a. Determine optimum class size.

b. Schedule the course lessons.

c. Prepare each lesson and obtain all necessary refeices,
equipment and supplies.

3. Only class size and course scheduling will be discussed below since
lesson preparation has been extensively covered in other lessons of
this instructor training institute.

4. Class size

a. Since the course emphasizes skill demonstration and practice and
maximum student participation, the class size must of necessity
be small.

61



b. For classroom lecture-discussion sessions, it is recommended
that class size be limited to 20 students.

c. For practice periods and field training, class size will be limited
by the availability of equipment and the availability of assistant
instructors to supervise skill practice. In general, it is recom-
mended that there be no more than 10 students for each instructor
during practice periods.

d. If there are fewer instructors or equipment than recommended,
additional time will be required for training--refer enrollees to
the material and equipment retuirements specified for each lesson
and shown on Page 17 of the Course Guide.

'1

COURSE SCHEDULING

1. The course has been designed in modular units so that it can be:

a. Given one or more times per week in lessons lasting from 1 to
3 hours, or

b. Organized into a 7- or 8-hour training day and given in a period
of 5 or 6 days.

2. The ecurse can therefore be interspersed with other training in a
basic recruit course br given as a "specialist" type course in' a.isequen-
tial and compressed time frame.

3. Two sample schedules in the Course Guide (Pages 14 and 15) indicate
two approaches to scheduling of lessons when the course is given iri
compressedtime franies of 5 or 6 training days.

4. Each schedule shows a logical progression of lessons as follows:

a. Introductory material--lessons providing an introduction to
the course and overview of the human body and diagnostic signs.

b. - 'Life - threatening 'emergencies, wounds and fractures--lessons
covering airway care and pulmonary resuscitation, cardio-
pulmonary resuscitation, bleeding, shock, soft tissue injuries,
and fractures to various body parts.

c. Integration and review of course contents--lessons covering
patient examination and triage' (designed to integrate all signs,
symptom's ands, means of examinations for various illnlesees
and injuries), two field training sessions, a verbal situational
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keyiew of various accident situations that attempt_to integrate
cotirse knowledge, and additional practice on cardiopulmonary
resuscitation.

d. Final written and practical examinations.

5. Go through each schedule indicating how the fourrstep process was
applied within and between lessons.

a. Preparation

1) The first lesson "sets the. scene" for the course by providing
an overview of the training course and the rescuer's roles
and responsibilities arki legal aspects relative to emergency
care at the accident scene.

2) Each additional lesson starts with a full discussion of the
objectives of the lesson and the need for the specific train-
ing provided.

" b. Presentation, Lessons utilize a variety of teaching techniques,
for example:

1) Lecture
2) Discussion'
3) Question and answer, sessions
4) Demonstration
5) Student practice
6) Visual aids

c. Application

1) For each lesson in which a new skill is introduced, practice
in that skill is provided.

2) During skill practice, a constant review of the main pgints
of the lesson is conducted by the instructor through questions
and answers.

3) In individual lessons, application of knowledge should be
accomplished through a question and answer period.

\

4) Additional application of knowledge is provided through
hornewc:srk-dy of selected sessions in the Student Study
Guide and subsequent review of this homework in the review
and discussion sessions.
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5) As discussed previously, additional practice with skills is
provided for in lessons dealing with cardiopulmonary resusci-
tation, situational reviews and field training.

d. Evaluation

1) Students are evaluated informally during all class sessions.

2) Provision is made for final written tests of knowledge and
prctical evaluation of skills.

6. Additional comments on the four-step process relative to the current
CIM Instructor Training Institute:

a. Preparation
A

1) The first lesson on Monday morning provided an overview of
the institute and "set the scene" for the week's course.

2) Each lesson was introduced With a discussion of the objectives
of the lesson.

b. Presentation. A variety of instructional techniques was used, for
example:

1) Lecture-dismission sessions
2) Demonstration sessions
3) Visual aids
4) Workshops

c. Application

1) Each enrollee has had or will have a variety of opportunities
to apply what he has learned through:

Question and answer, sessions within lessons

Practice teaching workshops

Developing simple instructional aids

Developing checklists for ski 41 evaluation

. Developing written test items--scheduled for
Thursday-afternoon

Presenting written test items to the class--
__scheduled.for Thursday afternoon
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Conducting a verbal evaluation of how well the class
has assimilated institute principles--scheduled for
Friday morning

2) In addition, selected enrollees have done the following:

Led the critique for a practice teaching session
Led the discussion on a CIM skill checklist

3) In summary, the prime purpose of this series of institutes
is instructor training. In this regard:

Each enrollee will have three opportunities to "be in
front of the class" in some sort of a teaching capacity.

Selected enrollees will have four or five opportunities
to be "in'front of the class." -

In addition to the teaching opportunities provided, each
enrollee has had or Will have an opportunity to develop
some of the "tools" of the teaching trade, for example,
visual aids, skill checklists, and written test items.

d. Evaluation

1) Each enrollee's practice teaching session is critiqued.

2) Enrollee's skill checklists and written test items are critiqued.

3) Enrollee's assimilatiop of institute principles will be evaluated
by other enrollees on Friday morning.

e. Summary. Although the preceding comments refer to the present
institute and not to CIM training, it was felt that a re' iew of how the
four-step proces.s was applied to the development of this institute
would assist enrollees in their future teaching efforts.

. ,SUMMARY AND QUESTIONS

1. Summary of main points.

2. Class questions or corfunents.

C -??
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Objectives:

UNIT 16

PRACTICE TEACHING WORKSHOP

(3 enrollees) A

Provide enrollees with an opportunity to teach
segments of the CIM lesson plans

OBJECTIVES

1. Brief explanation of objectives. of the workshop. `'-

PROCEDURES

1. Each enrollee with a practiceteaching assignment will devote approxi-
mately 15 minutes to practice teaching.

2. Other elrollees will serve as "students" during the practice teaching
session.

3. Each practice teaching session will be followed by a 15-minute critique
in which the instructor and enrollees evaluate the presentation and
suggest means for improving it; as appropriate.

4. Enrollees will indicate in their copies of the CIM Instructor's Lesson
Plans examples of good teaching techniques learned from the lesson
presentation and critiqu.

5. When all practice teaching workshops for a given CIM lesson have been
completed, the instructor will review the entire lesson contents and
discuss applicable teaching techniques.

01.1.1.10
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Time: 1-1/2

UNIT 17

WORKSHOP: DEVELOPING WRITTEN TESTS

Objectives: Provide each enrollee with the opportunity to develop a
variety of written test items and checklists for skill
evaluation

OBJECTIVES

1. Brief explanation of objectives of the. unit of instruction.

TEST ITEM DEVELOPMENT

1. Each enrollee should be provided with transparencies.

2. Each enrollee should develop test items that satisfy the objectives of
the CIM lesson segment he presented to the class.

3. The sampling of test items should include as many of the following
types as possible:

a.
b.
c.
d.
e.

True-false
Multiple choice
Matching
Completion
Essay

4. He should write these test items on transparencies for subsequent
viewing and discussion by the class.

TEST ITEM PRESENTATION AND DISCUSSION

1. Each student should present and display his test items to the class on
the overhead projector.

2. All enrollees should discuss and evaluate the test items according to
the principles presented in the earlier unit of instruction.

C-79
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UNIT 18

ASSIMILATION PLANNING

Time: 114 ht.

Objectives: Make enrollee assignments for Unit 19 and explain
_procedures to be followed in conducting that unit.

'OBJECTIVES

1. Brief explanation of objectives of the unit of instruction.

ASSIGNMENTS FOR ASSIMILATION UNIT (UNIT 19)

1. Referring to the Assimilation Assignment Sheet, the instructor
should assign one or more of the institute sessions or subsessions
to each enrollee.

PROCEDURES

1. Enrollees are not to review the institute materials themselves; rather
their responsibility is to determine if the class has assimilated the
material.

2. Their performance in Unit 19 should be considered similar to the
evaluation part of a 4-step lesson--all 'evaluation should be org.

3. Each enrollee should take o more than 5 minutes to assess class
assynilation of contents o e institute session or subsession assigned
to him.

4. The instructor should make sure'that each enrollee thoroughly under-
stands what he is to do in Unit 19.

r
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UNIT 19

ASSIMILATION OF INSTITUTE PRINCIPLES

Time: 1-1 / 2 hr s.

Objectives: ,Provide each enrollee with an opportunity to evaluate
whether selected principles taught at the institute
have been assimilated by the class.

OBJECTIVES

1. Brief explanation of objectives of the unit of instruction.

2. Remind enrollees that each is to spend no more than five minutes on
his particular section.

ENROLLEE EVALUATION

1. Each enrollee orally questions his class members to determine if
selected institute principles have been assimilated.

2. The instructor sh?ula remain in the front of the class for this session,
since he is expected to be "on and off stage" frequently.

3. The instructor is also responsible for covering all topics not assigned
to a student.

At the completion of each student's "presentation, " the instructor
should reemphasize all major points, and add anything that the
qudent may have omitted.

5. While each, enrollee is evaluating the class, the instructor should help
him only if he needs help, that is, if he accepts an incorrect,or
gitestionafle statement from another class. member.

1.
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UNIT ZQ

FORMS COMPLETION ANI)
CERTIFICATE PRESENTATION ,

".

Time; -1/2 hr.

A

Objectives`: Obtain information on the enrollee and his CIM
training program plans.

OWECTIVES

Obtain enrdllee comments and opinions on the value
of the institute and their suggestions for improving
the institute.

Have enrollees complete reimbursement forms.

Award institute completion certificates.

1. Brief explanation of objectives of .the unit.

CIM TRAINING P,ROGRAM.

1. Enrollee completion of CIM training program information form.

INSTITUTE EVALUATION

1. Enrollee completion of evaluation forms.

2. Enrollee comments on institute, as apprcipriate.

REIMBURSEMENT FORM

1. Review of procedures for forms completion.

2. Eniollee completion of forms.

,AWARD OF COMPLETION CERTIFICATES

-1. Distrikatiorf of NHTSA CIM Instruaor Training Institute completion
certificates.

o
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APPENDIX D

Institute Forms and Handouts

Workshop Assignments
Workshop Checklist
Assimilation Assignment
Sheet .

Reimbursement Form
CIM. Training 'Program
Information Form
Institute Evaluation Form
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CRASH INJURY MANAGEMENT
PRACTICE TEACHING WORKSHOP ASSIGNMENTS

Enrollee 2 Lesson' Segment

1. Roles and responsibilities (Lesson 1, pp. 1-2 to 1-3)

.C\32. Diagnostic signs,(Lesson 2, pp. 2-6 to 2-9)

3. The Respiratgry System, Signs of Adequate and Inadequate
Breathing and Maintaining an Open Airway (Lesson 3, pp. 3-4
to 3-9)

4. Pulmonary Resuscitation (Lessop, , pp.. 3-9 to .3-11)

5. The Laryngectomee (Lesson 3, pp. 3-15 to 3-16)

6. The Heart and Signs of Cardiac Arrest (Lesson 4, pp. 4-3 to
^ 4-4)

7. Cardiopulmonary Resuscitation (14,esson 4, pp. 4-4 to 4-6)

8. Shock (Leveton 5, pp. 5-4 to 5-7)

9. Bleeding (Lesson 5, pp. 5-7 to 5-9)

10. Injuries to Tissues and Internal Organs (Lsson 5, pp. 5-9 tett
et,5-14)

"44t.

11. General 1 Concepts of Fractures and Dislocations (Lesson 6,
pp. 6-4 to 6-7)

12. General Principles of Splinting (Lesson 6, pp. 6-7 to 6-9)

13. Splinting the 'Upper Extremity (Lesson 6, pp. 6-9 to 6-11)

14. Splinting -the Lower Extremity (Lesson 6, pp. 6 -12 to 6 -13)

15. Injuries to the Head (Lesson 7, pp. 7-6 to 7-8)

16. Injuries to the-Spine (Lesson 7, pp. 7 -8 to 7-10)

17. Injuries to the Chest and Pelvis (Lesson 7, pp. 7.-10 to 7-11)

18. Heart Conditions, and Stroke (Lesson 8, 'pp. 8-2 to 8-5)

19. Diabetes and Epilepsy (Lesson 8, pp. g-5 to 8-8)
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Enrollee Lesson Segment

20. Ingested Poisons, Inhaled Poisons, Bites and Stings (Lesson 9,
pp. 9-2 to 9-4)

21. Alcohol (Lesson 9; pp. 9-4 to 9-6)

22. Drugs (Lesson 9, Pp 9 -6\to 9-9)

23. -Burns (Lesson 10, pp. 10-3 to 10 -5)

24. Exposure_to Heat and Cold (Lesson 10, pp. 10-5 to 10-8)

25. Emergency Childbirth (Lesson 11--enrollee selects and
prepares his 'own lesson)

26. Gaining Access to the Patient (Lesson 12, any 15-minute
segment)

27: Moving Patients (Lesson 13, any 15-minute segment)

28.. Patient Examination (Lesson 14, pp. 14-5 to 14-9)

29. Triage (Lesson 14, pp. i+- to 0,-1o)

D-3
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CRASH INJURY MANAGEMENT
PRACTICE. TEACHING WORKSHOP CHECKLIST

Points to be Considered Remarks

TEACHER 'PREPARAT1'ON

1. Did he appear to have everything planned- -
to know what he was.aoing?

2. Were equipment and materials in readiness?

- STUDENT PREPARATION

1. Was the group put at ease? Was this'.done
naturally or was it overdone?

2. Did he give an introduction to his topic?
Was it clear? Did everyone know the
objectives of the unit of instruction?

PRESENTATION

1. Was the pfesentation clear, understandable,
complete?

-2: Did the instructor jump about or backtr
3. Could you follow the steps?
4. Were all key points brought out sila.rply2-'
5. Did the instructor know his subject?
6. ,4 Did he use any available visual aids effectively?

APPLICATION

1. Did he involve the class in his presentation by
having the learners respond to questions or
explain key points?

2. Did he compliment and correct the learner as
appropriate?

EVAILUATION

1. Did the instrweter achieve his Objective?
2. Did the instructor help the learner achieve

his objective?

D -4
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ASSIMILATION ASSIGNMENT SHEET

CIM COURSE DESCRIPTION

1. Purpose of course
2. Relationdhip to other emergency medical care training
3. Course'coverage

CIM COURSE DOCUMENTS

1. For each document --Course Guide, Instructor's Lesson Plans and
St Udent Study Guide--

a. Purpose
b. Intended user
c. General content

ti

TEACHING-LEARNING PROCESS

.;

1. "Definitions of teaching and learning
2. Senses through which we learn
3. Domains of learning and order of developmerit
4. Cone of experience
5. Components of the learning environment
6. P\hases in the teaching - learning process

a. Preparation
b. Presentation
c. Application
cr. Evaluation

INSTRUCTIONAL AIDS

1. Purposes and uses of instructional aids
2. Hints for using:

a. Chalkboards and chart pads
b. Prepared charts
c. Slides and film strips
d. Overhead transparencies
e. Films

D-5
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'REACHING INFORMATION LESSONS

1. Qualities of a good instructor
2. Questioning techniques
3. Hints for conducting information lessons

DEVELOPING AND EVALUATING CIM SKILLS

1.. The four-step process applied to skilldevelopriaent

a. Preparation--task analysis
b. Presentationinstructor description and demonstration
c. Applicationstudent practice" to some degree of perfection

.d. Evaluation--design and use-of skill checklists
0

EVALUATING KNOWLEDGE

1. Recognition test items-\advantages, disadvantages and suggestions
for item construction

a. True false test items
b. Multiple-choice test items
c. Matching test items

2. Supply type test itemsadvantages, disadvantages and suggestions
for item construction

a.' Completion test items
b. Essay test items

COURSE PLANNING CONSIDERATIONS

1. Student qualification6
2. Instructor qualifications
3. Facility
4. Class size
5. Course scheduling

D=6,
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REIMBURSEMENT FORM

Name:

Address:

D&A 690

CIM INSTRUCTOR TRAINING INSTITUTE

Institute
location:

Dates: from to

AIR TRAVEL
Home to Airport:

Air Ec.onomy:

Airport to Hotel:

Hotel to Airport:
Airport XO).Home:

GROUND TRAVEL

Home to Hotel:

Hotel to Home:

Tolls:

To and from
classes:

SUBSISTENCE

Hotel : Room, su
Plus $10.

Limousine/taxi
Car ( miles at l'Wmi.le)
(supported by receipt)
Limousine/taxi

Lirribusine/taxi

Limousine/tail
Car'( miles at 10 /mile)

miles at 10 /mile)
miles at 10 /mile).

(supported by receipt)

( . miles at 10/mile)
[at selected sites only]

pported by receipt (max.: 5 days)
00 per day (max. : 5 days)

TOTAL

LOCAL COMMUTERS ONLY:

Subsistence: $2.50 per day (max.: 5 days)

To and from classes: ,miles at 1Wmile

TOTAL

APPROVED:
Institute Instructor

A. M. Cleven D-7

17;
(Enrollee signature)



CIM TRAINING PROGRAM INFORMATION FORM

Do you currently teach an emergency medical care course?

Yes No

If "yes:" Name of course:
Length of course (in hours
Who are your students ( please b= specific, that is, "local
police department," "state po e recruits")?

2. Do you currently feel that you are qualified td. teach the CIM course?

Yes No

If "yes, " please list all training you have taken that you believe qualifies
you to teach the CIM course:

Course Taken Location pate

If "no, " please indicate below your specific needs before you feel you will
be qualified:

Additional medical knowledge or skills; please specifiy
Certificatidn by Heart Association as CPR instructor
Other, please specify

. Are there other individuals in your organization who are qualified to teach
the CIM course?

Yes No

If "yes, " how many are there?

D-8
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4. Do you feel your organization will use the CIM course in its future teaching
efforts?

All of it
Some of it
None of it
Don't know

5. If you expect that your .organization will use all or some of the CIM course,
do.you feel that you will personally be involved in CIM training?

9

Yes
No
Don't know

tr



CIM INSTITUTE EVALUATION

The purposes of this institute were to introduce you to the NHTSA Crash Injury
Management curriculum package and to provide you with some of the fundamen-
tals of teaching. In order to assist us in improving this and future series of
institutes, we would appreciate your answering the questions' below.

Curriculum Package

Yes No Was the information presented on the design and
deVelopment of the CIM training program adequate?

If "no, " what was missing?

Yes No Would you like to have had more emphasis on some
of the documents or lessons?

If "yes," which ones?

v.
Yes No Would you like to have had less emphasis .can some of

the documents or lessons?

If "yes," which ones?

Teaching Methodology

Yes No Was the information presented on teaching methodology
adequate?

If "no," what was missing?

D-10

.4



Teaching Methodology - cont'd

Yes, No Would you like to have had more emphasis in some
teaching areas?

Yes

If "yes," what areas?

No Would you like to have had less emphasis in certain
teaching areas?

If "yes," what areas?

Institute Planning and Facilities

Yes

Yes

Yes

No Did you know what was ecpected of you prior to the
start-of the institute, that is, did the Dunlap memo to
you fully explain institute coverage and procedures?

If "no," what was missing or unclear?

If you did not receive the memo, check here

No Were the classroom facilities adequate?

If "no," please explain.

No Were the lodgings adequate?

If "no, " please explain.

D-11
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Topic
Coverage

Institute
Workshdps

Instithte

k.

Institute Content Rating

Please rate the institute topic coverage, the wprkehops and the entire institute
prograra according to their value to you by placing an "x" in one of the four
boxes at the left below.

Use-
less

Some-
what
valu-
able

Quite
valu-
able

Very
valu-
able

Design and use of the CIM documents

Domains of learningknowledge, skills, attitude
' The 4-step process--preparation, presentation.,...

application, evaluation
Designing and using instructional aids

Qualities of a good instructor
Questioning techniques

Developing CIM skills

Use of checklists for skill evaluation
Developing written test items

Lesson planning and developing instructional aids
,

k
.

Developing written tests
Practice teaching workshop- -your own

Practice teaching workshop--other enrollees

The institute as a whole

Additional Comments I

lease add any additional comments that will help clarify your ratings' os will
a sist us in improving our institutes.

D-12
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APPENDIX E

Enrollment Memoranda

Memorandum to NH'I'A regions
Memorandum to states
Preferred enrollment form
Open enrollment form
Memorandum to enrollees

4-0>
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DUNLAP ,,,d ASSOCIATES; INC

ONE PARKLAND DRIVE,' DARIEN, CONN. 06820 203 686-3971

MEMORANDUM

DATE: ,15 February 1974

TO: Regional Administrator
NHTSA Region

FROM: A. M. Cleven
Dunlap and Associates, Inc.

SUBJECT: Initiation of Enrollment for "Instructor Training Institutes for NHTSA
Curriculum.Package: Emergency Medical ServicesCrash Injury
Management for Traffic Law Enforcement Officers" ,

(Contract No. DOT-HS-4-00847)

Paragraphs: 1. Purpose of Memorandum
2. Background
3. Purpose of Instructor Training Institutes
4. Sites and Dates of Institutes
5. Procedures for Enrollment
6. Distribution of Attachments

1
AttaChrnents: - 1. "Cfasli Injury Management InstructorA'raining,-Institute " ---

description Of the institute, the curriculum package, enroll-
ment procedurs,and forms for .submitting names of
-instruCtor candidates--one set of maherials for each State
in the region

2. Crash Injury Management Course Guide - -one for each state
in the region

1. Purpose of Memorandum. This Memorandum is Submitted for purposes of
initiating the enrollment process for a series/ of five which'will train

,t> .

instructors to teach the new NHTSA curriculum package: "-Crash Injury .,

forfor Traffic Law Enforcement Officers." The memorandum
includes.a set of attachments for distribution toeach state in your region.

2. Bickground, During 1973,, NHTSA supported the development of a training
program in emergency medical care for first responder's to traffic accidents.

/
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Such individuals are expected to be traffic law enforcerrient officers patrolling
the roadway, in patrol vehiCles. The "study resulted in a 40-hou course and
a curriculum package consisting of three documents: a Course Guide devel-
oped to aid the training administrator irP planning the course, detailed
Instructor's Lesson Plans for each lesson unit, and a Student Study-Guide
designed as an exercise book to assist students in reviewing information pre-
sented in class. The 40-hour Crash Injury Management.course was based on
the previously developed 81-hour NHTSA course entitled "Basic Training
Program for Emergency Medical Technician-- Ambulance. "

*4
3. Purpose of 'Instructor Training Institute. In order,to assist states in making

the Crash Injury Management training program operational, NHTSA is sup-
porting the conduct of five regional instructor training institutes. Each
institute will be five days in length and will include SO hours of instructor
trainin'g.. The program will have a dual purpose: 1) to explain the curriculum
package in detail to potential instructors, and 2) to train potential instructors
in the methodology, of teaching pertinent to the curriculum package. The
institute emphasis is on the methodology of teaching and not on techniques of
emergency care.

4. Sites and Dates of Institutes. The site of each of the five regional institutes
has been selected and a starting date scheduled to accommodate a variety of
conditions. Among these are: 1) distances from selected students (15 at each
site), 2) schedule of the host training facility and equipment availability,
3) reservations for lodgings, and 4) availability Of instructor trainers. In
most cases, institutes will be held in a suburb of the metropolitan area listed-
on the "preferred" enrollment form (see attachments). Transportation to and
from the airport and the place of lodging is available.

'5. Procedures for Enrollment

a. Fifteen enrollees will he accepted at each site for a total national
enrollment of 75 instructor candidates. It is intended to accept as
enrollees only individuals: 1) who have completed the 81-hour
"Basic Training Program for Emergency Medical Technician- -
Ambulance" or its equivalent, and 2) who will be actively involved
as on-line instructors- of emergency care training in their respec-
tiye jurisdictions.

Each of the 50 states plus Puerto Rico and the District of Columbia
have been assigned to one of the five institutes on the basis of
proximity of the state to the institute site. One opening will be
reserved for each state at its assigned institute site. The candi-
date nominated by his state for this assigned opening will be known



as the state's "preferred" candidate. His place at _the assigned
institute will be reserved until March 11.

c. The remaining 23 institute openings (75 total minus 52 "preferred"
enrollees) and-any "preferred" enrollment openings not claim&i
by March 11 will be filled by "open" enrollment candidates. Each
state may submit as many' candidates for "open," enrollment as it
wishes. "Open" enrollees will be accepted on a first-come, first-
served basis with the exception, of course, that an attempt will :De
made to distribute available seats equitably. among interested states.
They will be assigned to the closest institute site at which there is
a vacancy.

d. Candidates are considered accepted as enrollees only upon recelpt
of confirmation by Dunlap and Associates, Inc.

e. The institute skte_,to which each state in your region has been
assigned is listed.below. As stated above, one opening has been.
reserved at that site for the state's "preferred" candida°te. Addi-
tional openings at each institute siteril] be filled by "open
enrollment candidates. /

6. Distribution of Attachments: A set of attachments is prOvidecl for distribution.
to the Governor's Highway Safety Representative of each state in your region.

E-4
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DUNLAP ,., ASSOCIATES, INC.

ONE PARKLAND DRIVE; DARIEN, CONN. 06820 0 2u 1 6.5-39 re
State:

CRASH INJURY MANAGEMENT
INSTRUCTOR TRAINING INSTITUTE

Description Of Curriculum

NHTSA sponsored the development, documentation and pilot test of a training
program in crash injury management. The course was developed to provide train-
ing in emergency medical care for first responders to traffic accidents. Such
individuals are expected to be law enforcement officers patrolling the nation's
highways and roads in patrol vehicles. They are therefore not emergency medi-
cal technicians who serve as drivers and attendants on ambulances, nor are they
rescuers equipped with sophisticated extrication equipment.

. The major responsibility of the first person at the scene will be to stabilize -

the patient's condition and care for him until local ambulance emergency medical
care support arrives. The course therefore covers life-thregtening emergencies,
crash-induced injuries, and illnesses or conditions that might either cause or
result from an accident. The course emphasizes practical .skills and includes
field training in which students can pr ctice in a confined environment similar to
what they might experience at the.traf cident scene.

The study resulted in.a 40-hour cour e and a curriculum package consisting of
the following documents: a Course Guide developed to aid the training administra-
tor in planning the course, detailed Instruc or 's Lesson Plans for each of the 20
lesson units, and a Student Study Guide desi ed as an exercise workbook to
students in reviewing information.predented n class. A copy of th- (viz se Guide
is attached. ,

Description of Instructor Training Institutes

In order to assist states in making the Crash Injury Management (CIM) tra n-
ing program operational, NHTSA is supporting the conduct of five regionalinst uc-
tor training institutes: Each institute will be five days In length and will incliade
30 hours of instructor trar,i' fling. :The program will haVe a dual purpose: t) to
explain the curriculum package in detail to potential instructors, and 2) to train
potential instructors in teaching methodology pertinent to the curriculum package..

The course will include sessions on the design, development and use of the
CIM curriculum package, the teaching- learning process as applied to the CIM

E-5

182



course, teaching infolination less'ons, developing CIM skills, developing and
appropriate instructional aids; and developing measures for. evaluating CIM knowl -
edge And skills. Each instructor candidate will present a lesson segment of the
CIM course4o the clas ./ The institute emphasis is on the methodology of teaching
and not on techniques of em.ergency care. A copy of the tentative schedule for the

'institute is attached.

Two instructors will teach at each of the five institutes. An educator from
Central Connecticut State liege will lead all session's deVoted to education'al.
methodology: An instructor from Dunlap and Assotiates, Inc. , will lead all
sessions concerned with design, development and use of the CIM curriculum
package.

Enrollees will be reirribursq.1 for travel and living expenses: Enrollees will
submit a reimbursement voucher on the last day of the institute and will be reim-
bursed by Mail 'within two weeks after submission of the Voucher.' Reimbursement

.wi41 be pe'rinitted for costs of the most practical meari. s of travel and for actual
costs of the accommodation in which the enrollee is lodged while attending the
institute. The enrollee will also be given a daily allowance for food.

Procedures for Enrollment

1. Fifteen enrollees will be accepted at each site for (total national
enrollment Of 75 instructor candidates. It is intended to accept as
enrollees only individuals: 1) who have completed the 81-hour
"Basic Training Program for Emergency Medical Technician- -
Ambulance" or its equivalent, and' 2) who will be actively involved
as on-line instructors of emergency care training in their respective
jurisdictions.

2.1 Each of the 50 states plus Puerto Rico and the District of Columbia
have been assigned to one of the five institutes on the basis of
proximity of the state to the institute site. One opening will be
reserved for each state at its assigned institute site. The candidate
nominated by his state for this assigned opening will be known as the
state's "preferred" candidate.. His place at the assigned institute
will be reserved until March 11.

,z;11.

3. A. place has been reserved for the "preferred" candidate at the
following institute:

Location:

Dates.:
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4. The remaining 23 institute openings (75 total minus 52 "preferred"
enrollees) and any "preferred" enrollment openings not claimed by
March 11 will be filled by "open" enrollment candidates. Each
state may submit as many candidates for "open" enrollment as it
wishes. "Open" enrollees will be accepted on a first-come, first-.
served basis with the exception, of course, that an attempt will be
made to distribute available seats equitably among interested states.
"Open" enrollees will be assigned- he closest institute site at
which there is a vacancy.

5. Enrollment forms for "preferred" and "open" candidates are
attached. Only one "preferred" enrollment form should be sub-
mitted from any one state. If several "open" enrollment candidates
Wish to .apply, the "open" enrollment form should be duppcated and.
one forM should be submitted for each candidate.

6. Application for enrollment should be mailed in the enclosed envelope
directly to:

A. M. Cleven
Dunlap and Associates, Inc.
One Parkland Drive
Darien, Connecticut 06820

7. Confirmation of enrollment wilfl be made by Dunlap and As ociates,
Inc., directly to the "preferred" or "open" candidate. N andi-
date should be considered accepted until direct confirmation from
Dunlap and Associates, Inc., is received. Upon acceptance, the
enrollee will also receive detailed instructions" regarding arrange-
ments and reimbursement procedures for the institute site to
which he is assigned.

Attachments: 1. CIM Course Guide
2., CIM Tentative Institute Schedule
3.. "Prefgrred" enrollrr6nt application form
4. "Open" enrollment application form
5. Return envelope

E-7

184



RETURN TO:
A. Cleven
Dunlap & Assoc., Inc.
1 Pi:rkland Dr.
Datlen, CT 06820 APPLICATION FOR ENROLLMENT:

CRASH INJURY MANAGEMENT
INSTRUCTOR TRAINING INSTITUTE

Institute Site and Date
Location: Dates:

Applicant Name and Address

Name:

Job function:

_ Place of employment:

PREFERRED enrollment
State:

(as it is to appear on the course completion certificate)

Business address: (Street & No.)

Business phone:

Applicant Experience

(City) -State) (Zig)

Yes No Have you completed the 81-hour Basic Training Program. for
Emergency Medical TechnicianAmbulance?

If "yes," please give the following:
Course location: Date completed:

Name of training administrator;
If "no," please list below any emergency care courses you have completed that
singly or in combination make your training equivalent to that provided by the
81-hour course. (Use reverse side if more space is required. )

Name of course: Date completed:

Applicant Training Plans

Yes No Are you currently scheduled to be an instructor! in emergency,
medical care?

If "yes," please indicate the name of the course, when you expect your training to
begin, and where you will be giving the course:

Name of course:
Location:

Date:

Signature:
1 8 rI



RETURN- TO:
A. Cleven
Dunlap & Assoc., Inc.
1 Parkland Dr.
Darien, C-T 06820 APPLICATION FOR. ENROLLMENT:

CRASH INJURY MANAGEMENT
INSTRUCTOR TRAINING INSTITUTE

Applicant Name and Address

Name:

Job function:

Place of employment:
Business addre 56:

Business phone:

-OPEN enrollment
State:

(as it is to appear on the course completion certificate)

(Street & No.)

(City) (State) (Zip)

Applicant Experience
Yes No Have you completed the 81-hour )3asic Training Program for

Emergency Medical Technician--Ambulance?
If "yes," please give the following:

Course location:

Name of training administrator.:
,Date completed:

If "no," please list below, any emergency care courses you have completed that
singly or in combination make your training equivalent to that provided by the
81-hour course. (Use reverse side if more space is required.)

Name of course: Date 7mpleted:

Applicant Training Plans
Yes No Arc you currently scheduled to be an instructor in emergency

medical care?

If "yes," please indicate alb name of the course, when ylou expect your training to
begin, and where you will be giving the course:

Name of course: Date;

Location:

Signature:

MAKE MULTIPLE COPIES OF THIS FORM IF MORE THAN ONE APPLICANT'S
NAME IS SUBMITTED. SUBMIT ONE FORM FOR EACH APPLICANT.
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DUNLAP and ASSOCIATES, INC.
L

ONE PARKLAND DRIVEL DARIEN. CONN. 00020 203 oss-3071

MEM 0111.A.NDUM

-_ DATE: 11 March 1974

r

TO: Attendees, Crash Injury Management,
Instructor Training Institute--New Britain, ConnecticUt

FROM: A. M. Cleven
Dunlap and Associates, Inc.

SUBJECT: Institute Arrangements

Date and Place of Institute

A place has been reserved for you to attend the CIM Instructor Training
Institute being given at Central Connecticut State College, New Britain,'
Connecticut, from April 1 through April 5, 1974. This is the first of five such
regional institutes to be given throughout the United States. -

The Institute will be conducted daily from 8:30 a.m. to 4:30 p.m., except
for Friday when classes will end at noon. Classes will meet in Room 401, The
Elam Burritt Library, Well Street, New Britain, Connecticut.

Lotrgings

A block of rooms has been reserved at the Howard Johnson's Motel in New
Britain for Institute attendees. The cost of single accommodations is $15. 00 per
day plus tax. if yo3.1. wish to stay at the motel, please make your own reserva-
tions by contacting Mr. Robert Hadani, Howard Johnson's Motel, 65 Columbus
Boulevard, -New Britain, Connecticut, telephone: 203-224-9161, prior.to
March 20, 1974. When making your reservations, indicate that you are attend-
ing the Dunlap and Associates Crash Injury Management Instructor Tfaining
Institute. Enrollees desiring transportation to the Institute on Monday, April 1,
should assemble in the lobby of the motel at 8:15 a.m.

Air Travel Facilities

Those traveling by air will arrive at Bradley Field which serves Hartford,
Connecticut. Lirriousine service is available from Bradley to the Hilton Hotel in
Hartford where a taxi may be obtained for travel to the motel in New Britain.

'd
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'Institute Purpose and Coverage

The Department of Transportation recently supported the development of a
training program in crash injury management. The course was designed to pito-
vide training in emergency medical care for first responders to traffic accidents.
Such individuals are expected to be law enforcement officers patrolling the
nation's highways and roads in patrol vehicles. A copy of the Course Guide
which describes the course is attached to this memorandum. Please bring it to
the Institute with you.

The purpose of the Institute is twofold: 1) to explain the crash injury
management course in detail and describe all course documents, and 2) to train
potential instructors how to teach the course. The Institute emphasis is -on the
methodology of teaching and not on techniques of emergency care. A copy of the
tentative schedule ft,,)r the Iristitute is attached.

Institute Instructors

The Institute will be taught by"two instructors. An educator from Central
Connecticut State College will lead all sessions on teaching methodology. An
instructor from Dunlap and Associates will lead all sessions concerned with the
design, development and use of the crash injury management course -arid course
dot utrients.

Reimbursement Policies

Reimbursement policies are given below:

Transportation
0

Attendees will he reimbursed for one of the following, whichever
is cheaper or more convenient:

1) Air traveleconu.-ny class, supported by receipt

or 2) Ground travel-1V per mile plus tells, supported by
receipt (no car rental-s)

Travel to and from airports and Institute classes will also be
reimbursed- -no car rentals.

Hotel

Actual cost of accommodations up to a maximum of the price indicated
on Page 1 of this memorandum -supported by receipt-. -maximum of 5 days.

18i',
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Subsistence

$10.00 for each day of attendance at the Institute - -maximum of 5 days.

For local commuters to the Institute, reimbursement will be as follows:,

$2. 50 for subsistencemaximum of 5 days

l0' per mile for travel to and from classes

Forms for reimbursement will be avail ble at the Institute; each attendee
will submit a travel voucher on the last day f a stitute. 17syment will be
made directly to the enrollee within two weeks fr receipt of reimbursement
form and supporting receipts (hotel and air travel s appropriate).

Attendance Confirmation

Kindly complete the attached form and return it in the enclosed envelope.

AMC:Ifk
Atts.

1 8 )
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Name:

State:

I will attend the scheduled Institute.

I am unable to attend the scheduled Institute. The following individual
will attend / in my place:

Name:

Title:

Addres s:

Phone:

P 0
1 2 3 4 5

190
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DIRECTORY - NEW BRITAIN'

. James P. Gravius, Jr.
Brookfield Police Department
Grays Bridge Road
Br6okfield, Connecticut 06805

(203) 775-2576

Mario A. Garofalo
State Trooper
Connecticut State Peace Department
100 Washington Street
Hartford, Connecticut

(203) 393-2612

Joseph R. Polio
Training Officer
New Haven Dept. of Police Service
157 Church Street
New Haven, Connecticut 06510

(203) 777-6591, Ext. 693

Norman E. Lamothe
Patrol Sergeant
Department of Police Serviced
302 Main Street
Old Saybrook, Connecticut 06475

(203) 388-3108

Philip S. Young
Field Instructor - Coordinator
Delaware State Fire School
R. D. 2, 'Box 166
Dover, Delaware 19901

(302) 678-4773

John P. Rossiter
Firefighter, Rescue 'Squad
Wilmington Bureau of Fire
1000 King Street
Wilmington, Delaware 19801

( 302) 658-6641, Ext. 548

Gardner R. Whitney
Highway Safety Merit. Specialist
NHTSA, 817-B Federal Bldg.
31 Hopkins Plaza
Baltimore, Maryland 21201

(301) 962-3877

4,
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Patrick J. Bucher
Sergeant
Maryland State Police Academy
PiiCesville, Maryland 21208

(301) 486-3101, Ext. 382

George F. Haigh, III
Medical Self-Help Coordinator
Emergency Health Services
Division of Public Health

-outti Spring Stxeet
Concord, New Hampshire 03301

(603) 271-3187

Gary L. Martin
Patrolman
Dover Police Department
48 Locust Street,
Dover, New Hampshire 03820

Daniel L. Dempsey
Sergeant, Asst. Troop Commander
New Hampshire State Police
Troop E, Box 75
Moultonboro, New Hampshfre 03254

George L. Johnson
Supervisor, EMT Training &

Certification
Bureau of Emergency Health Services
NYS Depa.rtment of Health
28 Essex Street
Albany, New York 12206

(518) 457-7038

William J. Regan
Instructor
Penn. State Police Academy
P; 0. Box A.A.,
Hershey; Pennsylvania 17033

(717) 533-9111

Foster Catlin CorliSs
Lieutenant, Asst. Operations Officer
Department of Public Safety
Montpelier, Vermont 05602

(802) 828-2104

9,J,
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Directory - New Britain (cont'd)

A. Truman Way; III
corporal
Department of Public Safety
'Vermont Police Academy
Pittsford" Vermont- 05763,

(802)-483-6228

ti
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DIRECTORY - `LANSING

'1.

3-Ohny A. Hampton, Jr .
Lieutenant - EMT/A Instructor

.1 .strict of Columbia Fire Department
614 Street, N. W.
WAshington, D. C. 20001

(202) 629-2043 or 629-2604

Jor40. Nusser
Course Coordinator and Inspector
Eme'rgency Medical Services Branch
Department of Human Resources
614 14 Street, N. W. , Room 715
Waehington, D. C. 20001

(202) 638-4598

Philip Salyers
Highway Safety Management Specialist
National; Highway Traffic Safety Admin.
Suite 214, Executive Plaza
1010 Dixie Highway
Chien() Jeights, Illinois 60411

(312)%756 -1950

Leo J. Ard
Trooper
State Route \ 1p. 159
Maryville, Illinois 62062

(618) 525-7640

Thomas K. Garrison
Trooper - Training Officer
Indiana State Police
6215 U.S. 24 West
Fort Wayne, Indiana 46804

(219) 432-2502

Forrest 3. Rupe
Training Officer
Law. Enforcement Training Board
806 State Office Building
Indianapolis', Indiana 46204

(317) 633-4245

John Menefee
EMS Training Supervisor
State Department of Health
Lucas State Office Building
Des Moines, Iowa 50319

(515) 281-3397
F-4

Miles E. Hart
Instructor
Kentucky State Police Trng... Academy
LQ,11isville Road
Frankfort, Kentucky 40601.

(502) 564-4973

Michael 5. MacDonald.
Trooper
Michigan State Police Training Division,
Michigan State Police
714 S. Harrison
East Lansing, Michigan 48823

(517) 332-2521, Ext. 245

Gale Paul Corbin
Corporal
Missouri State Highway Patrol Law

Enforcement Academy
1510 East Elm
Jefferson City, Missouri 65101

(314) 751-3313

N. W. Patterson
Assistant Director, Special Services
Missouri Safety Center
Centfal Missouri State University
Warrensburg, Missouri 64093

(816) 429-4742

Bernard A. Romani
Haverford Township Police Department
Darby and Manoa Roads
Havertown, Pennsylvania 19083

(215) 853-2400

Raymond J. McKeon, Sr.
Upper Darby Police Department
Long Lane and Garrett Road
Upper Darby, Pennsylvania' 19082

(215) 352-4209,

William W. Myers
Upper Darby Police DepartMent
Long Lane and Garnett Road
Upper Darby, Pennsylvania 1082

(215) 352-4200



Directory Lansing (cunt' d)

Ondrel R. Roe
Sergeant - Supervisor, Tactical Unit,
Charleston Police Department
501 Virginia Street E.
Charleston, West Virginia 25301

(304) 348-6451 or 348-8163

Hugh Gear, Jr.
Instructor
Safety & Emergency First Aid Care
Fox Valley Technical Institute.
1525 N. 5 Bluemound Road
Appleton, Wisconsin 54911

(414) 739-8831, Ext. 222

9
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DIRECTORY - ATLANTA

John Wade Davis
Safety Education
Alabama Department of Public Safety
Box 747
Alexander City, Alabama 35010

(205) 234-2601

David Lewis Clark
Training Instructor
Arkansas Law Enforcement Training

Academy
P. 0. BoX 3106
East Camden, Arkansas 71701

(501) 574-18'10

Dean F. Riggin
Patrol Sergeant
Little Rock Police Department
700 West Markhanit-
Little Rock, Arkansas 72201

(501) 372-1234, Ext.

John W. Hammett
Emergency Medical Services Consultant
Emergency Health Unit
State Dept. of Human Resources
47 Trinity Avenue, S. W.
Atlanta, Georgia 30334

(404) 656-4839

Phil G. Petty
EMT-A Program Technical Coordinator
State Department of Education
340 State Office Building
Atlanta, Georgia 30334

'(404) 656-2550

Clinton V. Rice
Program Development Assistant
NHTSA, DOT
Suite 400
1720 Peachtree Road, N. W.
Atlanta, Georgia n309

(404) 526-3723

0
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Donald C. Servais
Senior EMT-A Instructor
State Department of Education
340 State Office Building
Atlanta, Georgia 30334

(401) 656-2550

R. L. Fair
270 Falon Drive
For fst P'rk, Georgia 30050

(404) 443-7010.(home)
366-3491 (office)

H 1 ry D. Berry
80 Lakeland, Avenue
Va dosta, Georgia 31601

(912) 242-0972 (home)
244-2316 (office)

0

Ke eth R. Wagner
Assi tant Commandant
Loui ana State 'Police Trng. Academy
Louisiana State Police
P. O. Box 1791
Baton ouge, Louisiana 70816

(5 4)'389-7231

Jude D. Joluison
Trooper First Class
Lotisian State Police
1698 S. E Evangeline Thruway
Lafayette, Louisiana 70501

1318) 35-4522, 23, 24

'S. K:s'Iohnso
Sergeant - In tructor
N. C. Highway attol Basic School ,

Patrol Basic Sc ool r Institute of Govt.
University of No h Carolina
Chapel Hill, North\Carolina 27514

(919) 933-1304, Ext. 271



Directory - Atlanta ( cfmrt' d)

J. M. Taylor
Trooper - Instructor
N. C. Highway Patrol Basic School
Patrol. Basic School - Institute" of Govt.
University of North Carolina
Chapel Hill, North Carolina 27514

(919) 933-1304, Ext. 271

Adalberto Alvarado AlvQ.rado
Police Department, Forte II
Traffic Division
Calle Guayama #520
Hato Rey, Puerto Rico 00923

' (809) 766-4500 or 765-9155

Daniel E. Sinawski
Regional Coordinator, EMS
Vermont State Health Department
Rutland hospital
Rutland,. Vermont 155701-

(802) 773-9141, Ext. 441

4
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Edward W. Eckhoff, Jr.
Sergeant - Instructor
Public Safety-Academy
Box 119°
Sitka, Alaska 99835

(907) 747-3235
IP . _.-
Franklin Kral
Police Sergeant 4- Emergency

Medical Care Instrpctor
San Diego PoliCe Department
801 W. Market Street
San Diego, California 92101

(714) 236-6137

.Neal D. Allbee
Tr'aining Officer
Police Department, City of San Jose
201 West Mission Street
San Jose, California 95110

(408) 277-4000, Ext. 4343

DIRECTORY SAN MATEO

Paul Anderson
Special Assistant to the Governor for

Emergency Health Services
State of Idaho
'Statehouse
Boise, Idaho 83720

(208) 384-2125

Ronald D. Seiber
Coordinator
Regional Emergency Health Services
State of Idaho Emergency Health Prog.
Kootenai Memorial Hospital
Gaeta- d'Alene, Idaho 83814

(208) 667-6441

Larry Wayne Harlan
Surgical Technician &

Ambulance Driver
St. IVfary's Hospital
Cottonwood, Idaho -83522

(208) 962-3251

Richard J. Anagnost
Patrolman
North Dakota Highway Patrol
Capitol Building
Bismarck, North Di.kota 58501

'(701) 252-4082.,

John M. Herner
Captain - District Commander

o Mirth Dakota Highway Patrol
Box 1169
Jamestairn, North Dakota 58401

(701).252-4082 & 252-3419

F-8
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Lonnie Carl Holbrook
State Trooper - First Aid Instructor
Oregon State Police .

P. 0. Box 198
Milton-Freewater, Oregon 97862

(503) 938-7670

Marion Valburg
Training Coerdiiiator.
Board on Police Standards and Training
The Executive House
325 - 13th Street, N. E.
SaleM, Oregon 97310

(503). 378-,3765

John H. Turner
Deputy.Sheriff
Speaal Services
Thurston County Sheriff's Department
Thurston County Courthouse
11th and Capitol Way
Olympia, Washington 98.501.

(206) 753-8100

William 0. Kingman
Highway Safety Mgrrit. Specialist
NHTSA
8021 Federal Office Building
Seattle, Washington 98104

(206) 442-593x4



Directory - San Mateo (cont'd)

Jerry MontgomeTy
Director
Emergency Medical Services Division
900 Public Safety Building
Seattle, Washington 98104

Clarence J. Movius
Sergeant - First Aid Instructor,

EMT Lay In'structor
Washington State Patrol Academy
Route 10, Box-490
Shelton, Washington 98584

(206) 426-1661

Adrian J. Loncon
Training Instructor &

Assistant to the Manager
Spokane Services Company,- Spokane

Ambulance & Lilac City Amb.
W. 915 Sharp, Box 2161
Spokane, Washington 99210

(509) 3k7-5535

F-9
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DIRECTORY - DENVER,

Duane Lynn
Training Coordinator? EMS
Department of Public Safety
2010 W. Encanto Blvd.
Phoenix, Ariz On's, 85009

(602) 262-8011

William T. Copley
Patrolman, Colorado State Patrol
Colorado Law Enforcement Training

Academy
15000 Golden Road
Golden, Colorado 80401

(303) 279-2511, Ext. 237

Clarence Q. Johnsen
Alcohol Program l'pecialist
National Highway Traffic Safety Admin.
330 South Garrison Street
La )kewood, Ccilorado 80226

(303) 234-3253

Clayton D. Carlson
Trooper
Kansas Highway Patrol
1Sox 89
Burlington, Kansas 66839

(316) 364-5569

Stephn S. Caruso
Coordinator of Traffic Training ti
Kansas Law Enforcement Training Ctr.
University of Kansas
P. O. Box 647
Hutchinson, Kansas 67501G

(316) 662-3378

George Kerr Barton
Field Coordinator of Emergency

Medical Training for Kansas '

Kansas University Medical Centel.
Rainbow Boulevard at 39th Street
Kansas City, Kans515 66105

(913) 831-5498

Sam V. Pieave
Emergency Medical Training Officer
Oklahoma City Police Department
700 Colcord
Oklahoma City, Oklahoma 73102

(405) 231-2437 :1.,

Rosemary Slohrn
EMT-A Instructor
Billings, Montana, EMS Office
1241 North 30th
Billings, Montana 59401

(406) 259-2866

Jack Lancaster
Sergeant
Lincoln Police Department
"550 So. 9th
Lincoln, Nebraska 68508

- (402) 477-7111

Vern L. Scharff ,

State Patrol Training Officer
Nebraska. State Patrol Training Center
Bldg. 10.33, Lincoln Air Park
Lincoln, Nebraika 68524

(402) 1894404

W-16
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Dewey D. Bullard .

Adrninietrator (Adult Ed. Coordinatilr)
New Mcgdco Traffic Safety Cornrnisnion
P. E. R. A. Building, Room. 339
Santa 1:1e, Nevi) Mexico 87501

(505) 821-2863

Greg C. Hall
State Trooper
Box 148
Murdo, South Dale to 57559

(605) 6694382
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Directory -Denver (cont'd)

George E. Hardin
Traihing Consultant
Texas Commission on Law Enforceinent-

Officer Standards ansl,Education
503 E. Sam Houston Bldg.
Austin, Texas 78701

(512) 475-5639

James C. Shaw
Training(Officer, D. P. S. Academy
Texas Department of Public Safety
Box 4087, North Austin Station
Austin, Texas 78773

(512) 452-0331

Richard H. Levin
Patrolman - First Aid Instructor
Provo City Police Department
48 S. 300 W. (P.O. Boz 1099)
Provo, Utah 84601

(801) 375-1831, Ext. 140

W. 0. Oyler
Lieutenant - District Supervisor
Wyoming Highway Patrol
Rawlins, Wyoming 82301

(307) 324-4761

0. L. Sanderson
Sergeant - District Secondary Supervisor
Wyoming Highway Patrol
Box 666
Worland, Wyoming 82401

(307) 347-2822

F-11
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New Brifain
Enrollees 15

CIM INSTITUTE EVALUATION

The purposes- of this institute were to introduce you to the NHTSA Crash Injury
Management curriculum package and to provide you with some of the fundarnen-
tale of teaching. In order to assist us in improving this and future series of
institutes, we would appreciate your answering the questions below.,

Curriculum Package
...

15 Yes No Was the information presented on the design and
development of the CIM training program adequate?

If "no," what was missing? -,, %

4 Yes 11 No Would youlike to have had more emphasis on some

1 Yes 13 No

1 No answer

Teaching Methodology

15 Yes No

I e,

of the documents or lessons?

If "yes, " which ones? .
4,

-..

(See attached sheet for comments) ( ,,

Would you like to have had less emphasis on some of
the documents or lessee's?

If "yes," which ones? ti

(See attached sheet for comments)

Was the Information presented on teaching Methodology.
adequate?

If "no, " what was missing?

G-2
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Teaching Methodology - cont'd

Yes 9 No Would you like to have had. more emphasis in some
4 teaching areas?140No answer

If "yes," what areas?.

(See attached sheet for comments)
al

1 Yes .13 No" Would you like to have had less emphasis in certain
1 No answer teaching areas?

.10 If "yes," what areas?.

(See attached sheet for comments)

Institute Planning and Facilities
.

414 Yes N Did you know what was expected of you prior to the
,

. start of the .institute, that is, did the Dunlap memo to
you fully explain institute coverage and procedures?

r N

Yes

T1 Yes

If "no," what was missing or unclear?

If, you did not receive the memo, check here

No Were the classroom facilities adequate?

If "no," please. explain.

(See attached sheet for comments)

No. Were the lodgings adequate?
4 Not applibable

(local corn-
muterg)

If "no," please explain.

G-3
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No L
an-
sw

To

Institute
« WorkShops

Entire
Institute

Institute Content Rating

Please rate the institute topic coverage, the workshopS and the entire institute
program according to their value to you by placing an "lc" in one of the four
boxes .at, the left below:

Use-
less

Some-
what
valu-
able

Quite
valu-
able

Very
va,lu -
able

J.

3 Design-and use of the CIM documents
Domains of learningknowledge, skills, attitud4

10
The 4 -step proces s --preparation, presentation,
application, evaluation

3 10 Designing and using instructional aids

7 , 8 Qualities of a good nstructOr
5 8 Questioning techniques

1 ,9 5 Developing CIM skills
5 ,6 - 4 Use of checklists for skill evaluation
6 3 6. D eeloping written test items

3 Lesson planning ,and developing instructional aids
6 1 Developing written tests

- 2 x 3 Practice teaching workshop--your own'
1 , , I y ,

Practice teaching workshop- -other enrollees

3 4 8
1. rzG

The institute as a whole

= one attendee rated these two sessions on the line between somewhat
valuable" and "quite valuable"

Additional Comments

Please add any additional comments that will help clarify your ratings or will
assist us in improving our institutes.

(See attached sheet fOr c4inment
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COMMENTS

riculum. Package

Provide more emphasis on: (N = 4)
le7

II

Course and Student Guides
Lessons--how they are set up
Teaching-learning process, Teacher's aide and Student Guide
(No explanation given),

Provide less emphasis on: (N = 1)

CPR

Teaching. Methodolo

Provide more emphasis on: (N = 5)

Preparation of training aidsaudip/visual; more time on
practibe teaching sessions
Visual aids
Teaching of skills within the time framework
Field training
Teaching aid6 and method's of application

Provide-less emphasis on: IN = 1)

Evaluation of student teaching assignments

Institute Planning and Facilities

Classroom facilities were not adequate because: (N = 9)

No Ventilationfound myself moving around in my seat in
order to keep my mind on the class
A larger classroom would have been more adequate
Too small for size of class -- comfort; too warm and
inaccessible to facilities
Small and not adequate for a good learning situation
Too small
Too small--crowded
Tc.ict small
Inadequate room ventilation
A little small

207
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Additional Comments (N = 5).

I-think we wasted a lot of time on evaluation of student presentations.':
We 'placed very little emphasis on skai.11 derrionstrations. To the
police officer, skills will be importaht. If you reduce the time
spent on evaluation, you can devote it to skills.

I think more time should have been 'used for developing teaching
ability.

The teacher-trainer was fantastic!

I feel the teacher-trainer is an excellent instructor and, through
his. dynamic efforts, the course was very successful. Also, it is
very obvious that the curriculum expert knows his material and he
and his associates have put together an excellent package. I feel
this course Can be gfven'in 4 days instead of 5.

a

Not sure it is necessary* to adhere to a college campus as a
prerequisite setting as opposed, to a good, motel facility. Funda-
mental teaching methodology well dote by,,, the teacher-trainer,

ti
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Lansing
Enrollees = 16

CIM INSTITUTE EVALUATION

The purposes of this institute were to introduce you to the NHTSA Crash Injury
Management curriculum package and to provide you with some of the fundamen-
tals of teaching.In order to assist us in improving this'and future series of
institutes, we would appreciate yout answering the questions below.

Curriculum Package

16 Yes

4' Yes 12

No Was the information presented on the design and
development of the CIM training program adequate?

If "no" what was missing?

Would you like to have had more emphasis on some
of the documents or lessons?

If "yes," which ones?

,(See attached sheet for comments)

Yes 16' No Would you like to have had less emphasis on some of
the documents or lessons?

Teaching Methodology

16 Yes

If "yes," which ones?

'

No Was the information presented on teaching methodology
adequate?

If "no," what was missing?

G-7



Teaching Methodology - cont'd

Yes 13 No Would you like to haVe had more emphasis in some
teaching areas?

If "yes," what areas?

(See attached sheet for comments)

,=41 15 No . Would you like to have had less emphasis in certain
teaching areas?

If "yes," what areas
A

(See attached sheet for comments)

Institute Planning and Facilities

15 Yes 1 No Did you know what was expected of you prior to the
start of the institute, that is, did the Dunlap memo to

iou fully explain institute coverage and procedure?

15 Yes ,,1 No

If "no," what was missing or unclear?

(See attached sheet for comments)

If you did not receive the memo, check here

Were the classroom facilities adequate?

If "no," please explain.

(See attached sheet for comments)

-Were the lodgings adequate?

If "no," please explain:

(See attached sheet for comments)

10 Yes 5 No

1 Not applicable
(local com-
mute r)

211)
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No
an-
swer

Topic
Coverage

'Entire
I _.ti

x = one attendee rated the entire institute on, the line between "somewhat
valuable" and "quite valuable".

Additional Comments

7

Institute Content Rating

Please rate the institute topic coverage, the workshops and the entire institute
program according to their value to you by placing an "x" in one of the four
boxes at the left below.

Use-
less

Some-
what
valu-
able

Quite
valu-
able

.

Very
valu-
able

.

Design and use of the CIM documents

6 10 Domains of learning--knowledge, skills, attitude

5 *

.
11

The 4-step process -- preparation, presentation,
application, evaluition

2 3 11 Designing and using instructional aids

5 11 Qualities of a good instructor
3 6. 7 Questioning' techniques

4 9 3 Developing CIM skills,
2 10 4 Use of checklists for skill evaluation

1 . 1 7 . 6 _ Developing written test items

2 4 10 Lesson planning and developing instructional aids

3 9 '4 Developing licriftemxbeetes practical tests*

3
,

4 j9 Practice teaching workshop--your own

* 5 11 Practice teaching workshop--other enrollees

x 2 13 The institute as a whore

Please add any additional comments that will help clarify your ratings or will
assist us in improving our institutes.

(See attached sheet for comments)

At the request of the, enrollees a workshop on developing written testa was
replaced by a discussion on the conduct of practical tests, that is, testa
of skills. 211
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COMMENTS

Curriculum Package

Provide more emphasis on: (N = 4)

I feel that some recommendations which are listed in the
Course Guide were treated too lightly
Visual aids
Methods of testing
Student application phase -and writing questions

Teaching Methodology

Provide more emphasis on: (N_= 3)

Principles of learning as they relate to instructo
Construction of written and practical tests
Student application and preparation of visual aids

Provide less emphasis on: (N = 1)

. (No explanation given)

Institute Planning an Facilities

What was missing or unclear in the Dunlap memo: (N = 1)

Complete explanatiote-"courSe

Classroom facilities were not adequate because: (N = 1)

Instruction area for usage of visual aids and other dquipment
was not large enough

Lodgings were inadequate because: (N = 5)

Rooms were not on a par to other places I've stayed for the
same prices
Did not like hotel--moved to another .

Hotel rooms are not equipped for study areas. Ventilation not
adequate. Food service was good or adequate. Service
personnel - 0,K. until checkout time. Would not accommo-
date us by allowing early checkout. Could not get room receipt
early. Suggest other accommodations be considered for next
institute in Lansing.

212
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For the price, could have been modern
The hotel is an older building which has had some attempt to
refurbish it,' but not thoroughly enough. If I had had my own
transportation, I would have stayed someplace else.

Additional Comments (1\1' = 11),

I feel that many of the lessons that the students gave in 15"minutes
needed more time for introductipns, lesson objectives and evalua-
tion. The body of the lesson can easily be given in 15 minutes.
Perhaps an additional 10 minutes for each student should be given
for objectives and evaluation -techniques.

"The teacher-trainer is to be commended for his excellent job. I
felt he made the institute. He was sincere in all aspects of his
instruction and showed great interest in each individual student.

The entire course 1 as very valuable to me as a future instructor.
The most valuabl was the group participation in the teaching work-
shops. I would 1' e to have had more detailed instruction and

14- material for use \developing visual aids. They are a very
important part o the eaching process.

The availability of re tools or equipment to use as teaching aids.
More time is needed t comprehend materials.

I feel instructors were more of a benefit to me in their presenta-
tion, preparVon, application.and evaluation of material than in
any other claiVes I have attended.

The- instructors were very well prepared and imparted.a great'.
many ideas which will be put into practice by myself and, from the
comments of others, they will too.

The entire course was well thought out and presented extremely
well. The instructors kept my attention almost the entire time
(this is very unusual when I am in a classroom setting) not only
with the way they made their presentation, but also with the
material that was ° presented.

Would like to see a textbook to go with the CIM course or develop
a student workbook to go with CIM course.

I have .had years of experience as an instructor and still I learned
and enjoyed the methods as presented. Your personnel did an
exceptionally,apod job of administering the affairs of the institute.
Their interest was evident--thus adding to the success of the
institute.

213
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Set the classes up where there would be a 10 znin. Lite break every

hour and one 15 minute break in the A. M. and P. M. We went too

long at times without a break. The schedule called for us to start
at 8:30, break for lunch at 11:45, start at 1:00 and end at 4:30.
Almost each day, we did not go out to Minch until after 12:00; one

day as late 'as 12:20 and then we had, to start tack at 1:00. Never
, did we stop at 4:30; we went past 5:00 P. M. twice. Each of the

lesson plans given us are set up to show actual time and elapsed

time with breaks shown throughout. Surely the instructors should

practice what they preach. I don't want to sound too critical of the

institute - -it was an excellent 1.chool and the instructors were very
personable and well qualified. I would and will recommend the

institute to others. The general atmosphere of the institute, the

surrounding facilities and the personnel involved were most

cohesive. I have no complaints in that area. I appreciate the

opportunity to attend and participate.

Don't let the very valuable column deceive you--I mean it was very

educational. This is the type of school I prefer to attend. I have

received much knowledge from the school. The instructor s were
great. 'Usually they try to impress on you how 'smart.they are.
The instructors had one thing for sure in their mind. They wanted
us to learn and not one time did either one of them try to impress

on the group how smart they were. The curriculum expert knew

the EMT course from front to back and it stuck out like a sore
thumb but he never directly tried to act like it. The teacher
trainer knew hardly anything about first aid or the EMT course- -

but he sure showedme a lot of new teaching techniques, and when

he criticized other student instructors, I learned a lot. I can't
explain what I have learned .but I know I will be a much better
instructor in the present than I have been in the past. Thank you.
I appreciate it very mUch. The rest of the group was good too- -

mixed in job classification--but great bunch of interested people.

'214
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Atlanta
Enrollees = 15

CIM INSTITUTE EVALUATION

The purposes of this institute were to introduce you to the NHTSA Crash Injury
Management curriculum package and to provide you with some of the fundamen-.
tals of teachiAg. In order to assist us in improving this and future series of
institutes, we 'would appreciate your aeswering the questions below.

Curriculum Package /
15 Yes ' No Was the information presented on the design and

development of the CIM training program adequate?

If "no," what was missing?

2 Yes 13 Would you like to have had more emphasiS on some
of the documents or lessons?

If "yes," which ones?

(See attached sheet for comments)

)Gres 15 No Would you like to have had less emphasis on some of
the documents or lessons?

Teaching. Methodology

,'.rs Yes

If "yes," which ones?

No Was the information presented on teaching methodology
adequate?

If "no," what was .missing?

U
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Teaching Methodology - cont'd

7 Yes 8 No Would you like to have had more emphasis in some
teaching areas?

O

If "yes," what areas?
4

(See attached sheet for comments)

Yes 15 No Would you like to have had less emphasis in certain
teaching areas?

If "yes, " what areas?

Institute Planning and Facilities

14 Yes No Did ybu know what was expected of you prior to the
Eitart of the institutel that is, did the Dunlap memo to
you fully explain institute coverage and probedures?

If "no," what was missing or unclear?

If you did not receive the memo, check here 1

12 Yes 3 No Were the classroom facilities adequate?

13 Yes No

2 Not applicable
(local corn-
.miters)

If "no, " please explain.

(See attached sheet for comments)

Were the lodgings adequate?

If "no, " please explain.

2 1 C
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Institute Content Rating

Please rate the institute topic coverage, the workshops and the entire institute
program according to their value fo:you by placing an "x" in one of the four
boxes at the left below.

1

titute
rkshopi

4%.

Entire/
In: Ste

Use-
. less

Some-
what

valu-
able

Quite
vale-

ble

Very
vela-
able

. ,
%..

."0 ,;;-b--

4 11 Design and use oflie CIM documents )

5 10 Domains of learningknowledge, skills, attitud

2 13 The 4-step processpreparation, press Lon,
application, evaluation °

4 11 Designing and using ,instructio. aids

2 13 Qualities of a good ins 6 ctor

1 8
.

Questioning to .' ',clues rt

1 .7, 7 Develo.. g CIM skills
.

1 5 9 :e of checklists for skill evaluation

2 Developing written test items

2 12 Lesson planning and developing instructional aids

4 6 Developing written tests

1 .1 3 11 PrActice teaching workshop--your own

1 2 12 Practice teaching workshop--other enrollees

2 13

.--7-,

The institute as a whole

Adktional Comments

Please a any additional comments that will help clarify ratings or will
assist us iz improving our institutes.

(See attached sheet for comments)

. 21
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COMMENTS

a

Curriculum Package

Pr Ovid° more emphasis on:. (N = 2)

. I Testing

. (No explanation given)

Teaching Methbdology

Provide more emphasis on: (N. = 7)

Li

Verbal'questioning techniques. I would have thought some
medical oriented pretest might help. I wish we could have
cut the actual presentations to about 8 - 10 minutes and
reviewed the TV tapes as a class. I htive been involved in
this situation before and even the students that "blovi it"
generally take the TV re-run in good humor.

Student presentation

Presentation and evaluation of studer(ts

I enjoyed instructional aids. Would have liked more time
in this area.

Development of technique as related to voice and miehnorisms

Practical presentation of lesson (practice teaching)

(No explanation given)

Institute Planning and. Facilities

Classroom facilities were not adequate because: (N 3)

Room tposmall
Actual aissroom was a little small -too cramped
Too crowded

Additional Comments (N = 6)

I have had many courses in teacher education but none could
compare with this one; it wa© outstanding.

210
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"or

Objective achieved. I am much better prepared to instruct the
UM course.

Quite satisfied overall; I was however hoping to develop my
personal skills. Very interesting--appreciated the opportunity
and hope to be in on future one's. The only reason that I have ,

not checked "very valuable" all the way is because I have had ;.
some of tl material before..

Thanks

Thank you; and y'all come back ylhear?

The institutes and the instructors achieved the objectives.
Fantastic.

21.9
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CIM INSTITUTE EVALUATION

'San Matpo.
Enrbllees = 15

Thp purposes of this institute were to introduce you to the NHTSA Crash Injury
Management curriculum package and to provide you with some of the fundamen-
tals of teaching. In order to assist us in improving this and future series of
institutes, we would appreciate your answering the questions below.

Curriculum Package

15 YeS No Was the l'nformation presented on the design and
development of the CIM training program adequate?

5.- Yes

0 If "no," what was missing?

10 No Would you like to have had more ernf)hasis on some
of the documents or lessons?

If "yes," which ones.?
o

(See,attached sheetifor comments)
as,

Yes 14 No' Would you like to have had less emphasis on some of
the documents or lessons?

Teaching Methodology

15 Yes No

If "yes," which ones?

'(See attached sheet for comments)

Was the information presented on-teaching methodology
adequate?

If "no, ". wha was missing?

220
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Teaching Methodology - cont 'd

6 Yes 9 No Would you like to have had more emphasis in some
teaching areas?

If "yes," what areas?

(See attached sheet for comments)

2 Yes 13 No Would you like to have had less efnphasis in certain
teaching areas?"

If-"yes," what areas?

(See attached sheet for comments)

Institute Planning and Facilities

13 Yes No Did you know what was expected of you prior to the
start of the institute, that is, did the Dunlap memo to
You fully explain institute coverage and procedui.es?

If "no," what was missing or unclear?

12 Yes 3 No

t
If you did not receive the memo, check here 2

Were the classioom facilities adequate?

If "no, " please 'explain.

(See attached sheet for comments)

Were the lodgings adequate?

If noy please explain.

(See attached sheet for comments)

14 ,Yes No

1 Not applicable
(local coin-

- muter)
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No
an-
swer

Topic
Coverage

1

1

2

1

1

2'
Institute
Workshops

1

1

1

Entire
1Institute

titute Content Rating

Please rate the institute topic coverage, the workshops-and the entire institute
program according to their value to you by placing an "x" in one of the four
axes at the left below.

Use-
less

Some-
what'
valu-
able

Quite
valu-:
able

Very
valu-
abl

,

4

.
.

6 D s gn and use of the CIM documents

2 4 a Doma'ns 9f learning--knowledge, skills, attitude

1 4 9
The 4-s p processpreparation, presentation,
applicatio , evaluation

1 1 11 Designing and using instructional aids

3 4 7 Qualities of a good instructor

5 9 Questioning techniques ,

4 5 5 Developing CIM skills

3 5 Use of checklists for siill evaluation

1- 6 6 Developing written test items.

1 6 7 Lesson'planning an developing instructional aids

2 6 6 Developing written tests

2 2 10 Practice teaching workshop--your own
2 3

4,..0
9 Practice teaching workshop.L-other enrollees

)

4 10 The institute as a whole

Additional Comments

Please add any additional comments that will help clarify your ratings or will
assist us in improving our institutes:

(See attached sheet for comments.)

2.22
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COMMENTS

Curriculum Package

Pr de more emphasis on: (N = 5)

Shock, need for continuity
Shock
CPR
Student Study GUide
(No explariation given)

Provide less emphasis on: (N = 1)

(No explanation given)

Teaching Methodology

Provide more emphasis on: (N = 6)

#13,. test constructiOn; #17, developing written tests
Evaluating knowledge; practice teaching
(No explanation given)
Application
I would like to see a little more emphasis on the testing phase
of the training program--how to develop a valid test
(No explanation given)

Provide less emphasis on: (N = 2)

Teaching-learning process
. Overhead transparencies

Institute Planning and Facilities

Classroom facilities were riot adequate because: (N = 3)
A

Seating arrangement not as good as could have been (due to
room). This made use of training aids hard.
Needed a larger facility so that proper presentation and use
of visual aids could be accomplished
(No explanation given)

Additional Comments (N = 8)

The classroom should be located at or very near to the lodging

facility! 22(1
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I feel only after a week. (5 days) that I have learned very and
with pra4icc -c an use -what I wa staught. Overall ry T

Excellent
(.1 personalif would :Like to ha.ve nu teat:v.
other times to see if the works lop
When seating enrollees, -keep t-ie ,;L:f.ate
by seating proderiy. (Enrolle was sitting w .01
same .fir s name, )

feel that workanops of this ma --ure are extremely valuable ,_ot only
fronvthe standpoint of the exchange of ideas among the participants
but it acts as .a refresher-.vd a reminder of the proper teaching
teChniquese I always come away feeling better prepared to .:.:onduct
good valid training sessions. I always barn something. Bert of a
rejuvenation process.

.

One additional Dunlap staff and/or educaldon consultant would
enharite all sessions. The teactier-trainer was the Most v-alua' ble
asset`Of the institu.te.
I.feel the institute was excellent and that the mats:vial coverd was
uxcellent.- Pard.cularly for those people with. iitie u.'mai educa-

background,..
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. CIM INSTITUTE EVALUATION

Denver
Enrollees =" 16*

The purposes of this institute were to introduce you to the NHTSA Crash Injury
Management curriculum package and to provide you with some of the fundamen-
tals of teaching. In order to assist us in improving this and future series of
institutes, we would appreciate your answering the questions below.

Curriculum Package

16 Yes No Was the information presdnted on the design":and
development of the CIM training program adequate?

If "no,," what was missing? .c

3 Yes 13 No Would you Like to have had more emphasis on some
of theeldocuments or lesso'ns?

If "yes, " which ones?

(See attached sheet for comments).

Yes 15 No Would you like fi have had less emphasis on some of
the documents or lessons?

If "yes," which ones?

(See attached sheet for comment)

Teaching Methodology

16 Yes No Was the information presented on teaching methodology
adequate?

If "no, " what was missing?

41Actual number = 17; one..,individual failed to subinit the evaluation form.
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Teaching Methodology - cont'd

Yes 12. No Would you like to have had more emphasis iri some;
teaching areas?

If "yes," what areas?

(See attached' sheet for comments)

Yes -1.5 No Would you like to have had less emphasis in certain
teaching areas?

If "yes," what areas?

(See attached sheet for comment)

Institute Planning and Facilities

14 Yes 1 No Did yoU know what was expected of you prior to the
start of the institute, that is, did the Dunlap memo to
you fully explain institute coverage and procedures?

If "no," what was missing or unclear?

(See attached sheet for comment)

If you did not receive the memo,' check here 1

10 Yes 6 No Were the classroom facilities adequate?

If "no," please explain.

(See attached sheet for comments)

14 Yes No Were the lodgings adequate?

2 Not applicable If "no, " please explain.
(local com-
muters)

22t;
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No
an-
swer

LC

erage

ttute
1kshops

ntire
3titute

Institute Content Rating

Please rate the institute topic coverage, the workshops and the entire institute

program according to their value to you by placing an "x" in one of the four

boxes at the left below. 'Ns

Use-
less

Some-
what
valu-
able

Quite
valu-
able

Very
valu-
able

6 10 Design and use of the CIM documents -

3 6 7 Domains of learning--knowledge, skills, attitude

4 12 The 4-step process--preparation, presentation,
application, evaluation'

1 6 9 Designing and using instructional''aids

Qualities of a good instructor

2 8 6 Questioning techniques

3 5 8 Developing CIM skills '

3 6 7 Use of checklists for skill evaluation .

2 4 10' Developing written test items

5 10 Lesson planning and developing instructional aids

3 5 8 Developing written tests

3 3 10 Practice teaching workshop--your own

2 2 12 Practice teaching workshop--other enrollees

2 14 The institute as-a whole

Additional Comments

Please add any additional comMents that will help clarify your ratings or will

assist us in improving our institutes.

(See attached sheets for comments)

-'
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COMIVIENTS

Cutriculum Package

Provide more emphasis on: (N = 3)

Student Study Guide.
More on CIM instead, of teacher training
More in-depth emphasis on Instructor's Manual

Provide less emphasis on: (N = 1)

(No explanation given)

TeaclaN Methodology
,(4

Pi-ovide more emphasis on: (N = 4)

All, but time was limited
Oral evaluation of students
Textbooks in addition to classroom. I feel that the well chosen
participants are able and willing to absorb more.
Source documents; developing lesson plans

Provide less emphasis on: (N = 1)

Objectives

Institute Planning and Facilities

Dunlap memo inadequately explained institute because: (N = 1)

I thought I was to take the course so I could teach. That is,
the full 40 hrs.

Classroom facilities were not adequate because: (rsi = 6)

More room - differen creen placement
Air circulation
Was quite crowded
Room too small. Inadequate ventilation.
Too small 4,0

Cluttered with chairs. Visual aid locatiims inadequate.
6`.
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Additional Co ents (N = 8)

The entire week's workshop Was very well done. The objectives
of the workshop were accomplished. Students' reactions were
very positive. Well done!
The teacher-trainer is an exceptional teacher. I would urge you
to use him often.in your programs if passible.
I felt the Institute was well ivorth the time spent. I will take

timuch useful informaon back with me. Both instructors were
excellent!
I have taught Red Cross First Aid for 10 years and have given
emergency medical care to a number of people in situations
ranging from a- gunshot wound through the head to a minor abra-
sion. It is my opinion that CIM is so much better than first aid
that an appropriite comparison would be that of a "Model A" Ford
to a new Maserati. Note: Suggested name for graduates: Crash
Injury Technicians = CIT
Outst?.nding learning experience. The teachers were very knowl-
edgeable and knew how to get the most from the students.
I believe this. workshop was most valuable in addition to the above
(Institute Content Rating) because it gave us a chance to find out a
few ideas from other departments and how they handle problems.
I think there should be more but in other sections of the country
involving personnel from a wider range of localities. Thank you
for a wonderful experience.
The instructors were knowledgeable and helpful to all students.
This is outstanding. Very helpful.

22;)
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APPENDIX H

Instituee Follow-Up Letter
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DUNLAP and ASSOCIATES, I 114 C:

EASTERN DIVISION

ON PARKLAND DRIVE, DAMIEN, CONN. 06820 203 85-6-3971
June 28, 1974

Dear

The Instruator Training Institute for Crash Injury Management was
certainly a most enjoyable and stimulating experience for ,me due
primarily to the cooperation and desire to improve evidenced by all
participants. In particular, I appreciated the opportunity to eg-
change ideas regardin emergency medical care and training techni-
ques for the CIM cour e.

You may recall my men ioning that, under our present contract, there
are funds available t provide a limited amount of follow-up services
to Institute attendee . Such services might include: 1) assisting
'you in initiating a CIM training program, e.g., helping you plan the
prograb or adapt the curriculum to suit the needs of your organiza -O
tion, 2) assisting you in developing and implementing instructor
training programs in your area, or 3) some combination of the pre-
ceding services.

Such services can be provided at no cost to you or your department
but we are limited in the number ofrequests to which we aan respond
by the time and money remaining in the contract, If you have need
for follow-up services, kindly let me know as soon as possible so
that I can efficiently schedule and respond to as many requests as
possible. For your convenience, r have included a form for you to
complete and a return envelope.

Regardless of the present contract, if I or my associates can assist
you in any way at any time, feel free to call us, as we are most in-
terested,in maintaining our involvement in law enforcement and emerg-
ency medical care training.

. I look forward to visiting you when I am in your area and trust you
will do the same if you are in Connecticut.

JTF:cp
Eno.

Most sincerely,

Joseph T. Fucigna'
Executive Vice President

11-2 231
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Please Complete and Mail to:

Joseph T. Fucigna
Du4 lap and Associates; Inc.

One Parkland Drive
Darien, Connecficut 06820

0 I do not anticipate the need for any follow-up services.

EJ
Please cal me to discuss the possibility of providing follow-up services
in the follOwing areas:

E-j

Narrie:

-Address:

Assisting in initiatixig the CIM training program.

Assisting in developing a local capability to provide
instructor training similar to that provided at the
recent Institute.

Some combination of the preceding.

Other (describe briefly).

Telephone:

(City) (State) (Zip)
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